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Abstract

This research explores the design, development, and implementation of a
blended teaching model for Japanese language education targeting Chinese university
students, integrating advanced digital technologies to address emerging educational
demands. As the landscape of language education evolves, the integration of online
and offline modes is vital to overcoming the limitations of traditional instruction and
enhancing student engagement and autonomy. This research aims to address the
innovative challenges faced by both students and educators in Japanese language
programs within Chinese higher education.

A mixed-methods approach combining quantitative and qualitative techniques
was employed to evaluate the model’s effectiveness. Data were collected through
expert interviews, Delphi surveys, student proficiency tests, questionnaires, and
learning analytics via a digital platform. The comparison between pre-test and post-
test results shows that the average score of the experimental group improved from
65.2 to 78.6, while the control group increased only from 64.8 to 69.1. The
experimental group achieved statistically significant gains across all four key language
skills - listening, speaking, reading, and writing - confirming the model’s practical
effectiveness and applicability.

The results demonstrate that the blended teaching model successfully

integrates digital tools and flexible instructional design to meet diverse student needs,



promote active participation, and cultivate digital literacy and self-directed learning.
Moreover, the study highlichts the critical role of sustainability and teacher
professional development in supporting the long-term implementation of blended
teaching in language programs.

This research contributes to the expanding body of knowledge on blended
learning in language education and provides practical insights for educators seeking to
innovate and adapt their teaching practices. Future research may further refine
adaptive learning pathways, integrate intelligent feedback systems, and expand the
model’s application to other language courses and cross-cultural communication

training.

Keywords: Japanese language, blended teaching model, Chinese

Undergraduate students, digital technologies
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Chapter 1

Introduction

Rationale

With the rapid development of information technology, digital technology is
profoundly transforming the way language teaching is conducted. In Chinese
universities, Japanese language teaching has seen some progress, particularly with the
advancement of modern educational technologies. However, traditional teaching
methods continue to dominate the landscape of Japanese language education.
While teacher-led classroom instruction ensures the accurate transmission of
knowledge, it often falls short in stimulating students' interest and initiative. With the
development of digital educational technologies, the blended teaching model, which
combines online and offline instruction, has gradually garnered attention and started
to be applied in Japanese language teaching. The introduction of this model aims to
overcome the limitations of purely classroom-based instruction and single-mode
online learning by offering a more diversified learning experience. Nonetheless,
systematic research on Japanese language courses based on the blended teaching
model in Chinese higher education remains insufficient. There is a need for further
theoretical exploration and empirical studies, particularly regarding the effective
integration of digital platforms, the enhancement of students' practical language
skills, and the improvement of interactivity and student engagement.

This study was conducted with Chinese Undergraduate students who are
Japanese language learners using a mixed research methods combination of
quantitative and qualitative research to design and develop a blended Japanese
language teaching model based on digital technology. By thoroughly analyzing the
learning habits and needs of Chinese Japanese language learners, and by comparing,
analyzing, and summarizing the effectiveness of existing teaching methods, this study

retains the advantages of traditional face-to-face instruction while fully leveraging the



strengths of online self-directed learning. It effectively integrates online and offline
learning, achieving a seamless connection between teaching and learning,
assessment and learning, and formal and informal learning. A teaching experiment
conducted with Japanese language students at a certain university demonstrated
that this blended teaching model, compared to traditional face-to-face instruction,
significantly enhanced students' learning motivation, language proficiency, and
attitudes toward learning, with overall learning outcomes and satisfaction notably
improved. Finally, the study explores the applicability of this blended teaching
model in the teaching of other foreign languages and in different regions, with the
aim of expanding the scope and impact of the research. This study provides valuable
theoretical support and practical pathways for Japanese language teaching among
Chinese students and offers insights into the modernization of foreign language
education.

Japanese language in China

China and Japan, as close neighbors separated by a narrow strip of water,
have maintained deep ties in various domains such as culture, economy, and
education since ancient times. The normalization of diplomatic relations between
China and Japan in 1972 sparked a significant wave of interest in learning Japanese
within China. This momentum has not only persisted but has also continued to grow
up to the present day. Japanese has become one of the most sought-after
international languages in the modern educational system, second only to English as
the most widely studied foreign language in China. Both the number of learners and
users of Japanese in China are remarkably high.

Japanese Language Learners in China

One of the distinguishing features of Japanese language education in China is
the large number of educational institutions, teachers, and learners involved in
Japanese language studies. Between 1998 and 2018, the Japan Foundation
conducted seven surveys on the state of Japanese language education overseas,
specifically focusing on educational institutions offering Japanese language courses.

According to the most recent survey, released on July 8, 2018, the total number of



Japanese language learners overseas increased to 3,984,538, surpassing previous
records. Among the countries and regions surveyed, China ranked first in the number
of Japanese language learners. As a teacher engaged in Japanese language teaching
and research at a Chinese university, it is imperative to contribute to the

advancement of Japanese language education.

Research Question
How to Design an Effective Japanese Blended Teaching Model for Chinese

Undergraduate Students?

Objectives

1. To identify the current problem of teaching the Japanese language to
Chinese Undergraduate students and their solution.

2. To develop a blended teaching model for teaching the Japanese language
to Chinese Undergraduate students.

3. To implement the blended teaching model for teaching the Japanese
language to Chinese Undergraduate students.

4. To evaluate the blended teaching model for teaching the Japanese

language to Chinese Undergraduate students.

Research Hypothesis/Hypotheses
The blended teaching model incorporating digital tools will improve student
engagement and motivation in learning Japanese, significantly enhance the Japanese

language proficiency, compared to traditional teaching methods.

Scope of the Research
Population and the Sample Group
Population
150 Japanese language major students at Liaoning University of

International Business and Economics.



The Sample Group

Experimental Group: 75 students who in Japanese language major grade 1 at
Liaoning University of International Business and Economics participated in the
blended learning model.

Control Group: 75 students who in Japanese language major grade 1 at
Liaoning University of International Business and Economics used the traditional
teaching method.

The Variable

Independent Variable

Blended teaching model

Dependent Variable

1. Japanese Language Proficiency

2. Student Engagement and Motivation

Contents

The scope of this study is as follows:

1. Time-frame of the study:

The time frame of this study spans a 20-week period during the second
year of the Japanese language major program at Liaoning University of International
Business and Economics. This duration was selected to allow for the full
implementation of the blended teaching model within a basic Japanese language
course. The program was introduced after the students had already acquired the
JLPT (N4) level, ensuring that they were adequately prepared to engage with both
the traditional and digital aspects of the blended learning approach. This time frame
also provides sufficient opportunity to measure the effectiveness of the model
through various assessments and analytics, capturing both immediate and longer-
term impacts on language proficiency and student engagement.

2. Scope of the research perspective

The research perspective of this study focuses on the integration of digital
technologies into traditional Japanese language teaching in Chinese universities. The

primary aim is to design a blended teaching model that leverages digital platforms,



online resources, and interactive tools to complement and enhance face-to-face
classroom instruction. This blended approach is conceptualized on three integrated
dimensions: first, the combination of online and in-person teaching modes; second,
the temporal extension of learning across pre-class, in-class, and post-class phases;
and third, the personalization of leamning content to accommodate students’
individual proficiency levels and specific learning needs. This perspective is rooted in
the growing demand for innovative educational practices that address the challenges
of modern language learning, particularly in fostering student motivation,
engagement, and language proficiency. The study’s perspective is further informed
by broader trends in digital education, recognizing the potential of multi-dimensional
blended learning to transform language instruction and improve overall educational
outcomes.

3. Scope of the Study:

The target population of this study comprises second-year undergraduate
students majoring in Japanese language at Liaoning University of International
Business and Economics. This group was selected based on their completion of
fundamental Japanese courses and comparable baseline proficiency levels. A total of
180 students who had completed their first year of Japanese language studies were
invited to participate. After eligibility screening-covering factors such as prior
completion of JLPT N4 or equivalent, willingness to engage for the full study period,
and no prior exposure to similar blended modules-150 students were selected as the
final sample.

The selected students were randomly assigned to two groups through
stratified random sampling to ensure demographic balance: the experimental group
(n = 75) and the control group (n = 75). The stratification process considered gender
balance (approximately 55% female, 45% male) and Grade Point Average (GPA) in
previous Japanese courses. Students in the experimental group experienced the
blended model combining the Chaoxing platform with traditional classroom

instruction, while the control group received only face-to-face instruction.



Ethical approval was secured from the university’s Research Ethics
Committee. All participants provided written informed consent and were guaranteed
confidentiality. This careful population and sampling strategy ensures the sample
represents typical undergraduate Japanese language majors, making the findings
credible and generalizable.

Time

September 1, 2024 -January 31, 2025

Advantages

This research endeavors to address several pivotal questions in the realm of
Japanese language education within Chinese higher education institutions. The study
focuses on constructing a comprehensive hybrid Japanese language teaching model
and formulating instructional design principles for Japanese language learns in
Chinese universities. Additionally, the research delves into the feasibility of integrating
digital education technologies into language instruction, offering practical
recommendations for the future.

1. Construct a suitable blended teaching model for Japanese language
learners in Chinese universities.

2. Propose directions in which the existing digital education system can be
improved in the future,

3. Propose directions for follow-up research, such as course expansion,

automatic assessment, personalized learning, etc.

Definition of Terms

1. Digital Education Technology

Digital Education Technology (EdTech) refers to the use of advanced digital
and information communication technologies (ICT) to support and enhance the
educational process. It involves the application of various digital tools and platforms
in teaching, learning, and assessment to improve students' learning experiences and

enhance teaching effectiveness.



2. Blended Learning

Blended Learning is an approach that provides innovative educational
solutions through an effective mix of traditional classroom teaching with mobile
learning and online activities for teachers, trainers and students. The concept of
blended learning is rooted in the idea that learning is not just a one-time event-
learning is a continuous process. Blended learning in this study refers to the following
three main forms: (1) Blending offline and online learning; (2) Blending self-paced and
live collaborative learning; (3) Blending structured and unstructured learning.

3. ADDIE Instructional Model

ADDIE instructional model was first appeared in 1975 (Bran son 1975). It was
created by the Centre for Educational Technology at Florida State University. The
ADDIE model developed by Dick and Cary in 1978 and Russell Watson revised in
1981, and was considered essential in the development of educational and training
programs (Lanthanum, 2005). The development of content consists of five phases
based on Research Design Analysis, Design, Development, Implementation, and
Evaluation of learning materials and activities.

4. JF Standard

The JF Standard, formally known as the Japanese Framework for the
Evaluation of Japanese Language Proficiency, is a comprehensive set of criteria
designed to assess and standardize Japanese language proficiency. The JF Standard is
designed to be compatible with the Common European Framework of Reference for
Languages (CEFR), which is designed to be compatible with the CEFR, ensuring that
Japanese language proficiency assessments align with the broader European

standards.
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Chapter 2

Literature Review

In the study of “Japanese language Blended Teaching Model Development
for Chinese Undergraduate Students based on Digital Technologies”, the researcher
studied the documents concerning the following.

1. The Japanese Language Education in China

. Digital Education Technology
. Application of DET in Foreign Language Teaching
. Digital Teaching Platforms

2

3

a4

5. Blended Learning
6. ADDIE model

7. JF Standard

8. Delphi Method
9. Research Theories
10. Related Research

11. Chapter Conclusion

The Japanese Language Education (JLE) in China

1. The Current Status of JLE in China

The Japan Foundation announced on July 8, 2018 that a report including the
actual condition of those studying Japanese overseas has been published. Between
these people were Japanese language learners overseas at a record high of 3,984,538. In
this most recent poll, China was No. 1 for the countries and areas surveyed. The number
of institutions that provide Japanese-language education in 136 countries and regions
rose by 7.5 percent to a record high of 16,045 from the year before.

According to Overview of Japanese Language Education in China 1, edited by
Xiu Gang (published by Foreign Language Teaching and Research Press in July 2011),

as of June 2011, the number of four-year undergraduate institutions offering
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Japanese language programs in China was 466. Even though it is still a "minor
language" among Japanese, it has long been the second largest foreign language
studied in China that looks very close to English. According to the aforementioned
survey released by Japan Foundation, as of 2012 there were a total number 1.046
million Japanese language learners in China, representing an increase of twenty-six
point five per cent year-on-year; consequently making this country home-number-
one-worldwide for students studying Japanese-language. Over 1,800 educational
institutions and nearly 17 thousand teachers are engaged in Japanese language
education in the country. While most Japanese learners in the other countries are
retirees, more than 60% of students here belong to higher education institutions.

2. Recent Changes in JLE in China

Over the last couple of years, following the digital wave in global education
has brought a new paradigm shift within Japanese language teaching in these
processes. Information technology has rapidly improved and expanded, meaning the
way people are motivated to learn Japanese is subtly changing along with how they
choose to study it. Firstly, the number of individuals using anime, manga, and games
as entry points for learning Japanese is steadily increasing. Secondly, many students
in Chinese universities are studying Japanese as a second foreign language. Lastly,
with the rapid advancement of digital technologies, learning Japanese has become
increasingly accessible and convenient.

The use of Japanese language education has been significantly facilitated by
digital technology throughout this transformation, enabling students with more
flexible and convenient learning experiences. Digital education tools such as online
learning platforms and speech recognition technology have quietly made their way
into classrooms, providing students with more diverse resources for studying the
Japanese language, expanding the content and form of different teaching methods
through active participation in digital interactive teaching activities. Thus, Japanese
language education has also gained popularity among Undergraduate students and a
more mass number of learners taking lessons for getting started with the wide

adaptation to digital.
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Digital Education Technology

1. Definitions

Digital Education Technology refers to the use of advanced digital and
information communication technologies (ICT) to support and enhance the
educational process.

According to the International Society for Technology in Education (ISTE),
digital education technology is defined as ‘the integration of technology to enhance
learning, improve learning outcomes and provide greater access, while creating new
learning experiences for students.

Within the education sector, digital educational technology can include the
use of computers and the Internet to support classroom instruction, the provision of
online learning platforms, and the use of a variety of digital tools for teaching and
learning. Specifically, it can encompass the following areas of study:

(1) International Society Definition:

According to the International Society for Technology in Education (ISTE),
digital education technology is defined as "the integration of technology to enhance
learning, improve learning outcomes, and provide more opportunities, all while
creating new learning experiences for students."

(2) Department of Education Perspective:

From the perspective of the education department, digital education
technology can encompass the use of computers and the internet to support
classroom teaching, provide online learning platforms, and utilize various digital tools
for instruction.

This includes but is not limited to:

Technology Integration & Instructional Design: Studies that look at the
very best methods to use digital technology in teaching and improve student
learning outcomes. Specifically, these are the best practices and strategies in

instructional design.
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Online Learning and Distance Education: Investigates the design of online
learning platforms, as well as their efficacy in academic performance also distance
education.

Educational Games and Simulations: Papers in this area investigate the
use of digital games and simulations to increase student enjoyment, learning skills, or
problem solving.

Personalized Learning and Adaptive Educational Technology: Research
explores how technology can be used to adapt education to the needs of students
on an individual basis.

Learning Analytic and Data-Driven Education: Investigate how to gather,
analyze and harness learning data in research-focused interventions geared towards
improving instruction effectiveness as well as student outcome.

2. Application of Digital Educational Technology

Major advances in digital technology, are rapidly transforming the world.
Information and communication technology (ICT) has been applied for 100 years in
education, ever since the popularization of radio in the 1920s. However, the use of
digital technology over the past 40 years has the most significant potential to
transform education. An education technology industry has emerged and focused, in
turn, on the development and distribution of education content, learning
management systems, language applications, augmented and virtual reality,
personalized tutoring, and testing. Most recently, breakthroughs in artificial
intelligence (Al), methods have increased the power of education technology tools,
leading to speculation that technology could even supplant human interaction in
education.

In the past 20 years, learners, educators and institutions have widely adopted
digital technology tools. The number of students in MOOCs increased from 0 in 2012
to at least 220 million in 2021. The language learmning application Duo lingo had 20
million daily active users in 2023, and Wikipedia had 244 million page views per day in
2021. The 2018 PISA found that 65% of 15-year-old students in OECD countries were in

schools whose principals agreed that teachers had the technical and pedagosical skills
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to integrate digital devices in instruction and 54% in schools where an effective online
learning support platform was available; these shares are believed to have increased
during the COVID-19 pandemic. Globally, the percentage of internet users rose from
16% in 2005 to 66% in 2022. About 50% of the world’s lower secondary schools were
connected to the internet for pedagogical purposes in 2022.

The United Nations Educational, Scientific and Cultural Organization (UNESCO)
has conducted extensive assessments of digital education technologies, focusing on
their role in promoting educational equity, enhancing the quality of learning, and
improving educational management efficiency. According to the 2024 data updates,
Digital technologies have shown great potential to complement and transform
traditional education, particularly in extending learning opportunities to marginalized
and hard-to-reach populations. For instance, mobile learning devices have been
effectively utilized in remote areas and crisis contexts, such as during the COVID-19
pandemic, where over one billion students were reached through various forms of
remote learning. However, despite these advancements, UNESCO's data reveals that
significant disparities remain, especially for students in impoverished and rural
regions. Approximately 31% of students globally, representing the most
disadvantaged groups, were unable to access to digital education resources.
(UIS UNESCO “Global Education Monitoring Report™)

3. Relevant Research of DET

Wang (2017, p.5) looked into “how digital tools can be utilized to improve
the learning of a language”, and found that interactive components resulted in great
readjustment on student engagement. But she noted the difficulties of bringing these
tools into traditional curricula.

Zhang (2018, p.12) investigated "effects of blended learning models on
student performance”, and results explained an enhancement in academic
achievement by these modes over a different subject streams that involved studies.
However, Zhang warned that these business models are largely driven by the digital

content they offer.
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Li (2019) found support for previous research on the use of adaptive learning
technologies in higher education to personalize students' educational experiences.
But, he insisted that resources designed to help educators use those tools would still
need support for continuous development.

The benefits from being able to provide learning resource access more widely
was one of the primary advantages highlishted in Chen's (2020, p.7) study on
'Integration of digital platforms into secondary education'. However, Chen cautioned
inadequate infrastructure could mean such platforms never reach their full potential.

Xu (2018, p.10) puts it: "Due to the support from these results on blended
learning in vocational training, this model achieve a clear superiority over traditional
form and improve practical skill as well." While the cost of setting up these systems
in itself could be a barrier for some institutions, Xu also pointed out.

Yang (2019, p.8) examined "digital education technologies in teacher training,"
finding that these tools facilitate continuous professional development. However, he
cautioned that the effectiveness of these technologies depends on how well they
are integrated into existing training programs.

Gao (2020, p.4) reviewed ‘student perceptions of digital learning
environments," concluding that students generally appreciate the flexibility offered
by these environments. However, Gao pointed out that not all students are equally
adept at self-regulated learning, which can impact their success in digital learning
settings.

Huang (2021, p.11) analyzed 'blended learning in language education,”
highlighting its potential to combine the best of both online and face-to-face
instruction. Nevertheless, Huang stressed the importance of carefully balancing these
components to avoid overloading students.

Zhao (2022, p.3) found that not only are digital education technologies able
to enable long-term impact on student learning outcomes but have the potential for
continued academic gains over time as well. Nevertheless, Zhao underscored the
importance of longitudinal research studies in order to determine their long-term

impact.
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Application of Digital Technologies in Foreign Language Teaching

1. Statistics of ISTE

According to the statistics of International Society for Technology in Education
(ISTE), digital technology (Practice & Application) have developed and diversified
greatly in foreign language teaching. This evolution has been mostly directed
towards:

(1) The Avalanche of Online Learning Platforms: Digital evolution in
educational technology has broadened the horizons for foreign language learning
through online platforms. ISTE has announced statistics showing that worldwide
usage of online learning platforms in general - and foreign language education quite
specifically - is exploding. These platforms have a fantastic repository of learning
material and provide content with the means to engage more actively with language
practice which helps in improving your skills.

(2) The Realization of Personalized Learning: Personalized Learning is Now
Real Personalized learning has been the Holy Grail of education for many years.
Digital educational technology now makes personalized learning possible, making it a
reality and not just wishful thinking. According to the ISTE report, educational
platforms can deliver personalized learning resources and suggestions as learners
take courses using big data and artificial intelligence. This customized learning
experience is particularly useful in foreign language training to bridge personal gaps
and help students master languages faster.

(3) Application of Virtual Reality (VR) and Augmented Reality (AR): ISTE has
noted the rise in the use of VR and AR techs for storytelling whilst teaching a foreign
language as well; This facilitates experiential language learning as students can
interact within scenarios similar to a native-language environment and practice the
specific skills of that language. It is by far the most effective way to teach students to
use a language.

(4) Enhancement of Collaborative Learning: Digital educational
technology also facilitates collaborative learning in foreign language education.

Through the incorporation of social media, online discussion forums and
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collaborative tools as indicated by ISTE (2008), students were able to practise
language use and communication with others. This collaboration does not only
quench thirst and polish language skills but also establishes a cultural link between
these two institutions which could even further the cross-cultural interaction of
students.

(5) Generalization of Educational Resources: The Open Educational
Resource movement (OER, open resources-sharing activities) allows the teaching
materials about various foreign languages to be shared across regions more
extensively. From ISTE data, it can be seen that more and more schools and teachers
are sharing digital platforms for teaching materials to provide better access to
resources; this not only makes the quality of foreign language education higher but
also operates theoretically and practically.

2. Developments in China
In recent years, propelled by digital technology leaps foreign language

teaching has been experiencing a large scale revolution in China. These changes have
developed considerably in few specific fields, These are discussed in detail below:

(1) Construction of Digital Platforms

China is advancing rapidly in the area of developing digital platforms for
foreign language learning. These platforms themselves are built as all-encompassing
ecosystems that provide a variety of resources and tools for learning languages.
Three of the most famous ones are "Rain Classroom," and, well, | could honestly
only think of two idk. Oh! The platforms allow teachers to deliver interactive lessons,
give instant feedback and monitor student progress. In addition, having integrated
artificial intelligence into these platforms has made them even more capable of
operating in a personalized way and adapting to the rhythm at which each student
learns.

(2) Digitization of Language Learning

The digitization of language learning in China has expanded rapidly, with
numerous applications being developed to support self-paced, flexible learning. This

makes available a variety of language exercises, such as Duo lingo and U campus for
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vocabulary building words from the right pronunciation or writing correct grammar
fixed. Moreover, these applications largely include game-like features that make
them engaging and hence motivate learners to keep using the application. Learners
can now practice their language skills in even the remote areas, thanks to mobile
technology.

(3) Development of Digital Teaching Materials

As of today, China has a substantial and growing base of digital textbooks
and resources available for use within the country in support foreign language
education. These materials are expected to be more interactive and media-rich than
print textbooks. With embedded audio, video and interactive exercises that can cater
to students with different learning styles and further enrich their studying experience.
Additionally, con- tent is refreshed on a regular basis and can easily be accessed by
students or instructors with little to no latency. The Ministry of Education in China
has also driven the development and implementation of digital textbooks to be
distributed for students at all levels.

(4) Integration of Al and Big Data in Language Learning

Another significant development has been the increased collaboration
between educational institutions and technology companies. This collaboration has
led to the creation of shared digital resources and platforms that benefit a broader
range of learners. For instance, partnerships between universities and companies like
“Tencent” and “Foreign Language Teaching and Research Publisher” have resulted in
the development of innovative language learning solutions that are widely available
across China.

(5) Increased Collaboration and Resource Sharing

Another significant development has been the increased collaboration
between educational institutions and technology companies. This collaboration has
led to the creation of shared digital resources and platforms that benefit a broader
range of learners. For instance, partnerships between universities and companies like

“Tencent” and “Foreign Language Teaching and Research Publisher” have resulted in
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the development of innovative language learning solutions that are widely available
across China.

In this digital age, foreign language education in China benefits from a
dynamic learning environment than even before. In addition, great progress had been
achieved in construction of digital platforms, the naturalization of learning
applications such as virtual labs and homework systems etc., development of
teaching materials which can be employed digitally (etextbooks or publication
equipment for use during class time), reforming MOOCs. This progress provides not
only clear evidence that China is dedicated to using technology to improve the
educational experience and provide learners with resources necessary for success in
an ever-expanding globalized world.

3. Relevant Research

Li (2017, p.3) considered mobilization into language and found that a mobile
platform made considerable resources available to learners in billing the classroom
outside of premises [the school]. All the same, Li did admit it can be tough to keep
students as engaged over time.

Wang (2018, p.6) studied “the influence of digital storytelling on language
learning” and it was reported that students’ narratives and cultural knowledge
developed significantly with this study. However, Wang cautioned that digital
storytelling might work better for students who already possess such skills.

An example of one such study is Chen (2019), who looked at "the influence
online discussion forums have on language acquisition" and found that they are
useful for the development of a learning community. But Chen said that the quality
of interaction differs across how well-moderated and designed those forums are.

Zhao (2020, p.7) examined «the adoption of virtual reality (VR) to be used in
language immersion» showing that such environments simulate the real environment
for language and would provide a gainful effect on learning by implementing it in
practice as illustrated further via this interaction through these physical objects

created within space using generated testifier. Zhao said that while VR has these
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advantages, its high cost and the unavailability of it might also hinder adoption on a
grand scale.

Xu (2021, p.8) explored "the influence of amplification on language learning
motivation”, and revealed that video game incentives can enhance learner
motivation in the classroom as well. This more than game, like contributing to Xu
cautioned against placing too much emphasis on the gaming features but in
education is also a process.

The review of Yang (2017, p.9) be also agrees with my point that “possibilities
in providing more accurate and individualized feedback by virtue of tools

|77

underpinned by Al”. However, Yang also warned that the fact faculty are increasingly
using Al for these purposes needs to be watched closely-reference must examine
whether judgments produced fairly or not.

Liu (2018, p.6) has investigated the extent to which digital platforms can
facilitate peer feedback in language classrooms and found that these often enable
students to provide more constructive, prompter reviews. Nevertheless, Liu reported
that whether the peer feedback could achieve a good level of effectiveness is
related to students' understanding of such criteria.

Gao (2019, p.9) “The impact of social software on language learning” (p.10),
concluded that the micro blogging tool Twitter and WeChat "can be used to help
learners practice their second language as well as stay in constant contact with
English, especially at writing short messages" etc. Social media is a less formal
medium So even if the input part is monitored, it may still contribute to reinforcing
bad language use, pointed out Gao.

Zhang (2020, p.5) concludes "the study of the effect of flipped classrooms on
language proficiency" revealed that exposure to practice materials certainly
contributes to test results in language tests. Nevertheless, Zhang cautioned that
some students may not be motivated to complete their pre-class work.

Huang (2021, p.11) examined “the development in MOOCs [Massive Open
Online Courses] for language learning,” which studies show that MOOCs provide

different kinds of sources and independence to the learners when it comes to their
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own languages cremains feature stories Either way, Huang highlishted the high
dropout rates in MOOCs reiterating slightly he message that there is still a need for

better mechanisms to support learners.

Digital Teaching Platforms

1. Overview

Digital teaching platforms, also known as e-learning platforms or Learning
Management Systems (LMS), are tools that facilitate the teaching and learning
process within digital environments.

(1) Emergence and Historical Development

Digital teaching platforms began to take shape in the early 1990s as
institutions sought ways to enhance educational accessibility through online
environments. These platforms evolved from basic text-based systems to feature-rich
environments capable of delivering a comprehensive educational experience. As
technology advanced, the platforms integrated multimedia support, enabling the
inclusion of video, audio, and interactive content.

The concept of digital teaching platforms was gradually defined and
promoted by academic circles and educational technology organizations. In 1998, the
UK’s Open University coined the term "Virtual Learning Environment" (VLE) to
describe its online learning system. Concurrently, institutions in the United States,
such as Blackboard Inc., played a significant role in developing and popularizing the
concept of LMS.

ISTE (International Society for Technology in Education): ISTE played a
crucial role in defining and promoting digital teaching platforms through its standards
and publications, laying the theoretical foundation for the widespread adoption of
LMS.

(2) Forms and Features

Modern digital teaching platforms generally encompass the following key

features:
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Course Management: Allows instructors to create and manage course
content, including uploading materials, assigning tasks, and administering
assessments.

Interactive Capabilities: Facilitates communication between students and
instructors through forums, chat, video conferencing, and other interactive tools.

Assessment and Feedback: Includes online exams, automated grading,
and progress tracking functionalities.

Multimedia Integration: Supports various media formats, enriching the
learning experience with dynamic content.

2. Chao Xing Platform of China

(1) Establishment

The Chaoxing Platform, also known as “Chaoxing XuXiTong”, was
established in 2008 by the Chaoxing Group, a leading educational technology
company in China. The platform was developed as part of a broader effort to digitize
education in China, providing a comprehensive online learning environment that
could support various educational needs.

(2) Scale and User Base

As of 2023, the Chaoxing Platform has become one of the largest digital
education platforms in China, with over 300 million registered users, including
students, teachers, and administrative staff from universities and secondary schools
across the country. The platform supports thousands of institutions, making it a
central hub for online education in China.

(3) Scope and Applicability

ChaoXing Platform covers extensive levels from higher education,
vocational training to K-12. Covering a wide range of subjects and disciplines, catering
to both academic knowledge as well choose for professional development. It serves
as both a tool for distance education, continuing education and corporate training

with vast applications in lifelong learning.
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(4) Functions and Features
ChaoXing Platform incorporates multimedia content - videos, animations
and e-books to make learning more enriching. In addition, Chaoxing Platform is able
to work together with other educational tools and platforms on the market so
students' use of learning resources can move between these places. It provides
educators with more advanced analytics and reporting tools that allow them to
monitor student progress and deliver personalized learning experiences.
(5) Characteristics
The key fetures of Chaoxing Platform stands out for its easy-to-use
interface that anyone of any tech knowledge can use. It also comes with a heavy
focus on flexibility, providing synchronous as well as asynchronous learning. It has its
mobile app which enables in learning content and participating courses from
anywhere, anytime. Along with this, various features and improvements are
introduced in Chaoxing Platform regularly so that it is always to remain ahead of the
competition.
The digital platform used for blended learning in this study is the
Chaoxing platform, whose main functions and features fulfil the digital teaching
needs required for the experiments in this study.
3. Relevant Research of Digital teaching platforms
Smith (2017), provides a comprehensive view on the "esign of e-learning
platforms in language education" and describes some key elements. The first has to
do with the role of interactivity in these, unsurprisingly given how difficult it can be
to keep students engaged for whole games. The review does note, however, that
certain platforms seem to be prone to offering a narrow range of content which may
limit how much language users encounter.
Davis (2018, p.3) explored "the role of LMS in foreign language acquisition,"
identifying personalized feedback as a key benefit, but noted that not all systems are
equally effective in this regard. To address these challenges, it is recommended that

LMS developers focus on enhancing adaptive learning features.



23

Johnson (2019, p.4) conducted a meta-analysis on ‘virtual learning
environments and language learning," concluding that these environments
significantly increase student engagement. However, he also emphasized the need
for more robust methods to measure the long-term effectiveness of such platforms.

According to the literature reviewed by Martinez (2020, p.5), "digital tools for
language learning" were used in class and outside of a classroom as well. One
challenge is the lack of a more integrated experience between all platforms to
provide learners with similar learning experiences.

Among the challenges of "blended learning platforms in language education,"
Brown (2021, p.6) found one such challenge: how to reconcile traditional classroom
instruction services with online alternatives. Paige said educators should make better
use of the strengths from each due to advantages for students.

The third theme, the effect of MOOCs on language acquisition., as in Wilson
(2020) highlighted their ability to provide other opportunities for education. But he
cautioned that MOOCs on their own would not provide enough support for all
learners.

Scott (2019, p.8) examined “the application of mobile learning platforms in
language teaching” and found that they were known as flexible tools to allow
learners the opportunity to learn anytime & anywhere However, she also warned
that such platforms are not designed carefully enough and should be simple so as to
avoid luring users into a stressful situation.

Collaborative language learning in digital environments (Harris, 2021, p.9)
Situational context Utilization of social media and collaborative discovery tools to
encourage practice-Language formulation- Sending a message However, he also
observed that these tools can be “used poorly if they are just tacked onto the side

of a course.
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Blended Learning
1. Overview

(1) Definition

Blended learning, or Hybrid learning, is a path that involves classroom-
based methods of teaching and integrated digital/online curriculum. The goal of this
methodology is to create a more adaptive and customized learning experience that
includes multiple methods of instruction.

Blended learning, as a term gets popularity during early 2000s by
different academicians and universities. The idea itself, though, is a model that has
origins in prior educational approaches towards more effective learning techniques.
Graham (2006) explains that this merging of the best aspects from traditional and
online education provides an ideal learning experience.

(2) Development and Evolution

Blended learning was first introduced in the early 2000s, led by Learning
Management Systems (LMS) such as Blackboard and Moodle to blend online
resource  with face-to-face instruction (Picciano, 2017). Overcoming these
disadvantages allowed blended learning to take off, with advances in technology
providing new tools such as video conferencing software like Skype or Facetime;
mobile applications for tablets and smart phones; interactive simulations designed
solely for computers.

The availability of high-speed internet and thousands electronic devices
especially accelerated the growth in blended learning. The demand for flexible
learning coupled with a genuine need to improve student engagement meant that
educational institutions started to integrate blended learning strategies (Bernard et
al., 2009).

Important changes have taken place in blended learning over the years.
Originally, this meant creating a better version of traditional classroom teaching using
digital tools. It has evolved over the years to a more complex model that involves

different pedagogical strategies and technologies.
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(3) Advantages

The advantages of blended learning compared to traditional teaching are
four fold:

Flexibility: Through blended learning students can learn in a self-paced
and on species mode. Working professionals and students with other commitments
find this flexibility especially useful (Garrison & Vaughan, 2008).

Nationalization: Online resources together with classroom coaching
ensure a personalized instruction solution. Students are made able to have further
courses available and get consignment based on their individual pace of learning
(Horn & S taker, 2015).

Enhanced Engagement: More Engagement- Interactive tools and
multimedia resources are able to enhance the engagement and make students more
responsive. Quizzes, discussions and multimedia content within blended learning
environments make the learn dynamic more interactive (Means ET AL., 2013).

Increases in Learning Outcomes: Studies have demonstrated that blended
learning can lead to greater learning outcomes compared to traditional face-to-face
delivery. It can be the case: A meta-analysis done by Bernard and associates,
Blended learning also tends to lead to better student outcomes and higher
satisfaction rate (Vaughan ET AL. 2009).

(4) Applications in Higher Education

Blended learning is becoming more popular as a way in higher education
to support teaching and learning. This is especially useful for large and diverse
student populations, trying to scale personalized instruction.

Course Design: Many higher education institutions have redesigned their
courses to incorporate blended learning strategies. This often involves a combination
of lectures, online modules, and interactive activities. For instance, the University of
Phoenix and other institutions have implemented blended learning models that
integrate online coursework with in-person classes (Horn & S taker, 2015).

Faculty Training: To effectively implement blended learning, faculty

members need training in both the pedagogical and technological aspects of the
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approach. Professional development programs have been established to support
educators in designing and delivering blended courses (Garrison & Vaughan, 2008).

Student Support: Institutions have also developed support systems to
help students navigate blended learning environments. These include technical
support services, online tutoring, and resources to assist with time management and
self-directed learning (Means ET AL., 2013).

Assessment and Evaluation: Blended learning models often include a
variety of assessment methods, such as online quizzes, group projects, and peer
reviews. This allows for a more comprehensive evaluation of student learning and
progress (Optician, 2017)

Blended learning is a real step forward in the way we practice education;
it combines both traditional face-to-face and online learning into more proactive,
engaging ways to learn. This development has been bolstered by the growth in
technology and rise of demand for flexible education solutions. It has shown notable
benefits in flexibility, customization, interactivity and learning results. Blended
learning in higher education keeps changing and more and more institutions adopting
different strategies to improve the quality of teaching-learning processes.

2. Advantages in Foreign Language Instruction

Enhanced Flexibility and Accessibility: Blended learning gives language
learners access to materials when they want it, which means that students can
participate in activities on their own time. This flexibility molds itself to different
learning timetables and any way of customizing the educational experience. Learners
can learn at their own pace, revisit content as needed, and fit language in around
other priorities.

Increased Engagement and Interaction: Combining digital tools along with
multimedia resources can yield an interactive learning experience when it comes to
language. Interactive exercises like online discussions and multimedia including
videos, image galleries or games can also make students more motivated to learn.

Personalized Learning Experience: By using adaptive learning tech and

accustomed feedback to tailor courses for individual learners, blended learning offers
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interpersonal instruction. Online platforms deliver exercises, assessments customized
according to the progress and performance of each individual learner that can help
them overcome their unique learning challenges.

Opportunities for Practice and Application: Blended learning environments
offer opportunities for students to participate in both anachronistic (live) practice and
a synchronic exercise. Language learning apps, forums and other online elements can
enable further practice beyond the classroom environment whilst in-person sessions
offer opportunities to engage with language aspects more interactively.

Enhanced Feedback and Assessment: More regular assessments in different
formats (e.g. quizzes, peer reviews or self-assessments) can be employed using digital
platforms. It allows instructors to track student progress and give timely feedback,
both important language-acquisition factors.

3. Successful Application Cases

(1) University of Southern California - Language Fluency Enhancement
Program

The University of Southern California (USC) implemented a blended
learning model in its Language Fluency Enhancement Program. The program
combines traditional classroom instruction with online language practice through the
use of digital platforms like Rosetta Stone and Duo lingo. The online components
offer interactive exercises and assessments, while classroom sessions focus on
conversational practice and cultural immersion. The elements of success are
analysand as follows:

Comprehensive Integration: Music's program integrates online practice
with face-to-face instruction, allowing students to reinforce their skills and receive
immediate feedback.

Variety of Resources: The use of multiple digital tools provides diverse
learning experiences, catering to different learning styles and preferences.

Enhanced Engagement: Interactive online modules and real-time practice
in the classroom contribute to high student engagement and improved language

proficiency.
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(2) University of Oxford - English Language Teaching (ELT) Innovations

The University of Oxford’s English Language Teaching (ELT) department
adopted a blended learning approach in its courses for international students. The
program combines face-to-face lessons with an online platform offering resources
such as video lectures, interactive exercises, and discussion forums. The elements of
success are analysand as follows:

Flexibility in Learning: The online platform allows students to access
materials and participate in discussions at their convenience, complementing the in-
person classes.

Active Learning: The use of interactive content and collaborative tools
enhances student participation and language practice outside the classroom.

Effective Assessment: Online assessments and feedback mechanisms
help instructors monitor student progress and address learning challenges in a timely
manner.

(3) The National University of Singapore - Blended Language Learning
Project

The National University of Singapore (NUS) implemented a blended
language learning project that integrates online resources with in-person language
labs. The project includes the use of language learning apps, virtual reality (VR)
scenarios, and online exercises, combined with classroom sessions focused on
practical application and conversation. The elements of success are analysand as
follows:

Innovative Technology Use: The integration of VR and other digital tools
provides immersive language experiences and enhances cultural understanding.

Supportive Learning Environment: The combination of online and face-to-
face components supports a well-rounded learning experience, addressing both
theoretical and practical aspects of language learning.

Student-Centered Approach: The model allows for personalized learning
paths and supports various learning styles, contributing to improved language

acquisition and retention.
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In summary, Blended learning serves as a tremendous benefit to foreign
language instruction due to its ability for flexibility, engagement options and
customization with plentiful practice opportunities. Successful application cases from
institutions such as USC, the University of Oxford and NUS have shown mixed
learning to be an effective combination of digital and face-to-face elements which

can facilitate better performance in language acquisition or student outcomes.

ADDIE Model

1. Overview

ADDIE instructional model was first appeared in 1975 (Bran son 1975). It was
created by the Centre for Educational Technology at Florida State University. The
ADDIE model developed by Dick and Cary in 1978 and Russell Watson revised in
1981, and was considered essential in the development of educational and training
programs (Lanthanum, 2005). An early version of ADDIE is depicted in Figure 2.1,
the version to be used in this study refers to the evolved ADDIE model with which is

depicted in Figure 2.2.
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ADDIE MODEL WITH FEEDBACK MECHANISM
(MODIFIED FROM MCGRIFT, 2000)

DESlgn \1

| FORMATIVE EVALUATION |

;
| SUMMATIVE EVALUATION ~>——

Figure 2.2 ADDIE model with feedback mechanism

2. Application in Foreign Language Instruction
The Ad Die model, an instructional design framework, is integral to the
development and implementation of effective foreign language teaching strategies.
The model comprises five stages: Analysis, Design, Development, Implementation,
and Evaluation. Each stage plays a crucial role in optimizing the teaching process and
enhancing student learning outcomes. The content contains the following steps:
(1) Analysis
The Analysis phase involves a thorough assessment of students' needs,
backgrounds, learning objectives, and existing educational resources. In foreign
language teaching, this phase includes:
Evaluating students' language proficiency and identifying their specific
learning needs.
Defining clear instructional goals, such as improving specific language
skills - listening, speaking, reading, or writing.
Analyzing students' learning styles and preferences to tailor the
instruction accordingly.
Reviewing existing teaching materials and tools to determine their

effectiveness in meeting educational goals.
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(2) Design

During the Design phase, detailed instructional plans and activities are
formulated. This phase in foreign language education encompasses:

Establishing precise learning objectives and assessment criteria.

Designing course content and learning activities aligned with the
instructional goals.

Selecting appropriate pedagogical methods and strategies, such as task-
based learning or interactive teaching.

Developing a comprehensive instructional plan, including lesson plans
and scheduling.

(3) Development

The Development phase entails the creation of instructional materials
and activities based on the design specifications. In the context of foreign language
teaching, this includes:

Developing or selecting suitable teaching resources, such as textbooks,
practice exercises, and multimedia materials.

Creating interactive learning tools, including online practice platforms and
language learning applications.

Preparing supplementary instructional materials, such as slides, handouts,
and activity guides.

(4) Implementation

The Implementation phase involves executing the developed
instructional plan in the classroom setting. For foreign language teaching, this phase
involves:

Conducting lessons using the designed activities and materials.

Adapting teaching strategies in response to real-time feedback and
classroom dynamics.

Monitoring students' progress and collecting data to assess the

effectiveness of the instructional methods.
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(5) Evaluation

The Evaluation phase focuses on assessing the overall effectiveness of
the teaching process and making necessary adjustments. In foreign language
education, this includes:

Evaluating students' language proficiency and learning outcomes.

Gathering feedback from both students and instructors to assess the
effectiveness of teaching methods.

Analyzing evaluation results to identify areas for improvement and
making adjustments to instructional strategies.

Refining future instructional design and implementation based on the
evaluation findings.

The ADDIE model offers a systematic approach to instructional design in
foreign language teaching. By employing a structured process of analysis, design,
development, implementation, and evaluation, educators can enhance the quality of
instruction and better meet students' learning needs. The model facilitates the
creation of well-planned and effective teaching strategies, ultimately contributing to
improved student outcomes and overall educational efficacy.

3. Relevant Research

In looking at the "application of ADDIE version into Japanese Language
education”, Kim & Lee (2021: 45) clarifies a structured method pl ayes an important
part for content development and lesson planning. For Angers & Walker (2003),
ADDIE is useful because it helps to focus and give instruction in learner-centered
content, which can increase motivation and learning.

By refining instructional materials, the iterative nature of ADDIE makes it
possible to improve language curricula on a regular basis (Wang 78). lan Wang argued
that using the ADDIE framework allows better learning objectives and assessments to
be made, which in turn lead more meaningful student results.

Jones ET AL. Similarly, Kana (2020) investigated "The Efficacy of ADDIE Model
Online Japanese Language Courses," and reported that the model helped creating

digital courses with high interactivity and enjoyment. This study underscored that the
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design phase of ADDIE model is very important for producing learning material to be
diversified and tailored with natural tendencies.

The study of Nguyen (2018, p.61) on "the application of the ADDIE model in
blended Japanese language instruction” revealed that the proper use helps integrate
online and face-to-face learning better than using it without following its stages
accordingly. Neuyen found that the ADDIE model is versatile enough to utilize digital
and non-digital resources in language teaching.

Reviewing the way the ADDIE model enhances instructional design in
Japanese language classrooms Garcia & Martin (2021, p.110) claims that better
teaching strategy take place as a consequence of carefully planned and evaluated
stages of this theoretical framework. They also stressed the need for continual
assessment to tailor instruction as students' needs change.

According to Lee and Chen (2019, p. 85), who conducted a literature review
on "The Case Study of Applying ADDIE Model in Development of Japanese Language
Electronic Learning for Developing E-Learning Modules"; the develop phase is said to
be significant when creating an interactive digital materials that user centrism. Fealty
also emphasized that the ADDIE model supports alignment of e-learning resources
with instructional goals.

In assessing “the role of the ADDIE model in customizing Japanese language
learning experiences,” Markup (2020) found that this framework... The study
demonstrated such as approaches are designed to support differentiated instruction
is beneficial for instance, educators can customize content and activities based on
learner categorical. Markup said the model is flexible and could be applied to any
teaching format.

The ADDIE-based instructional design was examined by O'Connor (2019, p.58)
in "the effectiveness of the ADDIE model to improve Japanese language education’,
finding that using this approach enables teachers create teaching stages and
materials targeting student feedback through evaluation phase. The researchers of
the study emphasized that continuous assessment is a critical element in order to

preserve instructional quality.
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Hernandez (2021) investigated "the utilization of the ADDIE model in teaching
Japanese language curricula" to understand that analysis and design phases were
found helpful in organizing what content should be added, along with each phase
served a purpose for course assessments. Hernandez emphasized that a thorough
needs analysis leads to more efficient and focused instruction.

Kaftan & Suzuki (2022) addressed "learning outcomes in Japanese language
based on course design using the ADDIE cycle model" and concluded that due to its
systematic style, it significantly enhances linguistic abilities. The ADDIE model The
researchers concluded that a systematic approach such as the ADDIE model can
contribute to endowment in teaching objectives and assessment practices.

The reviewed literature demonstrates that the ADDIE model provides a robust
framework for enhancing Japanese language instruction. The model’s systematic
approach to analysis, design, development, implementation, and evaluation is shown
to improve lesson planning, material development, and overall instructional
effectiveness. Key benefits include tailored instructional strategies, the integration of
digital and traditional resources, and continuous adaptation based on student

feedback.

JF Standard

1. Definition

JF Standard, formally known as the Japanese Framework for the Evaluation of
Japanese Language Proficiency, is a comprehensive set of criteria designed to assess
and standardize Japanese language proficiency. The framework provides a structured
approach to evaluate language skills across various dimensions, including listening,
speaking, reading, and writing.

2. Scope of Use

The JF Standard is widely utilized by educational institutions, language
assessment organizations, and governmental bodies involved in Japanese language

education. It serves as a reference for designing language proficiency tests, creating
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curricula, and evaluating learner progress. The framework is employed by various
entities including:
(1) Japanese language schools and universities.
(2) Language assessment organizations for official testing and certification.
(3) Governmental agencies involved in language education policy and
international exchange programs.
3. JF Standard and CEFR
The JF Standard and the Common European Framework of Reference for
Languages (CEFR) both serve as frameworks for assessing language proficiency. The JF
Standard is designed to be compatible with the CEFR, ensuring that Japanese
language proficiency assessments align with the broader European standards. They
cater to different linguistic contexts and needs. While the JF Standard is specifically
designed for Japanese language evaluation, the CEFR is a broad framework applicable
to a wide range of languages.
4. Assessment Criteria of JF Standard
The JF Standard provides a structured and standardized approach that
enhances the alignment between teaching objectives and assessment practices. The
course competency objectives and the learning effectiveness tests in this study are

based on the assessment criteria of JF -Standard.

Delphi Method

The Delphi Method, originally developed by the RAND Corporation in the
1950s, is a structured communication process that gathers expert opinions through
multiple rounds of surveys. It has become a widely accepted research technique in
social sciences and educational research, particularly when building consensus on
complex topics where empirical data may be limited. The method involves iterative
rounds of questionnaires, anonymized feedback, and statistical aggregation of
responses to refine judgments and reach group consensus.

In language education, the Delphi Method is often used to design curriculum

standards, validate teaching frameworks, or define competency benchmarks. This
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study employs the Delphi Method to engage a panel of Japanese language and
educational technology experts in reviewing, refining, and validating the proposed
blended teaching model. By leveraging multiple rounds and controlled feedback, the

Delphi approach enhances the model’s credibility and practical relevance.

Research Theories

1. Second Language Acquisition Theory

Second Language Acquisition (SLA) Theory is, as articulated by Ellis (2015),
one of the cornerstone framework in langue education that addresses how an
individual learns a language other than his/her mother tongue. The hypothesis posits
that learning of a second language is an intricate procedure affected by numerous
intellectual, social and etymological factors. In SLA theory exposure to the target
language in a meaningful context (input) and interaction provides opportunities for
practice and reinforcement through real-time communication. It also recognizes the
salience of motivation, attitudes and language user identities - all serving as
mediators between cognitive processes that enable or obstruct acquisition. SLA
theory can teach us how to design language learning environments and instructional
strategies (e.g. task-based language teaching, communicative language teaching) that
reflect the way languages are actually learned realistically.

2. Social Constructionist Learning Theory

The Social Constructionist Learning Theory (Vygotsky, 1978:86) states that the
knowledge is constructed based on group interactions and common experiences.
This theory focused on the role of culture, language and social context in influencing
an individual's cognitive development. Under social construction// asylum idea: it is
argued that learning occurs as learners engage in sociocultural practices and.
conversations... they learn by doing//"practicing" such conversations. Sociocultural
foundational ideas encompass the Zone of Proximal Development (ZPD) as the
region in which an individual learns more with guidance and Scaffolding related to
providing support from a knowledgeable peer to advance learners. In sum, social

constructionist suggests that educators must encourage interaction and reflection
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while fostering critical thinking skills through activities that provide the opportunity to
explore authentic problems by crafting solutions within meaningful co-created
learning environments. This theory has had a profound impact on educational
practice, prompting the design of collaborative learning strategies and culturally
responsive pedagogy - agreements with educators that they can no longer ignore
issues of equity and multiculturalism.

3. Cognitive Load Theory

Cognitive Load Theory (CLT) is premised on the notion that, in learning new
material at least, human brains can process only a limited amount of information.
The cognitive load theory (CLT) differentiates between three types of cognitive loads:
intrinsic load, extraneous load and germane load. Intrinsic Load refers to the level of
complexity associated with a learning material; Extraneous Load refers to how this
information might be delivered which may either aid or deter from reducing mental
effort in understanding it on working memory; Germane Load is responsible for
developing schemata that helps understand and retain new information better. The
model proposes that instructional design should minimize extraneous cognitive load
and maxima g¢ermane in order to further learning efficiency. Through cognitive load
management, educators can enable more proficient appreciation and recall of
information. It has practical implications in educational environments through both
agreement of instructional materials and learning activity design with the cognitive
capabilities individuals, thereby advance more effective (with higher completion
level) and efficient learning processes.

4. Personalized Learning Theory

According to Johnson ET AL (2013) Personalized Learning Theory, 2014) jointly
indicates the importance of customization of educational experiences based on
distinctiveness associated with leaned preferences and capabilities. This theory is
based on the belief that students learn better when they are connected to content
which interests them and corresponds with their learning style. Personalized learning

is @ method which typically combines differentiated instruction, adaptive learning
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technologies and student-centred approaches to construct an individual educational
path for each participant.

The theory urges the use of data and formative assessment to consistently
modify instruction relative to a learner s individual progress, leading students through
an appropriate level of support and challenge. Personalized Learning Theory
emphasizes student agency, which is where students own their learning - they set
personal goals and make choices about how to accomplish them, ultimately
reflecting upon measuring progress. Increasingly popular in the modern education
space, this method can significantly enhance student success as it allows for a more
immersive and impact educational atmosphere that is interpersonal.

5. Blended Learning Theory

Originally articulated by Graham (2006), Blended Learning Theory is an
educational model that combines traditional face-to-face instruction with online
learning opportunities. We believe that by taking the best of in-person teaching
(immediate feedback, peer interaction and practical hands-on learning) and delivering
it through a digital platform when needed we can offer an optimal student
experience. From the perspective of Blended Learning Theory, courses should be
designed intentionally to use each modality for its strengths in conjunction with
clearing and F2F instruction. Some of its key components include leveraging free and
open content to allow self-paced learning, designing interactive digital technology
tools for engagement, and introducing collaborative online activities that support the
face-to-face classroom experience. The theory underscores the significance of
coherence between online and offline elements that should mutually-contribute so
as to create a coherent learning path. Because it supports interactive learning, caters
for different student preferences and styles of learning as well provides opportunities
to customize instruction which makes the blended approach an effective theory in
modern education.

6. Curriculum Design Theory

Tyler, 1949 Curriculum Design Theory elaborates on a systematic model of

educational curriculum design in such a way that it facilitates the overall process to



39

meet specific learning objectives and goals. This theory is based on a philosophy that
curriculum designs follow the objectives of teaching and instructing; it clarifies what
contents to teach when, using which methods could be taught best with some sort
of individual variations. For example, Tyler introduced a very popular model based
on the following four fundamental questions: “What educational purposes should
the school seek to attain? What kinds of educational opportunities are most likely to
further those ends? How best can they organize these educational experiences? How
will we know if they are serving these purposes?”

Curriculum Theory is an advocate for curriculum designed systematically; all
components (goals, content, pedagogy and assessment) work together-concisely
aligned-to support student learning. The theory also highlights contextual
dependence as curriculum must be accommodating to the educational needs,
characteristics and circumstances of learners in addition to cultural landscapes on
which education happens.

Modern interpretations of Curriculum Design Theory often internationalize
exclusivity, flexibility and responsiveness which make the integration of diverse
perspectives possible and to respond suitably to changing educational demands. This
theory is foundational in educational planning and integral to developing events that
are powerful, relevant and attractive.

7. Instructional System Design Theory

Promoting Specific Cognitive Skills Gagné, Briggs and Wager (1992) provides
Instructional System Design (ISD) Theory that is a systematic process for creating
effective instructional materials and experiences. ISD is based on the belief that
individual elements of a class can be planned and designed to ensure learning
results best, every part you do facilitates those goals.

The following are integral steps in the ISD process, referred to as ADDIE
phases: Analysis, Design, Development / Implementation), and Evaluation. On the
Analysis level: an ID will analyze needs, write objectives and get to know their
learners on a demographic perspective. Design -Develop an instructional strategy

such as content sequence, learning activities and assessment mechanism. Design
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blueprint is turned into actual instructional materials (Development) Where
implementation is delivering the instruction to the students, Evaluation encompasses
determining how effective this process was or not in terms of results so that it can be
edited accordingly.

According to the Instructional System Design Theory, among other things,
Formative Evaluation is crucial where group and individual feedback are gathered at
different points during the training process in order to make real-time improvements.
An iterative process, ensuring that instruction is and remains relevant to learners as
well as working effectively for new audiences.

It is applied in different working environments for education and training,
including corporate instruction, military school branches of knowledge (DMILS),
workforce advancement. It gives a durable structure for organizing the organized and
arranged instructional solutions that are student focused, addressed to results in
order academic goals can be fulfilled efficiently.

8. Teaching Quality Assessment Theory

The experience of teaching coding is used to illustrate different ways these
practical principles can be exploited in practice, using the theoretical framework of
Teaching Quality Assessment (TQA) Theory which Ramsden 1991 originally developed
for evaluating teaching effectiveness. At the heart of this theory is the idea that we
must all take quality teaching seriously if we have any desire to serve students and
meet strategic goals for education. TQA Theory documents a variety of approaches
and standards in quality assessments, advocating for holistic evaluations that account
not only what is taught but also how it supports learning.

TQA Theory can be broken down into several important aspects such as
instructional clarity, teaching alisned with learning outcomes, appropriate and
engaging methods of instruction delivery or instructor responsiveness to students
needs/feedback. Ramsden outlines a good Teaching model: how to better motivate
students in relationship with the enhancement of active learning, self-directed learn

and passion for study.
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It also explains the significance of formative and assumptive assessments
which are means to assess teaching quality. Formative assessments like student
feedback and peer observations are a mechanism for ongoing insights that allow
instructors to continue their honing of teaching practices. Other evaluation
techniques, such as end-of-course evaluations and student performance outcomes
among many others, provide a more longitudinal perspective on teaching
effectiveness.

Widespread adoption of Teaching Quality Assessment Theory in higher
education and other educational settings, to some extent as a way to hold educators
accountable for teaching practices that are consistent with institutional objectives
and student needs. TQA Theory helps to improve the quality of education by
providing guidelines for how teaching can be undertaken, structured and assessed in

a procedural manner that was previously lacking.

Related Research
The following Table 2.1 presents a systematic analysis of the key problems
encountered by Japanese language major students in Chinese universities as

discussed in the recent 5 years literature.



Table 2.1 Key problems encountered by Japanese Language major students in

Chinese universities

Scholar 1 2 3 4 5 6 7 8 9
Aizawa & Rose (2020) o ° L °
Teo et al. (2019) ° ° ° °
Ren (2019) ° ° () )
Winch (2019) ) ° °
Wang & Zheng (2019) o ° °
Wei (2023) ® ()
Xia (2023) [ ) [ ) ® ()
Pun & Jin (2021) ° ° ° °
Cheng (2020) ° °
Zhang (2019) ° °
Zhi et al. (2021) [ ) [ ) [ ) ()
Li (2020) [ ) ()
Chen et al. (2023) ° °
Sa (2021) o () ()
Huang & Feng (2019) o ° °
Total 10 5 7 6 6 6 9 3 6

Problem 1: Lack of Motivation and Engagement

Problem 2: Difficulty in Mastering Pronunciation and Intonation
Problem 3: Challenges in Reading Comprehension

Problem 4: Struggles with Vocabulary Acquisition

Problem 5: Limited Exposure to Native Speakers

Problem 6: Difficulty in Understanding Cultural Nuances
Problem 7: Problems with Listening Comprehension

Problem 8: Writing Challenges

Problem 9: Inadequate Teaching Methods

Problem 10: Limited Use of Technology in Language Learning
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In the above analysis, the problems are ranked according to their prevalence,
with "Lack of Motivation and Engagement” (Problem 1) being the most frequently
mentioned issue, appearing in 10 of the 15 studies reviewed. The issues related to
"Problems with Listening Comprehension" (Problem 7) and ‘Limited Use of
Technology in Language Learning" (Problem 10) also received significant attention,
being highlighted in 9 and 8 studies, respectively. In contrast, challenges such as
"Difficulty in Mastering Pronunciation and Intonation" (Problem 2) were less
commonly discussed but still notable, mentioned in 5 studies. This analysis highlights
the diverse range of difficulties faced by students, providing a clear foundation for
further research and targeted interventions to support Japanese language learners in

Chinese academic contexts.

Chapter Conclusion

This chapter provides a comprehensive review of the literature related to
Japanese language instruction, digital educational technology, its application in
foreign language teaching, digital teaching platforms, and blended learning. It then
delineates the design of a blended Japanese language curriculum, which integrates
digital technology, based on the insights cained from the literature review. The
instructional design is framed using the ADDIE model as a guiding framework, while
learner assessment is aligned with the JF Standard established by the Japan
Foundation for International Exchange.

The blended model integrates the theories presented in this chapter to
address how blended learning can be carried out with digital technology support to
improve Japanese language education for Chinese Undergraduate students. The
following is an outline of the blended learning model, Subsequent sections will
elaborate on the design, development, and evaluation phases of the blended

teaching model in Figure 2.3.
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Chapter 3
Research Methodology

Statement of Research Methodology

This study employed a multi-phase, mixed-method research design that
integrates both qualitative and quantitative analysis techniques. In the initial phase, a
comprehensive literature review was conducted to systematically examine the
current state of Japanese language teaching in Chinese universities and to identify
existing challenges and bottlenecks within the teaching practices.

Following this, a student-focused survey was designed and administered to
gather insights into learning needs and feedback on learning difficulties. Based on the
results of this student survey, an expert questionnaire was developed and
implemented to evaluate the findings. The combined insights from the student
needs assessment and expert feedback were then used to design a blended teaching
model tailored specifically for Japanese language instruction in Chinese universities.

Finally, the model was rigorously tested through the implementation of
courses with both control and experimental groups. The results from both the
control and experimental groups, alongside expert feedback, informed the
adjustments, leading to the development of a sustainable blended teaching

improvement model.

Research Objectives and Research Design

The study was divided into 4 phases.

Phase 1: To identify the current problem of teaching the Japanese language
to Chinese Undergraduate students and their solution.

Phase 2: To develop a blended teaching model for teaching the Japanese
language to Chinese Undergraduate students.

Phase 3: To implement the blended teaching model for teaching the

Japanese language to Chinese Undergraduate students.
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Phase 4: To evaluate the blended teaching model for teaching the Japanese

language to Chinese Undergraduate students.

Research Design

In Phase 1, the study identified the target population and defined the sample
through stratified random sampling, ensuring balanced demographic characteristics
and comparable language proficiency across groups.

In Phase 2, robust research instruments were developed and validated,
including pre-tests and post-tests, student questionnaires, and expert interview
guidelines. All instruments underwent pilot testing to ensure clarity and reliability.

In the Phase 3, data were collected and analyzed using descriptive statistics,
mean comparisons, t-tests, and correlation analysis to determine the effectiveness of
the blended teaching model. The Chaoxing platform’s built-in learning analytics were
also employed to track students’ engagement and activity levels.

In the Phase 4, the results were presented in detailed tables and figures,
highlighting significant improvements and trends. This comprehensive design ensures
the validity and reliability of findings while providing a replicable framework for

future studies.
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Phase 1: To identify the current problem of teaching the Japanese

language to Chinese Undergraduate students and their solution.

The population/ Sample Group

Population

The population for this study consists of qualified Japanese language
education experts in Chinese universities nationwide who have at least five years of
relevant teaching or research experience in the field of Japanese language pedagogy.
This population represents a broad range of institutions and professional
backgrounds to ensure diverse perspectives on current teaching practices.

Sample Group

The sample group includes a purposively selected panel of 21 experts who
meet the above criteria. The panel size is consistent with recommended practices for
the Delphi method, which typically involves 10 to 30 participants to balance depth

of expertise and manageability of consensus building.

Research Instruments

Interview for Experts (Delphi Method):

A semi-structured Delphi questionnaire was used to gather expert opinions on
the current challenges in traditional Japanese language teaching methods and

potential solutions for improvement.

Data Collection

The Delphi process consisted of three iterative rounds.

Round One: Experts provided individual responses to the initial
questionnaire. Their feedback was analyzed using content analysis to identify
common themes and key concerns.

Round Two: A summary of the first round’s results was returned to the
experts for re-evaluation in light of group insights. The degree of consensus among

experts was measured using Kendall’s W coefficient.
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Round Three: A final consensus round allowed experts to revise their ratings.
ltems achieving a consensus rate of 80% or higher were identified as critical factors

influencing Japanese language teaching improvement.

Data Analysis

The data obtained from the Delphi interviews will be analyzed using
qualitative content analysis techniques.

In the first round, the open-ended responses will be transcribed and coded
to identify common themes and recurring problems in Japanese language teaching.
Keywords and phrases related to teaching challenges, instructional methods, and
solution strategies will be grouped into thematic categories. A frequency analysis will
be conducted to determine which issues are most frequently mentioned by the
experts, thereby highlighting the primary challenges faced in the current context.

In the second rounds, the experts’ feedback will be compared to assess the
level of agreement. Descriptive statistics, such as percentage agreement, will be used
to measure the degree of consensus among panel members.

The final outcomes will be summarized to present a prioritized list of the key
problems and recommended solutions, which will serve as the basis for developing a

more effective blended teaching model in the next phases of the study.
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Phase 2: To develop a blended teaching model for teaching the

Japanese language to Chinese Undergraduate students.

The population/ Sample Group

The Population

The population for this phase consists of all qualified Japanese language
education experts working in Chinese universities who have at least five years of
relevant experience in Japanese language teaching and curriculum development.

The Sample Group

The sample group for this phase comprises a purposively selected panel of
15 experts who meet the above criteria. These participants were drawn from a
diverse range of institutions to represent different teaching contexts and institutional

settings.

Research Instruments

1. Through literature review, the top ten influencing factors in blended
teaching are summarized.

2. Through expert research (Delphi method), the ten major elements for
developing a hybrid teaching model were further confirmed, providing a theoretical
and practical basis for the development of this model.

3. ADDIE model framework to guide the development of the blended
teaching model.

4. Interview for Experts to verify the rationality, scientific validity and

effectiveness of the developed design solutions.

Designing Instrument
In this Phase, multiple research instruments were designed to ensure the
systematic development of a scientifically valid and practically applicable blended

teaching model for Japanese language education.
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1. literature review was conducted to identify and summarize the ten key
influencing factors commonly cited in blended teaching research. This review
covered both international and domestic studies related to blended language
education, online learning, and instructional design frameworks.

2. The Delphi method was employed as a core instrument to refine and
validate the key elements of the proposed blended teaching model. An expert panel
consisting of 15 Japanese language educators with more than five years of
experience in Chinese universities was assembled through purposive sampling. The
Delphi procedure included multiple rounds of structured questionnaires to reach
consensus on the importance and relevance of each element.

3. The ADDIE instructional design framework (Analysis, Design, Development,
Implementation, and Evaluation) was adopted to guide the systematic design and
iterative refinement of the blended teaching model. This framework ensured that the
model development process remained logically structured, adaptable, and
replicable.

4. The expert interviews were conducted to verify the scientific rationality,
theoretical soundness, and practical feasibility of the design solutions derived from
the literature review and Delphi rounds. The semi-structured interview protocol
focused on clarifying experts’ suggestions and validating whether the proposed

instructional strategies and digital resources aligned with actual classroom contexts.

Data Collection

1. Literature Review: Relevant academic articles, books, conference
proceedings, and policy documents were systematically collected and analyzed to
extract frequently cited factors and best practices in blended language teaching.

2. Delphi Method: Data for the Delphi process were gathered through two
rounds of online questionnaires distributed to the expert panel. In Round 1, open-
ended responses were collected to identify perceived challenges and essential

components for blended Japanese language instruction. In Round 2, the
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consolidated list of ten elements was rated by the same experts using a Likert scale.
Additional comments and suggestions were also solicited for further refinement.

3. ADDIE Framework Application: During this phase, detailed records were
kept of each design step, including needs analysis reports, draft instructional
materials, and iterative feedback notes. This documentation ensured transparency
and traceability of the development process.

4. Expert Interviews: Semi-structured interviews were conducted with the
same panel of experts after the Delphi rounds to clarify ambiguities, validate design
solutions, and collect further recommendations. All interviews were audio-recorded

with consent and transcribed verbatim for subsequent analysis.

Data Analysis

The collected data were analyzed using appropriate methods to ensure
robust and meaningful results.

1. Literature review: thematic analysis was applied to identify, categorize,
and summarize the recurring factors influencing successful blended teaching. The
results of this synthesis informed the initial draft of the model elements.

2. Delphi method: quantitative data from the Likert scale ratings were
analyzed using descriptive statistics, including means and standard deviations, to
assess the level of consensus for each element. A consensus threshold was
established (e.g., SD < 0.50 indicating high consensus). Qualitative feedback was
subjected to content analysis to identify recurring suggestions or concerns.

3. ADDIE framework: the analysis focused on ensuring that each design phase
met its intended objectives. Iterative feedback was reviewed, categorized, and
integrated into successive design refinements.

4. Expert interviews: thematic coding was used to extract key insights
regarding the feasibility and scientific validity of the proposed model. Emergent
themes were cross-checked against the results from the Delphi method and the

literature review to ensure consistency and to finalize the model components.
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Through the triangulation of these multiple data sources, this phase ensured
that the resulting blended teaching model is theoretically robust, contextually
appropriate, and practically feasible for implementation in the target educational

setting.
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Phase 3: To implement the blended teaching model for teaching the

Japanese language to Chinese Undergraduate students.

The population/ Sample Group

The Population

The sample group of this stage consists of 150 first-year undergraduates
majoring in Japanese at Liaoning University of International Business and Economics.
These students have completed their first-year professional studies and have
reached the level of JLPT-N4 through language proficiency tests.

The Sample Group

The sample group of this stage includes two relatively even groups: 75
students in the experimental group participated in the hybrid teaching model, and 75
students in the control group continued to receive traditional face-to-face teachins.
Participants were randomly assigned to each group, and they were the same in terms

of initial language level and pre-course learning.

Research Instruments

1. Pre-test and post-test to measure language proficiency

2. Online learning platform analytic

3. Questionnaire

(The complete pre-test and post-test instruments are included in Appendix E

and Appendix F to ensure transparency and replicability)

Designing instrument

The implementation phase of the study involved a controlled experimental
design, where the blended teaching model was applied to a select group of
Japanese language students at Liaoning University of International Business and

Economics
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Specific implementation steps are as follows:

1. Pre-test and Post-test Implementation:

Conduct a pre-test before the implementation of the blended teaching
model to assess students' initial language proficiency. After the implementation, a
post-test will be conducted to measure the learning outcomes, providing a
comparative analysis of students' progress.

2. Online learning platform analytic:

Throughout the implementation phase, track student engagement,
completion rates, and the use of digital resources using the online learning platform
analytic and observational checklists. This ongoing monitoring will provide real-time
insights into student participation and interaction with the course content.

3. Questionnaire: The questionnaire is used to understand students' feedback

on the implementation of the course.

Data Collection

Data collection during the implementation phase was extensive and
multifaceted, ensuring a comprehensive assessment of the blended teaching
model’s effectiveness. Quantitative data were collected through pre-tests and post-
tests administered to both the experimental and control groups. These tests were
designed to measure students' proficiency in Japanese language skills, including
reading, writing, listening, and speaking, at the start and end of the semester.
Additionally, online learning analytic were employed to track student engagement
with digital resources, including the frequency of access, time spent on various
activities, and completion rates of online assignments.

1. Pre-test: Conduct before the implementation to assess initial language
proficiency.

2. Post-test: Conduct after the implementation to measure learning
outcomes.

3. Online learning platform analytic: Track student engagement, completion

rates, and use of digital resources during the implementation phase.
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4. Questionnaire: Understand students' feedback on the implementation of

the course.

Data Analysis

Statistical analysis during this phase focused on comparing the pre-test and
post-test results between the experimental and control groups to determine the
effectiveness of the blended teaching model.

1. T-test: To compare the mean scores of the experimental and control
groups, assessing the effectiveness of the blended teaching model.

2. Online learning analytic: To quantify student engagement with digital
resources. Correlation analyses were also performed to explore the relationship
between student engagement and language proficiency gains.

3. Open Questionnaires: Thematic coding was used to extract key insights
on the feasibility of the blended teaching model and its effects on learners’ language

learning.
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To evaluate the designed blended teaching model
-+ for teaching the Japanese language to Chinese
Undergraduate students
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¥
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Sample Group

Population:

Japanese language
experts with over 5
years of experience in
Chinese universities.

Research
Instruments

Data Collection

D escriptive Statistics

g — |

Statistics Analysis

E Open-Ended

¥

Sample Group:

Peer evaluation by 5
experts for evaluating
the implementation
of the curriculum

Expert assessments:
To evaluate the
pedagogical
soundness and
practical applicability
of the teaching

model.

Thevalidity of the teaching model was demonstrated through

-*| aassessmentof groupinterviews, Questionnaire and peer

[
I
b

Proving the research hypothesis: The blended teaching model
incorporating digital tools will improve student engagement and
motivation in learning Japanese, and significantly enhance the
Japanese language proficiency .

Figure 3.5 Process of Phase 4
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Phase 4: To evaluate the blended teaching model for teaching the

Japanese language to Chinese Undergraduate students.

The population/ Sample Group

The Population

The population for this phase includes two groups: Japanese language
teachers and undergraduate students engaged in the implementation of the blended
teaching model. Specifically, the teacher group consists of five experienced Japanese
language instructors who directly participated in the delivery of both the blended
and traditional courses. The student group comprises the same 75 undergraduate
students in the experimental cohort from Phase 3, ensuring consistency in evaluating
the model’s impact and feasibility.

The Sample Group

The sample group in this phase is identical to the defined population: five
teachers selected based on their direct involvement in the teaching process, and all
75 students who experienced the blended teaching model during the intervention.
This alisnment guarantees that feedback is drawn from stakeholders with first-hand

experience of the model’s design and practical implementation.

Research Instruments

Model Evaluation Criteria:

A structured set of evaluation criteria was developed to guide the expert peer
review, focusing on the pedagogical soundness, theoretical coherence, and practical
feasibility of the blended teaching model.

Open-Ended Questionnaire:

A semi-structured student questionnaire was designed to collect detailed
feedback on learners’ perceptions, satisfaction, and suggestions for further

improvement of the blended teaching approach.
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Data Collection

Expert Peer Review:

The peer review process involved the five Japanese language teachers
applying the predefined scoring criteria to systematically assess the blended teaching
model. Their evaluations provided critical insights into the pedagosical validity and
practical applicability of the model in real classroom contexts.

Student Questionnaire:

Student feedback was gathered through open-ended questions, allowing
participants to express their views on the effectiveness of the blended learning

experience and to propose recommendations for future refinement.

Data Analysis

Descriptive Statistics:

The quantitative data of the expert evaluations were analyzed using
descriptive statistics, including mean scores and standard deviations. The indicators
clearly summarized the ratings of the expert evaluations. Thematic coding was used
to extract key insights on the feasibility of the blended teaching model and its

effects on learners’ language learning.



Chapter 4

Results of Analysis

Research Question

This research was to study How to Design an Effective Japanese Blended
Teaching Model for Chinese Undergraduate Students? The data analysis result can be
presented as follows:

1. Overview of Research Methodology

2. Symbol and abbreviations

3. Presentation of data analysis

4. Results of data analysis

Overview of Research Methodology

This study adopts a systematic approach to developing an effective blended
teaching model for Japanese language education in Chinese universities. The
research methodology consists of three key phases: identifying existing teaching
challenges through expert consensus, designing a blended teaching model based on
the ADDIE framework, and implementing and refining the model through iterative
evaluation.

First, the study employs the Delphi method to gather expert opinions on the
major challenges in Japanese language instruction. A panel of 21 experts with
extensive teaching experience in Chinese universities is selected through purposive
sampling. Multiple rounds of surveys and feedback sessions are conducted to
establish a consensus on critical instructional issues, such as teaching methodologies,
resource integration, student engagement, language proficiency assessment, and
adaptive learning resources. The expert consensus rate is calculated using statistical
methods such as the Kendall’s W coefficient to ensure reliability.

Second, the research utilizes the ADDIE instructional design model (Analysis,

Design, Development, Implementation, and Evaluation) to construct a blended
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teaching framework tailored to address the identified challenges. The model
incorporates elements of project-based learning and task-based learning to enhance
student engagement and practical application. Teaching resources are integrated
from platforms such as Chaoxing platform, UCampus, NHK E-Learning, and the Japan
Foundation online Course, ensuring a diverse and high-quality learning environment.
The blended approach includes pre-class, in-class, and post-class learning activities
that leverage both online and offline instructional strategies.

Next, the developed model was implemented. The implementation targets
were first-year students majoring in Japanese at Liaoning University of International
Business and Economics. The differences in academic performance, foreign language
skills, learning attitudes, and learning outcomes between the implementation of a
digital technology-based multi-teaching model and a traditional teaching model were
compared in the form of an experimental group and a control group. At the same
time, online learning data was added to understand students' learning preferences
and dynamics, thereby providing data support for the improvement and iteration of
the teaching model.

Finally, the developed and implemented model was evaluated. The
rationality, effectiveness, and scientificity of the model were evaluated through
interviews with teachers and group discussions between teachers and students who
participated in this experiment. Quantitative data were analyzed using descriptive
statistics (mean score, standard deviation) to measure overall satisfaction and areas

for improvement.

Symbols and Abbreviations

Before presenting the data analysis results, the key symbols and abbreviations
used in this chapter are listed below to ensure clarity:

BT - Blended Teaching

JLPT - Japanese Language Proficiency Test

ICT - Information and Communication Technology

EXP Group — Experimental Group
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CTRL Group - Control Group

LMS - Learning Management System

Presentation of data analysis
The data analysis follows the structured methodology outlined in Chapter 3.
The findings are categorized into four sections, reflecting each research step,

including both qualitative and quantitative analyses.

Phase 1: The Key Findings of the current problem of teaching Japanese
language to Chinese Undergraduate students and their sulotion from Expert
Analysis

1. Introduction to Delphi Method

The Delphi method is a structured, iterative process used to achieve
consensus among a panel of experts through multiple rounds of anonymous
feedback and refinement. This study employs the Delphi method to identify key
challenges in Japanese language teaching in Chinese universities, serving as the
foundation for developing an effective blended teaching model. By gathering insights
from experienced educators, this method ensures that the model addresses real-
world issues in language instruction.

2. Expert Panel Selection and Sampling Methodology

The expert group members include 21 professors and associate professors
engaged in Japanese language education from different universities, including 3
scientific researchers specializing in foreign language online education research and
digital teaching platform technology experts.

The experts were selected using purposive sampling, ensuring that
participants possess significant expertise in Japanese language education and digital
instructional design. This selection criterion guarantees informed and relevant

feedback throughout the Delphi rounds.
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3. Survey Design and Questionnaire Development

This questionnaire was designed based on a literature review and preliminary
discussions with language education experts. The questionnaire mainly covers six key
categories:

Innovation and application of teaching models (e.q., traditional teaching
models or blended teaching)

Innovation of teaching methods (e.g., introduction of intelligent teaching
tools and methods)

Use of digital teaching tools (e.g., use of Super Star teaching platform and
intelligent tools)

Teaching resources and resource integration (e.g., use of Japanese online
teaching resources and UCampus digital platform resources)

Course assessment methods and ability assessment (e.g., formative
assessment and summative assessment strategies)

Student learning methods and participation (e.g., providing personalized
suggestions based on students' language level)

Each category contains a series of Likert scale items (1-5 points) and open-
ended questions to facilitate experts to score the identified issues and provide
qualitative feedback.

4. Data Collection

4.1 Data Collection Procedure

The Delphi method in this study was conducted in three structured
rounds to ensure that expert opinions were systematically gathered and refined to
achieve a high level of consensus on the challenges and potential solutions for
Japanese language teaching in Chinese universities. The Delphi method in this study
was conducted in three structured rounds to ensure that expert opinions were
systematically gathered and refined to achieve a high level of consensus on the
challenges and potential solutions for Japanese language teaching in Chinese

universities.
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In each round, questionnaires were distributed electronically via email
and secure online survey tools. All communications were anonymized to prevent
any influence among experts. Between each round, responses were aggregated and
analyzed, and a summary of findings was provided to the panel to inform their
reconsideration of initial judgments. This iterative feedback loop is essential to
achieving reliable consensus.

The timeline for each round was as follows:

Round One: Initial identification of problems and solutions (1 week)

Round Two: Re-evaluation based on collective feedback (1 week)

Round Three: Final confirmation and consensus (1 week)

All 21 experts participated fully in each round, maintaining a response
rate of 100%.

4.2 First Round:

Results and Analysis:

In the first round, the questionnaire focused on open-ended and Likert-
scale items under six key categories: innovation of teaching methods, choice of
teaching mode, teaching resources, course assessment, and student engagement,
Adjustment of student participation strategies

The qualitative feedback was analyzed using thematic content analysis.
Experts identified 6 primary challenges currently faced in Japanese language teaching
at the undergraduate level. Examples of common themes included limited
integration of digital tools, lack of personalized learning pathways, insufficient online
resource development, traditional assessment methods not fully capturing student
progress, and low student engagement in blended learning contexts.

The Likert-scale ratings were compiled and averaged for each category.

ltems with an average rating of 4.0 or above were flagged as priority areas.
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Table 4.1 Summary of the first-round mean ratings by category

Category Mean Rating Standard Deviation
Selection of teaching mode 4.35 0.52
Innovation of teaching methods 4.20 0.47
Use of digital tools 4.45 0.50
Integration of teaching resources 4.10 0.48
Learning evaluation and assessment 4.50 0.46
Adjustment of student participation 4.20 0.47

strategies

These results indicate that all categories were rated as highly relevant
problem areas, requiring targeted solutions in the blended teaching model.

4.3 Second Round:

Results and Analysis

In the second round, experts were provided with a summary of the first-
round results, including aggregated mean scores and thematic highlights. They were
asked to reconsider their initial responses and refine their ratings for each item, and
to comment on any additional elements that should be included in the model.

The level of agreement among experts was measured using Kendall’s
coefficient of concordance (Kendall’s W). For the second round, Kendall’s W was
calculated at 0.72, indicating a substantial degree of consensus among the panel.
ltems that received significantly varied ratings in the first round were clarified and
adjusted. Several new suggestions were also incorporated, including the need for

adaptive learning technologies and more robust formative assessment strategies.
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Table 4.2 Updated Ratings and standard Deviation for each category

Mean Rating Standard Kendall’s

Category
(Round 2)  Deviation w
Selection of teaching mode 4.50 0.45 0.72
Innovation of teaching methods 4.30 0.42 0.72
Use of digital tools 4.60 0.40 0.72
Integration of teaching resources 4.25 0.44 0.72
Learning evaluation and assessment 4.55 0.41 0.72
Adjustment of student participation 4.30 0.42 0.72

strategies

The narrowing of standard deviations indicates improved agreement.
Experts emphasized the importance of aligning digital resources with course
objectives and using multiple assessment tools.

4.4 Third Round:

Results and Analysis

The third round sought to finalize consensus. Experts were given the
aggregated results from the second round, including updated mean scores and a
summary of qualitative comments. They were asked to confirm, adjust, or explain
any remaining disagreements.

A final Kendall’s W of 0.80 demonstrated a strong consensus on the final
set of priorities for the blended teaching model. Critical issues with a consensus
agreement of 80% or higher were formally identified as core areas to be addressed in
the model’s design. This included:

Integration of adaptive learning pathways for students with varying
proficiency levels

Continuous formative assessment mechanisms combined with summative
evaluations.

Development of modular online resources aligned with in-class activities.
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Teacher professional development for blended and digital teaching skills.

Strategies for enhancing student motivation and sustained engagement.

Table 4.3 Final Consensus Results

Final Mean Consensus Rate
Category

Rating (%)
Selection of teaching mode 4.70 95%
Innovation of teaching methods 4.60 92%
Use of digital tools 4.80 97%
Integration of teaching resources 4.55 90%
Learning evaluation and assessment 4.75 96%
Adjustment of student participation strategies 4.50 95%

The three-round Delphi method ensured that the development of the
blended teaching model is grounded in expert-validated insights and addresses
practical challenges in current Japanese language education. The high consensus
levels (Kendall’s W > 0.70) demonstrate strong agreement on both the problems and

the feasible solutions, ensuring the model’s academic and practical relevance.

Results of data Analysis

Descriptive Analysis

Following the completion of the three-round Delphi process, the expert
responses were collated, categorized, and analyzed to identify the core issues
currently affecting Japanese language teaching for Chinese undergraduate students.
The feedback from 21 experts provided comprehensive insight into key challenges
across six major domains: Innovation of Teaching Methods, Choice of Teaching Mode,
Teaching Resources and Integration, Course Assessment Methods, And Student
Engagement Strategies should be prioritized in developing a blended teaching model

that aligns with the needs of Japanese language majors in Chinese universities.
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Q5: Learning

Q1: Teaching Q2: Teaching Q3: Digital Tool Q4: Teaching . Q6: Student
Expert No. . Evaluation &
Mode Methods Integration Resources Engagement
Feedback
1 Over-reliance on Lack of project- LMS underutilized Resources not Overemphasis on Passive learning

lectures

Teacher-centered

approach

Lack of flipped

classrooms

Minimal interactive

learning

Limited student

participation

based learning

Courses rely heavily

on textbooks

Rigid syllabus

structure

Textbook-
dependent

Lack of experiential

learning

Limited use of Al
tools

Limited adaptive
learning tools

Underutilization of

cloud-based tools

Al-driven tools not

implemented

adaptive to student
needs

Limited access to
interactive
materials

Digital resources
lack feedback
features

Ineffective scenario-
based learning
resources

Poor digital learning
support

standardized exams

Unstructured
feedback
mechanisms
Rare formative

assessments

Exam-driven

assessments

Infrequent
feedback cycles

behavior

Lack of real-world

application

Low student

participation

Few collaborative

activities

Limited real-world
communication

tasks
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Q5: Learning

Q1: Teaching Q2: Teaching Q3: Digital Tool Q4: Teaching Q6: Student
Expert No. Evaluation &
Mode Methods Integration Resources Engagement
Feedback
6 Overuse of passive  Insufficient industry ~ Few gamification Lack of Traditional Students
learning alignment elements personalized digital  assessment focus disengaged in
resources discussions
7 Lecture-heavy Courses do not No real-time Learning resources  Feedback not No student-led
approach reflect industry adaptive tools lack engagement timely activities
trends features
8 Lack of problem- Minimal real-world  Insufficient use of Traditional Standardized exams  Students hesitant
based learning applications mobile learning materials dominate  dominate to participate
9 Rigid instructional Overloaded Poor integration of ~ Few Al-driven Lack of structured Lack of motivation
approach syllabus e-learning tools materials formative feedback
10 Insufficient student- Few project-based  Digital platforms Digital learning lacks ~ One-size-fits-all Passive class
driven learning assignments rarely utilized feedback assessment participation
mechanisms
11 Teacher-centered Courses fail to No personalized Digital resources Rare use of Lack of
approach develop critical learning tools not scenario-based  alternative engagement
thinking assessments activities
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Q5: Learning
Q1: Teaching Q2: Teaching Q3: Digital Tool Q4: Teaching Q6: Student
Expert No. Evaluation &
Mode Methods Integration Resources Engagement
Feedback
12 Minimal discussion-  Overly theoretical Limited interactive  Ineffective digital Assessment lacks Few interactive
based learning syllabus learning modules tracking flexibility assisnments
13 Students not Heavy reliance on LMS not fully Insufficient support  Limited student Lack of practical
encouraged to textbooks integrated for adaptive feedback application
explore learning
14 Minimal Curriculum lacks Few Al-assisted Traditional Overuse of Low classroom
technology- innovation tools resources dominate  summative participation
enhanced learning evaluation
15 Passive knowledge  Limited skill- Inconsistent use of  Digital resources Weak feedback Students not
transfer building LMS not effectively cycles encouraged to
opportunities leveraged interact
16 One-directional Outdated learning Al tools Limited access to Feedback not data- No peer-driven
teaching methods materials underdeveloped interactive driven discussions

resources
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Q5: Learning

Q1: Teaching Q2: Teaching Q3: Digital Tool Q4: Teaching . Q6: Student
Expert No. . Evaluation &
Mode Methods Integration Resources Engagement
Feedback
17 Lack of real-world No alignment with Few adaptive No feedback Assessments lack Few case study

18

19

20

21

application

Overreliance on

lectures

Lack of innovative

pedagogy

Traditional teaching

strategies

Teacher-driven

instruction

international trends

Project-based
learning not
emphasized
Textbooks
dominate
coursework
Rigid course

structure

Minimal problem-

solving activities

learning
interventions
No real-time

learning analytics

Limited gamification

Limited
engagement via
digital tools

No integration of

cloud-based tools

tracking on digital
platforms
Digital resources

not immersive

Al-driven resources

not accessible

Digital learning not
fully utilized

Digital learning

resources are static

diversity

Feedback not
personalized

One-dimensional

evaluation criteria

No structured

formative feedback

Evaluation lacks
flexibility

discussions

Minimal debate or

role-playing

Lack of real-world

simulations

Passive classroom

behavior

Students not
motivated to

participate
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(1) Teaching Methods

A significant majority of the panel (86%; 18 out of 21 experts) noted a lack of
practical and project-based learning in current curricula. Additionally, 67% (14/21)
emphasized the over-reliance on textbook-driven instruction with limited real-world
aliscnment, while 57% (12/21) highlighted that course syllabi are often overloaded or
overly rigid.

Proposed interventions include integrating project-based learning (PBL) and
experiential activities, updating curricula to reflect industry demands and
international benchmarks, and reducing textbook dependency by incorporating
authentic, context-rich materials.

(2) Teaching Mode

81% (17/21) of the experts reported an excessive reliance on lecture-based,
teacher-centered instruction, and 62% (13/21) indicated limited use of flipped
classroom models or other interactive approaches.

Recommended actions include the adoption of active learning strategies such
as flipped classrooms, inquiry-based tasks, and activities that foster student
participation, critical thinking, and the use of student-generated multimedia content.

(3) Digital Tool Integration

A considerable portion of the experts (81%; 17/21) identified that learning
management systems (LMS) remain underutilized. Moreover, 62% (13/21) mentioned
insufficient adoption of interactive or adaptive learning technologies, while 57%
(12/21) highlighted the absence of Al-driven and cloud-based digital learning
resources.

Suggested solutions involve upskilling faculty in digital pedagogy, integrating
gamified and Al-powered learning modules, and expanding access to collaborative
and mobile-based learmning applications.

(4) Teaching Resources

86% (17/21) of the experts agreed that available learning resources do not

sufficiently support effective adaptive learming. Furthermore, 62% (13/21) noted that
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high-quality scenario-based resources are underused, and 57% (12/21) indicated that
current digital materials fail to provide meaningful feedback or learning analytics.

Interventions recommended by the panel include enhanced teacher training
in digital tool usage, wider implementation of Al-supported resource tracking, and
improving student access to diverse digital learning materials.

(5) Learning Evaluation and Feedback

An overwhelming 90% (19/21) emphasized that current assessment systems
overemphasize standardized examinations, with insufficient use of formative
assessment strategies. Furthermore, 67% (14/21) noted that feedback is often
infrequent and unstructured.

Proposed improvements include portfolio-based assessments, self-reflective
tasks, regular formative feedback cycles, and the adoption of Al-supported grading
systems to enhance feedback efficiency.

(6) Student Engagement

Low student participation and passive learning behavior were reported by
86% (18/21) of the experts. Additionally, 71% (15/21) noted that real-world
application and interactive activities are lacking.

To address this, the panel suggests promoting student-led discussions,
debates, and problem-based case studies, as well as incorporating real-life
communication scenarios and peer-to-peer learning projects.

Summary

The results of the above questionnaire summarised the experts' opinions and
suggestions on common problems in Japanese teaching in Chinese universities. It
reflects the experts' views on the main problems of Japanese teaching in Chinese
universities and puts forward the necessity of teaching reform strategies, such as
innovating teaching models, reforming teaching methods, using digital technology to
improve teaching effects, increasing online learning resources, innovating evaluation

methods, and improving student participation.
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Phase 2: The results of Design and Development of the Blended
Teaching Model Based on the ADDIE Framework
1. Introduction to research instrument
This phase focused on systematically designing and developing a blended
teaching model suitable for Japanese language teaching in Chinese universities. The
design and development process was guided by four core research instrument:
(1) A literature review to identify the ten major factors that affect the
effectiveness of blended teaching;
(2) Three rounds of Delphi expert consultation to verify and improve
these factors;
(3) Model development based on existing problems in Japanese language
teaching and the elements of blended teaching model design
(4) In-depth semi-structured interviews with a selected expert panel to
evaluate the scientificity, feasibility, and contextual adaptability of the developed
model.
2. Overview of the ADDIE Model
The ADDIE model is a systematic instructional design framework that consists
of five phases: Analysis, Design, Development, Implementation, and Evaluation. This
model provides a structured and iterative approach to designing an effective blended
teaching model for Japanese language education in Chinese universities. The current
phase focuses on the design stage, where key instructional strategies, teaching
content, and digital resources are determined.
3. Key Elements of the Blended Teaching Model
(1) Findings from literature review
Based on Based on the previous research on blended learning in Chapter
2 of the literature review and findings from the Delphi study, the blended teaching
model incorporates the following Key Elements. (Table 4.3 is a representative
mapping table showing the ten key elements, their theoretical origins, and example

references.)



Table 4.5 Ten Key Elements of a Blended Teaching Model
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. Learning Objectives Alignment

. Course Content Development

. Teaching Methods Innovation

. Digital Technology Integration

. Student Engagement Strategies

. Personalized Learning Pathways

. Assessment and Feedback Mechanism
. Teacher Professional Development

. Collaborative and Social Learning

10. Scalability and Sustainability
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No. Core Element Theoretical Foundation Representative Sources
1 Learning Objectives ADDIE (Analysis); Bloom’s  Branch (2009); Anderson
Aligcnment Taxonomy & Krathwohl (2001)
2 Course Content TPACK Framework; Mishra & Koehler (2006);
Development Modular Design Allen & Seaman (2013)

3 Teaching Methods Community of Inquiry Garrison et al. (2000);
Innovation (Col); Flipped Classroom;  Lage et al. (2000); Ellis

TBLT (2003)

4  Digital Technology TPACK (Technological Koehler & Mishra (2009);
Integration Knowledge) UNESCO ICT-CFT

5  Student Engagement Col (Social Presence); Garrison & Arbaugh
Strategies ARCS Model (2007); Keller (1987)

6  Personalized Learning Adaptive Learning; Siemens (2013); Johnson
Pathways Learning Analytics et al. (2016)

7 Assessment and Formative & Summative  Wiggins (1998); Black &

Feedback Mechanism

Assessment; Authentic

Assessment

Wiliam (1998)
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Table 4.5 (Continued)

No. Core Element Theoretical Foundation Representative Sources
8  Teacher Professional TPACK; UNESCO Teacher Mishra & Koehler (2006);
Development ICT Framework UNESCO (2011)
9  Collaborative and Vygotsky’s Sociocultural  Vygotsky (1978); Garrison
Social Learning Theory; Col et al. (2000)
10 Scalability and OECD Digital Education OECD (2020); Bates
Sustainability Reports; ADDIE (2015)

(Evaluation)

(2) Findings from the Delphi study

Purpose of the Delphi method:

The purpose of the Delphi method in this step is to accurately collect
the ten elements for the development of a Japanese hybrid teaching model for
Chinese undergraduates.

Selection of the expert group:

Nine Japanese teaching experts, three educational technology education
experts, and three digital education platform engineers from the original 15 experts
participated in the Delphi survey in this step.

Delphi Rounds Design:

The Delphi survey process at this stage mainly consisted of two rounds:

Round 1: An open-ended questionnaire was distributed to the expert
group to solicit their views on the current problems in Japanese teaching. The
experts were asked to identify issues related to teaching model selection, teaching
methods and curriculum design, digital technology integration, teaching resource
integration, learner engagement, and learning assessment and effect evaluation. The
experts analyzed the responses by theme and grouped similar items to generate a

preliminary list of core elements of the hybrid model.
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Round 2: In the second round, a refined list of ten core elements was
submitted to the same expert group through a structured questionnaire. These
elements included learning goal coordination, curriculum content development,
teaching method innovation, digital technology integration, student engagement
strategies, personalized learning paths, assessment and feedback mechanisms,
teacher professional development, collaborative and social learning, and scalability
and sustainability. The experts were asked to evaluate the importance of each
element using a 5-point Likert scale (1 = not important to 5 = extremely important)
and provide opinions or suggestions for further improvement.

Table 4.6 presents the mean scores and standard deviations for each core
element rated by 15 experts using a 5-point Likert scale. Low standard deviations

indicate high consensus among the panel.

Table 4.6 Expert Panel Ratings for the Core Elements of the Blended Teaching
Model (N = 15)

Core Element Mean Score Standard Consensus

Deviation Level

1. Learning Objectives Alignment 4.80 0.41 Very High

2. Course Content Development 4.73 0.46 Very High

3. Teaching Methods Innovation a.67 0.49 Very High

4. Digital Technology Integration 4.60 0.51 High

5. Student Engagement Strategies 4.73 0.46 Very High

6. Personalized Learning Pathways a.47 0.52 High

7. Assessment and Feedback 4.53 0.50 High

Mechanism

8. Teacher Professional 4.40 0.52 High

Development

9. Collaborative and Social Learning 4.60 0.51 High

10. Scalability and Sustainability 4.47 0.52 High
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Explanation of Delphi Likert Scale Results
Sample size: 15 experts (N = 15)
Scale: 1 (Not Important) to 5 (Extremely Important)
The Mean Score shows the average importance rating for each element.
Standard Deviation (SD) indicates the degree of agreement among
experts.
Consensus Level:
SD < 0.50 — Very High consensus
SD < 0.70 — High consensus
Consensus Measurement:
Quantitative data from Round 2 were analyzed using descriptive statistics.
Mean scores, standard deviations, and percentage agreement were calculated to
assess the level of consensus for each core element. A standard deviation of < 0.50
was interpreted as a very high level of consensus, while values < 0.70 indicated high
consensus. All ten elements received mean scores above 4.4 and standard
deviations below 0.60, demonstrating strong agreement among the panel.
4. Developed of the Model
Based on the feedback and statistical results, minor wording adjustments
were made to clarify certain elements. No significant elements were excluded, as all
were considered highly relevant by the experts. The final validated list of ten core
elements was then integrated into the subsequent stages of the model’s design,

development, and experimental implementation in Figure 4.1.
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Figure 4.1 Ten Core Elements of Blended Teaching Model for

Japanese Language

4.1 Rationale for Model Design

The Model design is based on the ten key elements of a blended
teaching model, as identified in the literature review. Each element serves as a
guiding principle in structuring the curriculum, instructional strategies, and assessment
methods. Furthermore, each component of the model is directly linked to the
existing challenges in Japanese language education identified through expert surveys.
This alignment ensures that the blended learning model is not only pedagogically

sound but also responsive to practical issues in higher education in Table 4.7.



Table 4.7 Key Elements of Blended Teaching Model and Implementation
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Key Element of Blended
Teaching Model

Model Design Implementation

Existing Problem Addressed

1. Learning Objectives

Alignment
2. Course Content

Development

3. Teaching Methods

Innovation

4. Digital Technology

Integration

- Align with JLPT and CEFR standards.

- Define clear language proficiency goals, incorporating
communicative competence.

- Use task-based and project-based learning (TBL, PBL)
approaches.

- Incorporate real-world scenarios such as business
Japanese, academic writing, and translation practices.

- Flipped classroom model: Pre-class online learning, in-
class problem-solving.

- Collaborative and interactive activities supported by Al-
driven language feedback tools.

- Utilize LMS platforms (e.g., Chaoxing, Moodle) for
resource sharing and asynchronous discussions.

- VR/AR simulations for immersive language learning.

- Lack of clear, structured proficiency

benchmarks in current teaching.
- Overemphasis on rote memorization

rather than practical application.

- Traditional lecture-based methods

dominate, limiting student engagement.

- Insufficient use of technology in language

instruction.
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Key Element of Blended
Teaching Model

Model Design Implementation

Existing Problem Addressed

5. Student Engagement

Strategies

6. Personalized Learning

Pathways

7. Assessment and Feedback

8. Teacher Professional

Development

- Gamification, peer assessment, and discussion-based
learning.

- Digital storytelling and social media projects to
enhance motivation.

- Adaptive learning technologies to adjust content
difficulty based on student progress.

- Individualized feedback and flexible learning
schedules.

- Formative assessment tools, including e-portfolios and
Al-based writing evaluations.

- Real-time learning analytics to track progress.

- Provide digital pedagogy training for instructors.

- Establish a faculty learning community (FLCs) for

collaborative curriculum development.

- Low student engagement and passive

learning attitudes.

- One-size-fits-all approach fails to cater to

diverse student needs.

- Over-reliance on summative exams; lack

of formative assessments.

- Teachers lack expertise in using digital

tools effectively.
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Key Element of Blended
Teaching Model

Model Design Implementation

Existing Problem Addressed

9. Collaborative and Social

Learning

10. Scalability and
Sustainability

- Implement peer tutoring, group projects, and
international virtual exchange programs.

- Leverage discussion forums and online peer review
systems.

- Modular course design allowing for flexible
implementation across universities.

- Encourage open educational resources (OERs) to

facilitate widespread adoption.

- Limited opportunities for authentic

language practice and social interaction.

- Difficulty in scaling up innovative teaching

methods beyond pilot projects.
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4.2 Model Design and Implementation based on Key Elements and
Existing Problems

This section provides a comprehensive description of the blended
teaching model specifically designed for Japanese language majors in Chinese
universities. The model is structured around ten core elements, each responding
directly to the problems identified through expert consultation. These elements are
systematically implemented across three phases: Pre-Class Online Learning, In-Class

Interactive Learning, and Post-Class Consolidation & Feedback. (Table 4.8)

Table 4.8 Blended Teaching Model — Implementation Process

Phase Key Focus Supporting Elements
. 1. Learning Objectives Alignment
Pre-Class Online Self-paced study, o .
' , 4. Digital Technology Integration
Learning preparation

6. Personalized Learning Pathways

' ' ' , 2. Course Content Development
In-Class Interactive Active discussion, . .
3. Teaching Methods Innovation

Learning collaboration )
5. Student Engagement Strategies
Post-Class , 7. Assessment and Feedback
o Reflection, assessment, .

Consolidation & . Mechanism

improvement ) ) )
Feedback 9. Collaborative and Social Learning

' 8. Teacher Professional

Cross-Phase Continuous support

Development

Supporting Elements across all phases N o
10. Scalability and Sustainability

4.2.1 Detailed Phase-wise Implementation of the Blended
Teaching Model

The blended teaching model designed in this study is systematically
implemented across three key phases: Pre-Class Online Learning, In-Class Interactive

Learning, and Post-Class Consolidation and Feedback. Each phase incorporates
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specific tasks, digital tools, and teaching methods that align with the learning
objectives and ensure a coherent learning experience.

Pre-Class Online Learning

In the pre-class phase, students access online learning materials
through the designated LMS platform (e.g., Chaoxing or Moodle). They engage in self-
paced study using recorded video lectures, digital readings, and online quizzes. Pre-
class quizzes or diagnostic tests are conducted to check students’ initial
understanding and readiness. This phase aims to activate prior knowledge and
prepare students for active participation during in-class activities.

In-Class Interactive Learning

During in-class sessions, a flipped classroom approach is applied.
Students work collaboratively on problem-solving tasks, group discussions, and
project-based assignments related to real-world scenarios such as business Japanese
or translation practice. Teachers facilitate interactive activities, provide immediate
feedback, and guide peer-to-peer learning. Various student-centered methods such
as task-based language teaching (TBLT) and small-group learning are employed to
maximize engagement and practical language application.

Post-Class Consolidation and Feedback

After class, students complete follow-up activities to consolidate their
learning. These include reflective tasks, additional exercises, or authentic practice
using discussion forums and peer assessment. Formative assessments are conducted
through e-portfolios and online submissions. Teachers provide personalized feedback
and track student progress using learning analytics to identify areas for improvement
and adapt future instruction.

4.2.2 Model Design and Implementation based on Key Elements

(1) Course Objectives

The Basic Japanese (3) course aims to further develop students'
linguistic proficiency, intercultural competence, and digital literacy in a blended

learning environment. By the end of the course, students will be able to:
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Achieve a JLPT N3-equivalent proficiency level in listening, reading,
and writing.
Be able to carry out general oral communication in living and learning
environments.
Be able to produce concise written texts (e.g. simple reports, short
essays) using appropriate grammar and vocabulary.
Critically assess cultural differences and socio-pragmatic factors in
Japanese communication.
(2) Teaching Resource Development
Core Textbook: Shin Keitai Nihongo (New jingdian Japanese) Vol. 2
(Foreign Language Teaching and Research Press).
Supplementary Digital Resources:
Japan Foundation Online Courses: Interactive self-learning modules.
China University MOOCs : Enrichment courses on Japanese culture and
linguistics.
NHK Easy News & Authentic Audio Materials: Exposure to natural
spoken Japanese.
Social Media Integration: Tasks using Twitter, Wechat and blogs.
(3) Teaching Methods
Blended Three-Phase Model:
Pre-class (Autonomous Learning & Preparation)
Online modules: Video lectures and grammar exercises.
Al-based pronunciation drills.
Pre-lesson discussion forums.
In-class (Flipped Classroom & Interactive Learning)
Collaborative project-based learning (PBL) activities.
Debates and simulations
Case study discussions (real-world problems).
Post-class (Reflection & Application)
Portfolio development (recording progress).

Writing assignments with Al feedback.
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Peer review of essays and presentations.
(4) Digital Technology Application
LMS (Learning Management Systems): (ChaoXingr) & (UCampus).
Al-based Language Learning:
Al-powered speech recognition tools for pronunciation.
Al-assisted writing feedback systems (e.g., Grammarly for Japanese).
Gamification & Interactive Tools:
Quizlet/Anki: Spaced repetition flashcards.
Kahoot! & Duolingo Quizzes: Reinforcement of learning.
Digital storytelling platforms (e.g., VoiceThread).
(5) Student Engagement Strategies
Peer-Assisted Learning:
Pair work for peer evaluation & feedback.
Role-Playing & Simulation Tasks:
Business Japanese simulations.
Cultural adaptation scenarios.
Social Media Integration:
Students create blogs or vlogs on cultural experiences.
Discussion-based forums.
(6) Personalized Learning Pathways
Al-driven Adaptive Learning Systems to adjust content difficulty.
Flexible Study Plans for learners with different paces.
Personalized digital feedback dashboards for real-time tracking.
(7) Assessment and Feedback Mechanisms
Formative Assessment:
Portfolio-based evaluation (recording learning progress).
Weekly reflection journals.
Summative Assessment:
Al-graded writing tasks.

Oral proficiency interviews with native speakers via virtual exchange.
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(8) Teacher Professional Development

Experts highlighted teacher undertraining in digital tools. The model
embeds ongoing teacher training programs.

Regular workshops cover TPACK knowledge, LMS functions, Al tools,
flipped teaching, and learning analytics use. Teachers also share best practices
through peer mentoring.

(9) Collaborative and Social Learning

To address minimal teamwork, weak peer assessment, and lack of
interdisciplinary tasks, the model emphasizes collaboration.

Online forums, small-group projects, cross-disciplinary assignments
(e.g., combining Japanese with business or tourism), and peer feedback tasks
strengthen the social dimension.

(10) Scalability and Sustainability

To ensure that the model is not just a one-time pilot, scalability and
sustainability are built in.

4.2.3 Note on Teacher Professional Development and Scalability

In addition, while the other key elements of the blended teaching
model can be clearly mapped to specific activities within the pre-class, in-class, and
post-class phases, the factors of Teacher Professional Development (Element 8) and
Scalability and Sustainability (Element 10) play a different role in the model’s overall
implementation.

Teacher Professional Development is not embedded within the
immediate teaching activities themselves, but serves as a continuous foundation for
the effective delivery of the blended model. Ongoing training equips instructors with
the digital pedagogical skills, curriculum design strategies, and technology integration
competencies required to adapt and innovate their teaching practices.

Similarly, Scalability and Sustainability are not confined to a single
phase but must be addressed across all stages. This element requires the model to
remain flexible and adaptable to different class sizes, institutional contexts, and

evolving learner needs. It emphasizes modular course design, open educational
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resources (OERs), and iterative refinement to ensure that the blended approach can
be sustained and expanded beyond initial pilot implementations.

In summary, the proposed model demonstrates that a comprehensive
alignment of objectives, modularized content, innovative pedagogy, and
technological integration can effectively transform Japanese language instruction. By
embedding systematic feedback and professional development, the model provides

a viable framework for long-term adoption and continuous improvement.

Blended Teaching Model — Implementation Process

Pre-Class In-Class Post-Class
Online Learning Interactive Learning Consolidation
. o & Feedback
(1) Le_arnlng Objectives (2) Course Content (7) Assessment and
Alignment Development EaRaRlEMESRERER
(4) Digital T_echnology 3) Teachin_g Methods (8) Collaborativa atid
Integration Innovation Social Learning
(6) Personalized (5) Student Engagement
\ Learning Pathways 3K Strategies )

Cross-Phase Supporting Elements: (8) Scalability and Sustainability

Figure 4.2 Implementation Process of Blended Teaching Mode

5. Validation of the developed model

After the model is developed, a semi-structured interviews were conducted
with a sub-panel of 5 senior experts who had participated in the Delphi process. The
interviews focused on validating the rationality, practicality, and alignment of the
proposed design with the specific teaching context of Japanese language programs at
Chinese universities. Thematic coding was employed to extract key insights and

practical suggestions. The interview guide (Appendix X) and the following summary
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present the key themes extracted through thematic analysis, highlighting consensus

levels and representative expert statements.

Table 4.9 Expert Feedback Summary

. Consensus Representative
Theme Key Insights
Level Quotes
Flexibility of Content must be All 5 "A rigid curriculum will
Content Modules  adaptable to different experts not suit diverse
learner levels and evolving  agreed proficiency levels."

Adaptive Learning
Analytics

Monitoring
Student

Engagement

Contextual Fit

Practical

Challenges

Recommendations

needs.
Integration of learning

analytics is crucial for

personalized feedback and

monitoring.

Clear digital engagement

guidelines are needed, with

tracking and incentives.

The model aligns well with

the current teaching
context but needs more
local case examples.
Possible issues include

teacher training gaps and

resistance to digital tools.

Add continuous peer
teacher support and
student orientation

sessions.

4 out of 5
experts
strongly
agreed
All 5
experts

agreed

4 out of 5
experts

agreed

3 out of 5
experts
mentioned
this

4 out of 5
experts

suggested

(Expert A)

"Real-time analytics
enable tailored
interventions." (Expert
@)

"Active participation
must be visible and
measurable." (Expert
E)

"It suits Japanese
language programs but
should include local
cases." (Expert B)
"Teacher readiness
and digital literacy
could be bottlenecks."
(Expert D)

"Ongoing peer sharing
sessions would boost
teacher confidence."
(Expert A)




93

In summary, thematic Analysis analysis of the expert interviews confirmed
that the model is contextually appropriate and scientifically robust. Key themes
extracted included the necessity of flexible content modules, integration of adaptive
learning analytics, and clear guidelines for monitoring, student engagement through
digital platforms. These outcomes provide a theoretically sound and practically
feasible foundation for the implementation of the blended teaching model in the
next phase of the research. The verified model will now be applied in an
experimental classroom setting with undergraduate students, and its effectiveness
will be evaluated through pre-test and post-test measures, learning analytics, and

feedback from both students and peer teachers.

Phase 3: The Implementation Results and Key Findings of the blended
teaching model to Chinese Undergraduate students

This step employs both quantitative and qualitative analysis to
comprehensively verify the effectiveness of the blended teaching model in Japanese
language education.

1. Implementation of the blended teaching model

Sample and Population

The experiment selected sophomores majoring in Japanese from a Chinese
university. They had a common language learning experience before the exam. In
order to ensure that the students had a similar language foundation before the
exam, the experimental group arranged a JLPT N4 level language test to ensure that
the students participating in the experiment could reach the N4 language level.

Baseline Language Proficiency

Prior to the intervention, a comprehensive diagnostic test was administered to
all 150 participants to assess their baseline Japanese language proficiency across four
core skills: listening, speaking, reading, and writing. The test design aligned with the JF
Standard and JLPT benchmarks to ensure consistency with recognized proficiency

frameworks.
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The average overall score across all participants was 65.0 out of 100, with the
experimental group and control group demonstrating no statistically significant
difference in means (p > 0.05), confirming comparability before treatment. The
standard deviation was 3.5, indicating minimal variance within the sample. The
diagnostic results are summarized in Table 4.9 below, showing the mean scores by

skill.

Table 4.10 The mean scores by Language skill.

Skill Experimental Group  Control Group Total Mean
Listening 63.2 61.9 62.55
Speaking 59.8 60.9 60.35
Reading 78.4 77.5 77.95
Writing 59.4 58.9 59.15
Overall 65.2 64.8 65.0

Implementation process

The implementation of the model took place over the course of an academic
year, totalling 20 weeks, with students being introduced to the course model and to
digital platforms and smart applications before the start of the course. After the start
of implementation blended learning methods were gradually integrated according to
the content and progress, including flipped classroom activities and task-based
assisnments, which were adapted in an assessment-oriented manner. Post-
implementation blended leaming and collection of learning feedback and
questionnaires were conducted at the end of the experiment.

Pre-test Validity Check

The pre-test and post-test items were directly sourced from the official JF-
Standard N4-level question bank, which has been extensively validated for Japanese
language proficiency assessment worldwide. Since the instructional objectives of this

study align precisely with the JF-Standard N4 benchmarks, an additional Item-
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Objective Congruence (I0C) analysis was deemed unnecessary. The inherent content
validity and alignment with the established proficiency descriptors ensured that the
test instruments accurately measured students’ listening, speaking, reading, and
writing skills at the target level.

2. Data Analysis

Quantitative Analysis

(1) Comparison of Pre-test and Post-test Scores:

To assess the effectiveness of the blended teaching model, an
independent samples T-test was conducted to compare the pre-test and post-test
scores between the experimental and control groups.

Comparison of Pre-test and Post-test Scores (T-test) shows that the mean
score of the experimental group increased from 65.2 to 78.6, whereas the control
group’s score rose from 64.8 to 69.1. The T-test results (t=6.85, p=0.001) indicate a
statistically significant improvement in the experimental group compared to the
control group, suggesting that the blended teaching model effectively enhances

students’ Japanese language proficiency.

Table 4.11 Comparison of Pre-Test and Post-Test Scores (T-test Analysis)

Sample Pre- Pre- Post- Post- L
. t- p- Statistical
Group Size Test Test Test Test L
Value Value Significance
(N) Mean SD Mean SD

Experimental 75 652 85 786 7.2 6.85 0.001 Significant
Group Improvement
Control 75 648 83 69.1 7.8 2.15  0.038 Slight

Group Improvement
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Interpretation: The post-test scores of the experimental group were
significantly higher than those of the control group (p < 0.05), indicating that the
blended teaching model effectively improved learning outcomes.

Analysis: These findings demonstrate that integrating online resources with in-
person interactive teaching significantly improves students’ language learning
outcomes. In contrast, the traditional teaching approach showed a relatively minor
improvement, indicating its limitations in supporting personalized learning and
knowledge retention.

(2) Comparison of scores for language skills

The impact of the blended teaching model on students' language proficiency
was measured using standardized tests aligned with the Japanese Language
Proficiency Test (JLPT) levels. The tests assessed students' skills in reading, writing,

listening, and speaking.

Table 4.12 Comparison of scores for language skills (T-test Analysis)

EG EG CG CG
Skill Pre-Test Post-Test Pre-Test Post-Test F-Value P-Value
Mean Mean Mean Mean
Reading 63.2 78.7 63.8 69.1 27.04 p < 0.001
Writing 53.9 68.4 54.6 60.3 20.2 p < 0.001
Listening 58.1 71.3 59.3 64.5 16.6 p < 0.001
Speaking 60.7 75.2 61.4 66.8 21.5 p < 0.001

Reading skills: Experimental group scores improved from 63.2 to 78.7, while
the control group saw a more modest increase from 63.8 to 69.1 (F(1,148) = 27.04,
p < 0.001).

Writing skills: The experimental group improved from 53.9 to 68.4, compared

to 54.6 to 60.3 in the control group (F(1,148) = 20.2, p < 0.001).
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Listening skills: Gains in the experimental group (58.1 to 71.3) were
significantly higher than in the control group (59.3 to 64.5) (F(1,148) = 16.6, p < 0.001).

Speaking skills: The experimental group showed notable improvement (60.7
to 75.2), surpassing the control group (61.4 to 66.8) (F(1,148) = 21.5, p < 0.001).

Based on the data, the experimental group demonstrated the most
substantial improvement in reading skills, with scores increasing from 63.2 to 78.7.
This remarkable gain can be attributed to the carefully structured blended teaching
model, which combined pre-class online reading exercises, in-class interactive
discussions, and post-class comprehension tasks. The integration of digital reading
platforms, collaborative annotation tools, and timely teacher feedback fostered
deeper engagement and critical reading strategies. Overall, these results further
confirm that the blended teaching model significantly outperforms traditional
approaches in developing students’ overall language skills.

Detailed Skill Improvement

After the blended teaching model intervention, students in the experimental
group demonstrated significant improvements across all four key language skills
compared to the control group.

Listening: The experimental group’s average listening score increased by
16.6% relative to the control group, reflecting the effectiveness of audio-rich online
modules and repeated playback features.

Speaking: Speaking skills improved by an average of 21.5%, supported by
interactive tasks, peer discussions, and video submissions through the Chaoxing
platform.

Reading: Reading scores rose by 27.04% on average, attributed to digital
reading materials, comprehension exercises, and online quizzes.

Writing: Writing proficiency improved by 20.2%, aided by online peer review
and iterative feedback from instructors.

These improvements highlight how the blended model supports balanced

skill development. The results are detailed in Figure 4.3.
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Comparison of Pre-Test and Post-Test Scores
(Experimental vs. Control Groups with F and P Values)
p < 0.001

T F=21.50

B Pre-Test Experimental ean p <0.001
F=20.20 mmm Post-Test Experimental 3_‘001

p < 0.001 B Pre-Test Control

mEm Post-Test Control

Reading Writing Listening Speaking

Language Skills

Figure 4.3 Language Skills Improvement

(3) Correlation Analysis Between Online Learning Behavior and Learning
Outcomes
To further explore the relationship between students' learning behavior and
their performance, a correlation analysis was conducted between online learning

activities and post-test scores in Table 4.13.

Table 4.13 Analysis Between Online Learning Behavior and Learning Outcomes

Learning Behavior Indicators

Correlation  Significance .
Interpretation

Coefficient (r) (p)
Total Video Watching Time (Hours) 0.62 0.002 Moderate
correlation
Online Quiz Completion Rate (%) 0.75 0.000 Strong
correlation
Discussion Forum Participation 0.48 0.015 Low

correlation
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Outcomes Interpretation: Online quiz completion rate had the highest
correlation with post-test scores (r = 0.75, p < 0.01), suggesting that students who
actively completed quizzes achieved better learning outcomes.

Results: Completion rate of online quizzes showed the strongest correlation
with post-test scores (r = 0.75, p < 0.01), indicating that students who actively
completed online quizzes achieved better learning outcomes.

Video watching duration demonstrated a moderate correlation (r = 0.62, p =
0.002), suggesting that increased exposure to course videos contributes to improved
performance.

Discussion forum participation had a lower correlation (r = 0.48, p = 0.015),
implying that merely posting in discussion forums has a limited impact on learning
outcomes, unless accompanied by more structured and interactive engagement (e.g.,
teacher feedback or peer discussions).

Students who actively engaged in at least 3 interactive activities per week
achieved a mean improvement of 12.4 points in reading and writing scores. Those
with limited participation (<2 activities per week) demonstrated an improvement of
only 5.2 points. These activities provided opportunities for immediate feedback, peer
interaction, and practical application of language skills, fostering deeper learning and
retention.

Analysis: The learning analytics data provided deeper insights into students’
engagement with the online components of the blended teaching model.
Specifically, the key indicators were analyzed:

Total time spent on the learning platform — measured as the cumulative
duration of students' active engagement with digital course materials, including video
lectures, quizzes attempted, and interactive exercises.

Frequency of interactive engagement - including participation in discussion
forums, peer review activities, and live Q&A sessions.

This finding underscores the importance of consistent engagement with digital

learning resources. Regular platform use allowed students to access supplementary
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materials, review lessons, and practice language skills at their own pace, thereby

reinforcing classroom learning.

Login Frequency vs. Proficiency Improvement
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Figure 4.4 Login Frequency and Language Proficiency Improvement

(4) Student Engagement

The survey results indicate a significant increase in student engagement in the
experimental group following the implementation of the blended teaching model.
Engagement levels were measured based on students' self-reported frequency of
participation in class activities, time spent on homework, and interaction with peers
and instructors. The pre-intervention survey showed that 45% of students in the
experimental group were regularly engaged in learning activities, while the post-
intervention survey revealed an increase to 72%.

The control group, which continued with traditional face-to-face instruction,
showed a smaller increase in engagement, rising from 47% to 55%. A paired t-test
analysis of the engagement scores confirmed that the increase in the experimental
group was statistically significant (t(74) = 3.65, p < 0.001), indicating that the blended

teaching model had a positive impact on student engagement.
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Participation in Interactive Activities vs. Performance
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Figure 4.5 Participation in Interactive Activities

Qualitative Analysis

To gain deeper insights

students’

experiences, post-experiment

interviews and surveys were conducted to analyze their feedback on different

teaching models in Table 4.14.

Table 4.14 Categorization of Student Interview Feedback

Experimental
Group (%)

Feedback Category

Control
Group (%)

Representative Feedback

More Flexible 85%
Course Structure

More Engaging 78%
Classroom

Interactions
Better Use of Online 92%

Resources

40%

50%

30%

"l can arrange my learning
schedule independently."
"Class activities are more
interesting than traditional
lectures."

"Online quizzes help me
reinforce knowledge

effectively."




102

Interpretation: Students in the experimental group showed a higher
preference for self-directed learning and interactive classroom activities, whereas
students in the control group relied more on traditional lecture-based instruction.

Results: Experimental group students reported significantly higher satisfaction
with course flexibility (85%), classroom interaction (78%), and online resource
utilization (92%). Common feedback included statements such as "l can manage my
learning pace better" and "The in-class activities are much more engaging compared
to traditional lectures."

Control group students, although some acknowledged classroom interaction
(50%), showed lower recognition of online learning (only 30%), indicating that they
felt more comfortable with traditional teaching methods.

Analysis: These findings indicate that the blended teaching model better
accommodates students with diverse learning styles. While students in the
experimental group embraced self-directed learning, those in the control group
remained reliant on teacher-led instruction. To facilitate a smoother transition to
blended learning, proper guidance and technical support should be provided.

3. Discussion and Summary

The analysis results of this study indicate the following key findings:

Significant Improvement in Learning Outcomes - The experimental group
demonstrated notable progress in post-test scores, proving the effectiveness of the
blended teaching model.

Impact of Learning Behaviors - Completion of online quizzes was strongly
correlated with improved test scores, highlighting the importance of well-structured
assessment mechanisms.

Enhanced Learning Experience - Students in the blended learning
environment expressed greater satisfaction due to its flexibility and interactive
elements.

Implications for Teaching:

Future course designs should optimize online quizzes and feedback

mechanisms to encourage active participation.
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Instructors should combine online and offline interactions to maximize

student engagement rather than relying solely on one mode of instruction.

Phase 4: Evaluation of the Blended Teaching Model for Undergraduate
Japanese Language Majors in Chinese Universities

1. Introduction to research instrument

This phase primarily focuses on the evaluation of the blended teaching
model by Japanese language teaching experts who participated in its
implementation, as well as on collecting detailed feedback from students regarding
their learning experience, level of satisfaction, and suggestions for further
improvement of the model.

A structured evaluation rubric was developed to guide the expert peer
review. This rubric covers ten key dimensions related to the blended teaching model,
each rated on a 5-point Likert scale (1 = Poor to 5 = Excellent) with space for
qualitative comments. (The full rubric is provided in Appendix). A semi-structured
questionnaire was designed to collect students’ detailed feedback on their learning
experience, satisfaction, and suggestions for refining the model.

2. Data Analysis & Results

Expert Peer Evaluation Results (5 Teachers)

(1) Quantitative Analysis:
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Table 4.15 Expert Peer Review for the Blended Teaching Model

Evaluation Item Mean Score SD
(N=5)

1. Learning Objectives Clarity 4.6 0.2
2. Content Relevance and Quality a.7 0.3
3. Blended Design Integration 4.6 0.3
4. Teaching Methods Innovation 4.5 0.4
5. Digital Tools and Resources 4.6 0.3
6. Student Engagement a.7 0.2
7. Assessment and Feedback 4.5 0.3
8. Teacher Readiness and Support 4.6 0.3
9. Sustainability and Scalability 4.6 0.2
10. Overall Effectiveness a.7 0.2

Overall Average 4.6 0.3

Key Finding: The results of the expert peer review indicate that the blended
teaching model received consistently high ratings across all evaluation dimensions.
The average scores for each dimension ranged from 4.5 to 4.7 out of 5, with an
overall mean score of 4.6 (S.D. = 0.3). These findings confirm that the model is
perceived as pedagogically sound, theoretically coherent, and practically feasible by
the participating Japanese language instructors.

(2) Qualitative Analysis: Experts provided detailed feedback through open-

ended responses, which were categorized into three main themes (Table 4.16).
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Table 4.16 Expert feedback through open-ended response

Theme Expert Feedback Summary Suggested Improvements
Strengths Well-structured course design, Maintain the balance
effective digital tools, clear between online and offline
assessment criteria. learning activities.
Challenges Some students lacked Increase instructor-led

Recommendations

motivation for online learning.

More interactive activities
(e.q., real-world tasks,

discussion forums).

interventions to boost
engagement.

Integrate gamification

elements to enhance

motivation.

Analysis: The qualitative feedback suggests that while the model is well-

received, further improvements should focus on enhancing student engagement

through interactive and gamified learning experiences.

Student Feedback Results (75 Students)

(1) Quantitative Analysis: Likert Scale Analysis

Table 4.17 Summary of Likert Scale Responses from Student Feedback (N = 75)

Category

% Agree /

Strongly Agree

Interpretation

Peer Learning
Engagement
Technology

Integration
Assessment
Fairness
Overall

Satisfaction

87%

Most students found peer learning activities

beneficial for participation and knowledge sharing.

81%

A significant majority reported that Al tools

improved their pronunciation and writing skills.

79%

Most students agreed that the grading system

reflected their actual learning progress.

85%

Overall, students rated the blended teaching model

as effective or highly effective.
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Key Finding: As shown in Table 4.17, over 80% of the students expressed

positive agreement across all key indicators, particularly highlighting the value of peer

learning and technology-assisted skill development.

(2) Thematic Analysis: Open-Ended Responses

Table 4.18 Summary of open-ended responses from Student Feedback

Theme Representative Comments Suggested Improvements

Strengths "The flipped classroom made Continue to expand pre-class
me feel more prepared before video content and guided tasks.
attending class."

Strengths "Al writing feedback helped me Enhance Al-based feedback
avoid repetitive grammar features for writing and speaking.
mistakes."

Challenges "Sometimes the online platform  Improve technical infrastructure
was slow or had errors." and provide platform support.

Challenges "More real-life language practice  Integrate virtual native-speaker
would be useful.” interactions and role-play.

Suggestions  "Include more video-based Develop Al conversation
conversation practice with AL" modules for everyday scenarios.

Suggestions  "Offer optional face-to-face Add on-campus or virtual
discussion groups for peer discussion meet-ups for peer
review." editing.

Analysis: Table 4.18 summarizes the main qualitative themes from open-

ended responses. Students valued the flipped classroom approach and Al-based

feedback, while also highlighting challenges related to technical stability and the

need for more authentic speaking opportunities.
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Discussion and Summary

1. Instructor Feedback

Faculty participating in this blended learning experiment reported that the
blended model provided greater instructional flexibility and increased student
engagement, especially in online discussions. However, there were some challenges
to the implementation of the instruction, such as digital technology issues and the
additional work hours required for faculty to manage the digital curriculum that
needed to be adjusted and consideredo

2. Student Perceptions

Student feedback reflected high satisfaction levels (85%), with Al tools &
flipped learning as key contributors to enhanced learning outcomes.

Students emphasized the flexibility of time and space, and the adaptability of
language level as the main advantages of the blended model, and they were
interested in being able to learn to review the material at their own level. Many
students also found that the multimedia resources (videos, quizzes, interactive tasks)
made learning more engaging and improved their kanji comprehension and grammar
memorization skills. However, some students had difficulties with self-discipline and
time management, suggesting that the development of sensible and effective
support mechanisms, such as progress tracking and structured learning plans, may
improve the effectiveness of blended learning.

Implications for Future Implementation:

The expert evaluation provides valuable insights into the effectiveness and
potential refinements of the blended teaching model. Key findings include:

Strong Pedagogical Framework — The model was highly rated for its course
structure and assessment design, confirming its instructional effectiveness.

Challenges in Student Engagement - Experts noted that some students
struggled with motivation, indicating the need for more structured engagement
strategies.

Recommendations for Improvement - Experts suggested enhancing

interactivity through gamification, real-world tasks, and discussion-based learning.



Chapter 5

Discussion Conclusion and Recommendations

This study provides a detailed examination of the current challenges in
Japanese language education in Chinese universities and proposes a set of digital
technology-driven strategies for improvement. The findings indicate that the primary
limitations of traditional teaching methods lie in insufficient interaction, limited
resource availability, weak self-directed learning capabilities, and an overly rigid
assessment framework. By adopting a blended teaching model, incorporating diverse
digital learning resources, supporting personalized learning pathways, and
implementing multi-dimensional assessment mechanisms, these challenges can be
effectively mitigated.

The details are as follows.

Conclusion

Objectives 1: Identifying the Current Problems in Teaching the Japanese
Language to Chinese Undergraduate Students and Their Solutions

Objectives 1 Conclusion: The Delphi method used in this step systematically
analyses the current situation of Japanese language education in Chinese universities
through interviews and surveys with 21 senior Japanese language teachers. The
findings show that traditional Japanese language teaching methods are facing great
challenges in terms of pre-class pre-study, classroom interaction, post-class quizzes,
diversity of teaching resources, personalised learning, and the development of
students' independent learning abilities. These problems affect the efficiency and
effectiveness of students' language learning and hinder the development of their

overall language ability.
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Objectives 2: Developing a Blended Teaching Model for Teaching the
Japanese Language to Chinese Undergraduate Students

Objectives 2 Conclusion: In response to the challenges in traditional
Japanese language education in Chinese universities, this study aims to develop an
effective blended learning model that combines digital technology with traditional
classroom teaching. Following the ADDIE (Analysis, Design, Development,
Implementation and Evaluation) pedagogical model, this step systematically designs
the proposed blended learning framework to address the current problems and
deficiencies in teaching and learning derived from the first step, in order to optimize
the learning outcomes and to promote students' motivation to engage in learning.

Objective 3: Implementing a Blended Teaching Model to Enhance
Japanese Language Learning Among Chinese Undergraduate Students

Objectives 3 Conclusion: Based on the second step of developing a blended
learning model, this step uses an experimental research approach to assess the
impact of the blended learning model on student learning outcomes in real teaching
scenarios. The comparative analysis of the experimental and control groups, the
integration of learning platform data, and language proficiency tests confirms that the
blended teaching model based on digital technology can effectively improve
students' language proficiency, learning engagement, and learning motivation.

Objective 4: Evaluateing the blended learning model to further improve
its implementation in the future

Objective 4 Conclusion: The peer evaluation results indicate a high level of
effectiveness of the blended teaching model, with an overall rating of 4.6 out of 5. In
particular, the model demonstrated strong efficacy in enhancing student engagement
and proficiency. Student feedback further corroborates these findings, with 85%
expressing high satisfaction, attributing the most significant improvements to the
integration of Al tools and flipped learning strategies. However, areas requiring further
enhancement were also identified, including the need for more immersive real-world
applications, platform optimization, and expanded opportunities for conversational

practice.
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Discussion
1. Major Challenges in Japanese Language Education

(1) Rigid Teaching Methods and Limited Interactivity

Japanese language instruction in  Chinese universities remains
predominantly lecture-based, with minimal classroom interaction. As a result,
students often passively receive knowledge, leading to decreased engagement and
motivation. Approximately 76% of surveyed instructors identified the lack of
interactive teaching strategies as a major impediment to student participation.

(2) Limited Integration of Digital Technologies and Insufficient
Learning Resources

Despite the widespread application of digital technologies in English
language education, their integration into Japanese language instruction remains
inadequate. Survey results indicate that only 34% of instructors systematically
incorporate digital platforms or online resources into their teaching, restricting
students’ access to diverse learning materials and hindering personalized learning
experiences.

(3) Weak Autonomous Learning Abilities among Students

Japanese  language acquisition requires  consistent  vocabulary
memorization, grammar practice, and listening and speaking exercises. However,
many students struggle with self-discipline and lack effective guidance for
independent study. Survey results show that 68% of instructors perceive students'
low self-regulation as a major obstacle to achieving long-term learning success.

(4) Traditional Assessment Methods with Limited Learning Process
Monitoring

Evaluation in Japanese language courses primarily relies on midterm and
final examinations, with little emphasis on students' engagement, assignment
completion, or interactive learning behaviors. Among surveyed instructors, 83%
expressed concerns that traditional exams fail to comprehensively reflect students'

progress, making it difficult to adapt teaching strategies accordingly.
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2. Proposed Solutions in Japanese Language Education
To address these challenges, this study proposes a series of digital

technology-based solutions aimed at enhancing the effectiveness of Japanese
language instruction.

(1) Implementing a Blended Teaching Model to Enhance Classroom
Interaction

The findings indicate that a combination of online and offline learning
can effectively improve classroom engagement. Experts recommend incorporating
the flipped classroom approach, where students engage with online materials before
class and participate in discussions, exercises, and applications during face-to-face
sessions. This model has been shown to significantly increase student participation
and learning efficiency.

(2) Integrating Digital Platforms to Optimize Learning Resources

The application of digital technologies can expand the variety of learning
materials and improve students’ motivation and self-directed learning abilities. This
study suggests leveraging online platforms such as Unipus to provide diverse
instructional resources, including video lectures, pronunciation exercises, and virtual
conversation simulations. Furthermore, data-driven learning analytics should be
utilized to track students’ progress and support personalized learning paths.

(3) Enhancing Autonomous Learning Support Mechanisms

To strengthen students’ self-regulation skills, task-based learning (TBL)
strategies should be incorporated into the curriculum. These may include vocabulary
retention challenges, online discussion forums, and interactive assessments.
Additionally, the use of Learning Management Systems (LMS) can facilitate
customized learning paths, enabling students to progress at their own pace while
maintaining engagement.

(4) Optimizing Assessment Methods through Learning Process
Monitoring

Given the limitations of traditional examinations, this study recommends

integrating formative assessment with digital learning analytics to provide
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comprehensive feedback on student progress. Online quizzes, discussion
participation scores, and learning behavior analysis can collectively offer a more
holistic evaluation of student performance. This approach allows instructors to make
data-informed adjustments to teaching strategies and support students more
effectively.

The Advantages of the Blended Teaching Model

The implementation of the blended teaching model in the Basic Japanese (3)
course has demonstrated significant advantages in various aspects of teaching
effectiveness, student engagement, and learning outcomes. Based on the design,
development, implementation, and evaluation phases, the following key benefits
were identified:

(1) Improved Learning Outcomes and Language Proficiency

The integration of digital tools (e.g., Al-powered speech recognition and
writing feedback) provided real-time corrective feedback, enhancing students’
pronunciation and written accuracy.

The flipped classroom approach allowed students to engage with
learning materials before class, leading to higher retention rates and improved
classroom participation.

Task-based and project-based learning (TBL & PBL) helped students apply
their knowledge to practical and communicative tasks, reinforcing real-world
language use.

(2) Increased Student Engagement and Motivation

Peer collaboration and interactive activities, such as digital storytelling,
discussion-based learning, and social media tasks, increased student participation and
enhanced motivation.

The gamification elements (e.g., online quizzes, leaderboards) made
learning more dynamic and engaging, fostering a more active learning environment.

Students felt more control over their learning through the self-paced
adaptive learning systems, allowing them to review materials and practice at their

own speed.
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(3) More Effective and Personalized Instruction
The use of learning analytics allowed instructors to track student progress
and identify learning gaps, enabling data-driven teaching adjustments.
Al-generated feedback and automated assessments provided individualized
learning paths, addressing students’ unique needs and learning paces.
The combination of online and offline interactions ensured better teacher-
student communication, allowing for timely guidance and feedback.
(4) Greater Flexibility and Accessibility
The blended approach eliminated geographical and time constraints,
allowing students to access course materials anytime, anywhere.
The integration of digital resources (e.g., MOOCs, Japan Foundation’s online
materials) provided additional learning opportunities beyond the classroom.
Online learning platforms (ChaoXing/UCampus LMS) facilitated structured
content delivery and seamless communication between students and instructors.
(5) Enhanced Teaching Efficiency and Scalability
Automated grading and Al-assisted assessments reduced the workload on
instructors, allowing them to focus on interactive teaching activities.
The modular structure of the course made it scalable and replicable,
allowing for wider adoption across institutions.
The blended model provided a structured and systematic framework that

can be customized for different Japanese language proficiency levels.

Considerations for Future Implementation and Areas for Improvement

While the blended teaching model has proven to be effective and beneficial,
some challenges were identified during implementation. The following considerations
should be addressed to further optimize the model:

(1) Ensuring Technological Stability and Accessibility

Some students reported technical difficulties (e.g., unstable internet

connections, slow platform response times). Future implementations should ensure:
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Reliable digital infrastructure and platform optimization to minimize technical
disruptions.
Multiple access options (e.g, mobile-friendly platforms, downloadable
content for offline learning).
(2) Enhancing Real-World Language Application Opportunities
While the model effectively developed core language skills, some students
suggested more real-life communication practice. Future improvements could
include:
Virtual exchange programs with Japanese students.
More conversational Al simulations for spoken practice.
Industry collaboration projects (e.g., translation, interpretation, business
case studies).
(3) Refining Al and Automated Feedback Mechanisms
Some students noted that Al-generated feedback was too generalized
and lacked detailed explanations. Future updates should:
Improve Al models for more nuanced feedback on writing and
pronunciation.
Allow for customized teacher feedback integration alongside Al
responses.
(4) Strengthening Assessment Diversity and Flexibility
Some students expressed concerns about over-reliance on quizzes and
automated assessments. Future implementations should:
Increase the use of peer evaluation and self-reflection assignments.
Incorporate oral proficiency interviews with instructors or native speakers.
Use portfolio-based assessments to track long-term progress.
(5) Providing More Instructor Training and Support
Some instructors lacked prior experience in blended teaching and faced
challenges in effectively utilizing digital tools. Future efforts should:
Provide comprehensive faculty training programs on digital pedagogy and

Al-assisted teaching methods.
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Develop a shared resource hub for instructors to exchange best practices.
Offer technical support and regular workshops to help instructors maximize

the use of blended learning tools.

Research Contributions
This study contributes to the field of Japanese language education and
blended learning by offering both theoretical advancements and practical insights
into the integration of digital technologies with traditional instructional models. The
findings provide empirical evidence on the effectiveness of a blended teaching
approach in enhancing student engagement, fostering language acquisition, and
optimizing instructional practices.
1. Theoretical Implications
This research advances the theoretical understanding of blended learning in
foreign language education, particularly in the context of Japanese language
instruction for Chinese undergraduate students. It extends existing frameworks by
integrating digital tools and adaptive learning methodologies into a structured
pedagogical model, yielding the following key contributions:
(1) Expanding the Theoretical Framework of Blended Language Learning
While Blended Learning Theory (Graham, 2006) has been widely applied
in general education, this study refines and contextualizes its application to Japanese
language learning, demonstrating how a hybrid instructional model enhances
linguistic competencies in reading, writing, listening, and speaking.
The research further validates the Personalized Learning Theory (Keefe &
Jenkins, 2002) by demonstrating how adaptive online resources, learning analytics,
and self-regulated study pathways contribute to individualized language acquisition.
(2) Empirical Validation of Instructional System Design (ISD) Theory in
Language Education
By adopting the ADDIE (Analysis, Design, Development, Implementation,
and Evaluation) model, this study provides an empirical framework for structured

curriculum development in Japanese language blended learning.
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The findings offer a systematic approach to instructional sequencing,
ensuring that digital resources effectively complement traditional face-to-face
instruction.

(3) Contribution to the Research on Learning Analytics in Foreign Language
Acquisition

The study demonstrates the critical role of learning analytics in monitoring
student engagement, tracking language proficiency improvements, and personalizing
feedback mechanisms.

These findings align with Teaching Quality Assessment Theory (Marsh,
1987), supporting the notion that data-driven evaluations enhance pedagogical
decision-making and instructional effectiveness.

(4) Bridging the Research Gap in Blended Learning for Japanese Language
Education

Existing studies on blended learning have predominantly focused on
English as a Foreign Language (EFL) education, with limited research exploring its
application in Japanese language instruction.

This study fills a significant research gap by providing quantitative and
qualitative evidence on the effectiveness, challenges, and optimization strategies of
blended learning in Japanese language programs within Chinese universities.

2. Practical Implications

Beyond its theoretical contributions, this research has significant practical
implications for language educators, curriculum designers, and educational
policymakers seeking to enhance Japanese language instruction through digital
integration.

(1) Optimizing Pedagogical Strategies for Japanese Language Teaching

The blended teaching model developed in this study offers a structured
framework that can be adopted, adapted, and scaled across different Japanese

language programs.
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Flipped classrooms, task-based learning, and Al-driven language exercises
can be incorporated into Japanese language curricula to improve instructional
efficiency and student outcomes.

(2) Enhancing Student Learning Experiences Through Digital Technologies

The study confirms that integrating multimedia resources, online
interactive activities, and learning analytics improves student engagement,
motivation, and self-regulation.

Educators can leverage online platforms such as Unipus and Chaoxing to
provide adaptive learning experiences, ensuring that students receive personalized
feedback and support.

(3) Supporting Institutional Policies on Digital Transformation in Language
Education

The findings highlight the importance of investing in digital infrastructure to
support blended language education, ensuring equitable access to online resources
and technological tools.

Universities and policymakers can use these insights to develop
institutional guidelines for effective digital integration in foreign language teaching.

(4) Facilitating Professional Development for Language Instructors

Given the shift towards technology-enhanced instruction, this study
underscores the need for faculty training in digital pedagogy.

Institutions should provide ongoing professional development programs to
equip instructors with the skills needed to effectively integrate digital tools, learning
analytics, and online teaching strategies.

(5) Expanding the Model’s Applicability Across Other Foreign Language
Programs

While this study focuses on Japanese language education, the blended

learning framework can be adapted for other foreign language curricula (e.g., Korean,

German, French, or Spanish).
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Future research can explore cross-language comparisons, examining the
scalability and effectiveness of blended learning across different linguistic and

cultural contexts.

Recommendations

Based on the findings of this study, the following recommendations are
proposed to further enhance the effectiveness of blended learning in Japanese
language education. These recommendations address key stakeholders, including
educators, language learners, researchers, institutions, and universities, with the aim
of optimizing pedagogical strategies, improving learning experiences, and advancing
future research in digital language education.

1. Practical Strategies Based on the Key Findings

The significant improvements observed in students’ reading, writing, listening,
and speaking skills highlight the effectiveness of the blended teaching model
implemented in this study. These gains can be directly linked to specific instructional
strategies systematically applied across the three phases of the model.

(1) Pre-class online modules enabled students to preview key concepts
and engage with authentic language materials through self-paced study and targeted
diagnostic quizzes. This approach helped activate background knowledge and build a
foundation for in-class activities.

(2) In-class sessions adopted a flipped classroom approach emphasizing
student-centered learning. Interactive tasks such as collaborative discussions, task-
based language practice (TBLT), small group projects, and problem-solving exercises
encouraged active participation and real-life language use. The integration of digital
platforms, Chaoxing Platform and Ucampus further supported real-time feedback.

(3) Post-class activities provided structured opportunities for students to
consolidate their learning. Follow-up exercises, reflective writing tasks, online quizzes,
and e-portfolios allowed for continuous formative assessment. Personalized feedback
and the use of learning analytics helped monitor individual progress and adapt

subsequent instruction to students’ needs.
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To further enhance the application of this model, it is recommended that
future implementations continue to integrate audio-rich resources for listening
practice, peer-reviewed writing tasks for iterative improvement, and Digital
technology tools for interactive speaking and reading activities. Moreover, expanding
the use of intelligent feedback systems and adaptive learning pathways can ensure
that the blended approach remains flexible and personalized for diverse learner
profiles.

By combining well-designed pre-class preparation, active in-class
engagement, and post-class consolidation, the blended teaching model provides a
balanced, sustainable framework for improving language proficiency. This evidence-
based approach should be scaled and adapted to other language programs to
promote high-quality teaching and learning outcomes.

2. Recommendations for Educators

(1) Adopting a Data-Driven, Adaptive Teaching Approach

Educators should leverage learning analytics and Al-powered adaptive
systems to monitor student engagement, assess learning progress, and provide
personalized feedback. Data-driven insights can help instructors identify students at
risk of disengagement and adjust teaching strategies accordingly.

(2) Implementing Task-Based and Interactive Learning Strategies

The study confirms that task-based learning (TBL), flipped classrooms,
and interactive digital tools significantly improve student engagement and
motivation. Educators should design student-centered learning tasks that encourage
collaborative problem-solving, real-life communication, and digital resource
integration.

(3) Providing Structured Guidance for Self-Regulated Learning

While digital learning offers flexibility, not all students possess strong self-
regulation skills. Educators should incorporate clear learning pathways, progress-
tracking mechanisms, and structured goal-setting exercises to support students in

developing autonomous learning habits.
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(4) Balancing Online and Offline Components

Blended learning requires an optimal balance between online materials
and in-class interactions. Educators should ensure that online components
supplement rather than replace face-to-face instruction, focusing on interactive
discussions, oral practice, and collaborative learning activities in the classroom.

3. Recommendations for Language Learners

(1) Actively Engaging with Digital Learning Resources

Students should fully utilize online platforms (e.g., Unipus, Chaoxing) for
self-paced learning, interactive exercises, and multimedia content, reinforcing
classroom instruction through additional practice.

(2) Developing Self-Regulated Learning Habits

Blended learning demands greater learner autonomy. Students should
adopt time-management techniques, set clear learning objectives, and regularly track
progress to maximize the benefits of digital education.

(3) Participating in Online and Peer Interactions

Engagement in discussion forums, collaborative projects, and peer
evaluations fosters deeper learning and improves communicative competence.
Language learners should actively seek opportunities to interact with instructors and
peers beyond the classroom.

(4) Utilizing Learning Analytics for Self-Assessment

Students should monitor platform usage statistics, quiz performance
trends, and feedback reports to identify weaknesses and adjust their study strategies
accordingly.

4. Recommendations for Researchers

(1) Expanding Studies on Blended Learning in Japanese Language
Education

While blended learning has been widely researched in English education,
there is limited empirical evidence in Japanese language programs. Future research
should explore long-term learning outcomes, retention rates, and motivation factors

in blended Japanese language instruction.
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(2) Investigating the Role of Al and Adaptive Learning in Language
Acquisition

Artificial  intelligence and machine learning-driven  personalized
recommendations can enhance language proficiency tracking, automated feedback,
and adaptive content delivery. Researchers should examine the effectiveness of Al in
tailoring blended learning experiences.

(3) Conducting Cross-Linguistic Comparisons

Future studies should compare blended learning models across different
foreign language disciplines (e.g., Japanese, Korean, German, French) to determine
whether language structure influences the effectiveness of digital pedagogy.

(4) Exploring Cognitive and Psychological Aspects of Blended Learning

Further research is needed to examine cognitive load, self-regulation
strategies, and motivational factors affecting students' success in blended language
learning environments.

5. Recommendations for Educational Institutions

(1) Investing in Digital Infrastructure for Blended Learning

Institutions should provide high-quality digital platforms, stable online
learning environments, and advanced Al-driven tools to enhance interactive and
adaptive learning experiences.

(2) Establishing Professional Development Programs for Language
Instructors

Blended learning requires educators to develop technological
competencies. Institutions should offer training programs in instructional design,
digital pedagogy, and learning analytics to equip teachers with the necessary skills.

(3) Implementing Learning Analytics for Institutional-Level Decision Making

Institutions should leverage learning analytics to assess the effectiveness of

blended language courses, allowing for data-driven curriculum refinement and

personalized learning support.
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(4) Promoting Interdisciplinary Collaboration
Blended learning involves education technology, cognitive science, and
language pedagogy. Institutions should encourage interdisciplinary research and
partnerships to refine evidence-based teaching innovations.
6. Recommendations for Universities
(1) Incorporating Blended Learning as a Core Component of Language
Programs
Universities should integrate blended learning into their curriculum
policies, ensuring that digital components are systematically embedded in language
courses rather than being used as supplementary tools.
(2) Establishing Research Centers for Digital Language Education
To advance blended learning methodologies, universities should establish
specialized research centers dedicated to exploring technology-enhanced foreign
language education.
(3) Enhancing Institutional Support for Blended Learning Implementation
Universities should provide technical assistance, instructional design
support, and funding for digital course development to ensure seamless adoption of
blended learning models.
(4) Encouraging International Collaboration in Digital Language Education
Given the global nature of foreign language education, universities should
collaborate with international institutions to develop cross-cultural, technology-
driven language learning programs that promote global academic exchanges and
multilingual competence.
Challenges and Limitations
While this study provides valuable insights into the implementation of a
blended teaching model for Japanese language education, several challenges and
limitations must be acknowledged. These factors should be carefully considered

when interpreting the findings and designing future research.
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1. Sample Size and Generalizability

The study was conducted within a single university, with participants drawn
from one specific Japanese language program. Although the results provide
meaningful insights, the limited sample size (n=150) may affect the generalizability of
the findings.

The model’s effectiveness may vary across different university settings,
student demographics, and institutional infrastructures, particularly in universities
with less-developed digital learning environments.

2. Short-Term Study Duration

The study examined the impact of blended learning over a single
semester. While the results indicate short-term improvements in language proficiency
and engagement, the long-term effects of blended learning on retention, fluency,
and cognitive load remain uncertain.

Future research should conduct longitudinal studies to explore whether
students maintain their proficiency and engagement over extended periods.

3. Variability in Student Digital Literacy

Although digital learning platforms enhance flexibility, students’ ability to
effectively navigate and utilize digital tools varied significantly. Some students lacked
digital literacy skills, which may have impacted their engagement and learning
outcomes.

This suggests that preliminary digital skills training should be incorporated
into blended learning programs to ensure equitable access and effective
participation.

4. Instructor Adaptation and Workload

The transition to a blended teaching model requires extensive pedagogical
adjustments, and not all instructors may have the necessary technical expertise.

Instructor workload significantly increased due to the need for course

redesign, digital content creation, real-time monitoring, and personalized feedback.
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Institutions should provide adequate professional development and

workload management support to facilitate sustainable adoption.
5. Limitations of Learning Analytics and Assessment Methods

While learning analytics provided quantitative insights into engagement and
performance, they could not fully capture the qualitative aspects of student
motivation, cognitive strategies, or affective responses to blended learning.\

Additionally, traditional assessment methods such as pre-tests and post-
tests may not fully reflect students' critical thinking, intercultural competence, and
real-world language application skills.

Future studies should consider qualitative methodologies, including
interviews, think-aloud protocols, and ethnographic observations, to gain deeper

insights into students’ learning experiences.

Future Research Directions
While this study has developed, implemented, and evaluated a blended
teaching model for Japanese language education among Chinese undergraduate
students, it is clear that further research is needed to build on the present findings
and address the inherent limitations of this work. Therefore, this section outlines
several directions for future research that could strengthen, refine, and expand the
practical and theoretical contributions of blended learning models in the field of
Japanese language education and beyond.
1. Longitudinal Studies on Language Retention and Learning Transfer
Future research should examine the long-term impact of blended learning
on language retention and fluency, tracking students’ progress beyond a single
semester.
Studies should also investigate how blended learning supports real-world
language application, including cross-cultural communication and workplace

language proficiency.
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2. Al and Adaptive Learning Technologies in Blended Language Education

The integration of artificial intelligence (Al) and adaptive learning algorithms
can further personalize instruction based on students’ progress and learning
behaviors.

Future studies should assess the effectiveness of Al-driven chatbots,
automated feedback systems, and intelligent tutoring systems (ITS) in enhancing
Japanese language acquisition.

3. Expanding Research Across Different Institutional Contexts

To improve external validity, future research should replicate this study
across multiple universities, including institutions with different digital infrastructures,
student demographics, and linguistic backgrounds.

Comparative studies across public and private universities, urban and rural
institutions, and different cultural contexts can provide broader insights into blended
learning effectiveness.

4. Investigating the Role of Gamification and Social Learning in Blended
Models

Future research should explore how gamification elements (e.g., point-
based rewards, competitive challenges, and progress-tracking badges) enhance
student motivation and engagement in blended learning environments.

Additionally, collaborative learning through peer-assisted learning, online
discussion forums, and cross-cultural language exchanges should be examined for
their impact on learner autonomy and interaction.

5. Developing a Comprehensive Framework for Digital Literacy in
Language Education

As digital tools become integral to foreign language learning, future
research should focus on developing standardized frameworks for digital literacy
competencies.

Studies should investigate how training programs, scaffolding strategies, and
institutional support can help students and educators navigate digital learning

environments more effectively.
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6. Multi-Method Approaches for a Holistic Understanding of Student
Learning

While quantitative methods (e.¢., learning analytics, test scores) provide
measurable outcomes, future research should incorporate qualitative methodologies
to explore students’ cognitive, emotional, and social experiences in blended
learning.

Techniques such as diary studies, interviews, ethnographic case studies, and
eye-tracking experiments can offer a more nuanced understanding of student
engagement and learning strategies.

In summary, these suggested directions aim to encourage future scholars
and practitioners to build on the foundation laid by this research. By broadening
empirical ~ validation, deepening analytical rigor, embracing technological
advancements, and addressing practical challenges in real-world implementation,
future research can continue to advance the theoretical development and practical
applications of blended Japanese language teaching for the evolving educational

landscape in China and beyond.
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Delphi Panel Expert Profile for Phase1l (21 Experts)

Teaching
No. Name Affiliation . Area of Specialization
Experience
1 Prof.Xu Wenzhi  Dalian University of 22 Japanese education
Foreign Languages and teaching
2 Prof.Li Fang Dalian Jiaotong 20 Japanese language and
University literature
3 Prof.Liu Aijun Dalian Polytechnic 27 Japanese language and
University culture
4 Prof.Zhang Tong Dalian University of 27 Japanese cultural
Science and studies
Technology
5  Dr.Zhang Beijing Institute of 12 Japanese education
Yuanhui Technology assessment and testing
6  Dr.Hu Wei Dongbei 13 Japanese testing
ProfessorUniversity
of Finance and
Economics
7 Dr.Liang Tian Shenyang Normal 15 Business Japanese
University
8 DrJinYu Bohai University 15 Technology-assisted
Japanese writing
9  Prof.You Dalian University of 22 Japanese education
Zhishen Technology and teaching
10 Prof.Fan Yehong Liaoning Normal 20 Japanese teacher
University professional
development
11 Prof.Yang Guangdong 21 Japanese language and
Xiaohui University of culture
Foreign Studies
12 Prof.Chen Yan Chinese Association a8 Japanese education
for Japanese and teaching
Education
13 Dr.Xie Liye Dalian Maritime 10 Business Japanese

University




135

Teaching
No. Name Affiliation Area of Specialization
Experience

14 Dr.Wei Ran Beijing Foreign 14 Japanese education
Studies University and teaching

15  Dr.Liu Xiangnan  Guangdong 15 Japanese teacher
University of development
Finance and
Economics

16  Prof.Wang Qi, Harbin Normal 23 Task-based language
University teaching

17 Dr.Duan Ran Communication 16 Project-based language
University of China learning

18  Prof.Liu Na Dalian Academy of 27 Blended teaching
Arts innovation

19 Prof.Cai Liaoning University a6 Online language

Quansheng of International learning

Business and
Economics

20 Prof.Zhangshu Dalian Maritime 17 Online teaching
University assessment

21 Dr.SongQi Shanghai University 18 Japanese online

of Foreign

Languages

learning
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Delphi Panel Expert Profile for Phase2 (15 Experts)

Teaching
No. Name Affiliation . Area of Specialization
Experience
1 Prof.Xu Wenzhi  Dalian University of 22 Japanese education
Foreign Languages and teaching
2 Prof.Li Fang Dalian Jiaotong 20 Japanese language and
University literature
3 Prof.Liu Aijun Dalian Polytechnic 27 Japanese language and
University culture
4 Prof.Zhang Tong Dalian University of 27 Japanese cultural
Science and studies
Technology
5  Dr.Zhang Beijing Institute of 12 Japanese education
Yuanhui Technology assessment and testing
6  Dr.Hu Wei Dongbei 13 Japanese testing
ProfessorUniversity
of Finance and
Economics
7 Dr.Liang Tian Shenyang Normal 15 Business Japanese
University
8 DrJinYu Bohai University 15 Technology-assisted
Japanese writing
9  Prof.You Dalian University of 22 Japanese education
Zhishen Technology and teaching
10 Prof.Fan Yehong Liaoning Normal 20 Japanese teacher
University professional
development
11 Prof.Yang Guangdong 21 Japanese language and
Xiaohui University of culture
Foreign Studies
12 Prof.Chen Yan Chinese Association a8 Japanese education
for Japanese and teaching
Education
13 Dr.Xie Liye Dalian Maritime 10 Business Japanese

University
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o Teaching S
No. Name Affiliation . Area of Specialization
Experience
14 Dr.Wei Ran Beijing Foreign 14 Japanese education
Studies University and teaching
15  Dr.Liu Xiangnan  Guangdong 15 Japanese teacher

University of
Finance and

Economics

development
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Model Evaluation Expert Profile (5 Experts)

Teaching
No. Name Affiliation Area of Specialization
Experience
1 Prof.Zhang Tong Dalian University of 26 Japanese cultural
Science and studies
Technology
2 Prof.Liu Na, Dalian Academy of 27 Blended teaching
Arts innovation
3 Prof.C Liaoning University a6 Online language
Quansheng of International learning
Business and
Economics
4 Prof.Li Fang Dalian Jiaotong 20 Japanese language and
University literature
5 Prof.Liu Aijun Dalian Polytechnic 27 Japanese language and

University

culture
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Model Implementation Evaluation Expert Profile (5 Experts)

Teaching
No. Name Affiliation . Area of Specialization
Experience
1 Prof. Zhang M Liaoning University 13 Japanese cultural
of International studies
Business and
Economics
2 Prof. Liu L Liaoning University 10 Japanese cultural
of International studies
Business and
Economics
3 Prof. Cai Qs Liaoning University 46 Japanese language and
of International literature
Business and
Economics
4 Prof.Wang Ld Liaoning University 15 Japanese language and
of International literature
Business and
Economics
5  Prof.Mu Lt Liaoning University 16 Blended teaching

of International
Business and

Economics

innovation
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Ref. No. MHESI 0643.14/901 Graduate School

BansomdejchaoprayaRajabhat University
1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

5 September 2024

Subject Request permission to collect data by attending Interviews and Questionnaires
Dear Mr. Xu Wenzhi,Professor, School of Japanese Language, Dalian University of Foreign
Languages

Attachment Interview Form

Mrs. Cui Shuang is a graduate student in Doctor of Philosophy in Digital Technology
Management for Education Program at Bansomdejchaopraya Rajabhat University. She is undertaking
research entitle “Development of Blended Teaching Model for College English Reading Course Based

on Unipus” . There is a thesis advisory committee as follows:

1. Assoc. Prof Dr Sombat Teekasap Major advisor

2. Assoc.Prof Dr Nainapas Co-advisor

3. Assoc.Prof Dr. Prapai Sridama Co-advisor

In this regard, the thesis advisory committee has considered that you are an expert in this
topic. Your recommendations would be useful for further improvement of this research instrument.
Therefore, permission was requested to allow the students to take the evaluation. and set a date and time
for students at your convenience.

We would like to avail ourselves of this opportunity to express our sincere thanks and

appreciation for your help.

Sincerely,
Al

(Assistant Professor Dr.Nukul ‘Sarawong)
Dean of Graduate School

Graduate School
Tel. +662-473-7000 ext. 1814
E-mail: grad@bsru.ac.th
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Ref. No. MHESI 0643.14/902 Graduate School
BansomdejchaoprayaRajabhat University
1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600
5 September 2024

Subject Request permission to collect data by attending Interviews and Questionnaires

Dear Mrs. Li Fang, Professor, School of Foreign Languages, Dalian Jiaotong University

Attachment Interview Form

Mrs. Cui Shuang is a graduate student in Doctor of Philosophy in Digital Technology
Management for Education Program at Bansomdejchaopraya Rajabhat University. She is undertaking
research entitle “Development of Blended Teaching Model for College English Reading Course Based

on Unipus” . There is a thesis advisory committee as follows:

1. Assoc. Prof Dr Sombat Teekasap Major advisor
2. Assoc.Prof Dr Nainapas Co-advisor
3. Assoc.Prof Dr. Prapai Sridama Co-advisor

In this regard, the thesis advisory committee has considered that you are an expert in this
topic. Your recommendations would be useful for further improvement of this research instrument.
Therefore, permission was requested to allow the students to take the evaluation. and set a date and time
for students at your convenience.

We would like to avail ourselves of this opportunity to express our sincere thanks and

appreciation for your help.

Sincerely,

0

(Assistant Professor Dr.Nukul Sarawong)
Dean of Graduate School

Graduate School
Tel. +662-473-7000 ext. 1814
E-mail: grad@bsru.ac.th
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Ref. No. MHESI 0643.14/903 Graduate School

BansomdejchaoprayaRajabhat University
1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

5 September 2024

Subject Request permission to collect data by attending Interviews and Questionnaires

Dear Mrs. Liu Aijun,Professor, School of Foreign Languages, Dalian Polytechnic University

Attachment Interview Form

Mrs. Cui Shuang is a graduate student in Doctor of Philosophy in Digital Technology
Management for Education Program at Bansomdejchaopraya Rajabhat University. She is undertaking
research entitle “Development of Blended Teaching Model for College English Reading Course Based

on Unipus” . There is a thesis advisory committee as follows:

1. Assoc. Prof Dr Sombat Teekasap Major advisor

2. Assoc.Prof Dr Nainapas Co-advisor

3. Assoc.Prof Dr. Prapai Sridama Co-advisor

In this regard, the thesis advisory committee has considered that you are an expert in this
topic. Your recommendations would be useful for further improvement of this research instrument.
Therefore, permission was requested to allow the students to take the evaluation. and set a date and time
for students at your convenience.

We would like to avail ourselves of this opportunity to express our sincere thanks and
appreciation for your help.

Sincerely,

(Assistant Professor Dr.Nukul Sarawong)
Dean of Graduate School

Graduate School
Tel. +662-473-7000 ext. 1814
E-mail: grad@bsru.ac.th
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Ref. No. MHESI 0643.14/904 Graduate School

BansomdejchaoprayaRajabhat University
1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

5 September 2024

Subject Request permission to collect data by attending Interviews and Questionnaires
Dear Mrs. Zhang Tong,Professor, School of Foreign Languages, Dalian University of Science and
Technology

Attachment Interview Form

Mrs. Cui Shuang is a graduate student in Doctor of Philosophy in Digital Technology
Management for Education Program at Bansomdejchaopraya Rajabhat University. She is undertaking
research entitle “Development of Blended Teaching Model for College English Reading Course Based

on Unipus” . There is a thesis advisory committee as follows:

1. Assoc. Prof Dr Sombat Teekasap Major advisor

2. Assoc.Prof Dr Nainapas Co-advisor

3. Assoc.Prof Dr. Prapai Sridama Co-advisor

In this regard, the thesis advisory committee has considered that you are an expert in this
topic. Your recommendations would be useful for further improvement of this research instrument.
Therefore, permission was requested to allow the students to take the evaluation. and set a date and time
for students at your convenience.

We would like to avail ourselves of this opportunity to express our sincere thanks and

appreciation for your help.

Sincerely,

08

(Assistant Professor Dr.Nukul Sarawong)
Dean of Graduate School

Graduate School
Tel. +662-473-7000 ext. 1814
E-mail: grad@bsru.ac.th
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Ref. No. MHESI 0643.14/905 Graduate School

BansomdejchaoprayaRajabhat University
1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

5 September 2024

Subject Request permission to collect data by attending Interviews and Questionnaires
Dear Mrs. Zhang Yuanhui, Professor,School of Foreign Languages, Beijing Institute of
Technology

Attachment Interview Form

Mrs. Cui Shuang is a graduate student in Doctor of Philosophy in Digital Technology
Management for Education Program at Bansomdejchaopraya Rajabhat University. She is undertaking
research entitle “Development of Blended Teaching Model for College English Reading Course Based

on Unipus” . There is a thesis advisory committee as follows:

1. Assoc. Prof Dr Sombat Teekasap Major advisor

2. Assoc.Prof Dr Nainapas Co-advisor

3. Assoc.Prof Dr. Prapai Sridama Co-advisor

In this regard, the thesis advisory committee has considered that you are an expert in this
topic. Your recommendations would be useful for further improvement of this research instrument.
Therefore, permission was requested to allow the students to take the evaluation. and set a date and time
for students at your convenience.

We would like to avail ourselves of this opportunity to express our sincere thanks and
appreciation for your help.

Sincerely,

e

(Assistant Professor Dr.Nukul Sarawong)
Dean of Graduate School

Graduate School
Tel. +662-473-7000 ext. 1814
E-mail: grad@bsru.ac.th
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Ref. No. MHESI 0643.14/906 Graduate School

BansomdejchaoprayaRajabhat University
1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

5 September 2024

Subject Request permission to collect data by attending Interviews and Questionnaires

Dear Mr. Hu Wei,Professor ,Head of the Japanese Department, School of Business Foreign
Languages, Dongbei University of Finance and Economics

Attachment Interview Form

Mrs. Cui Shuang is a graduate student in Doctor of Philosophy in Digital Technology
Management for Education Program at Bansomdejchaopraya Rajabhat University. She is undertaking
research entitle “Development of Blended Teaching Model for College English Reading Course Based

on Unipus” . There is a thesis advisory committee as follows:

1. Assoc. Prof Dr Sombat Teekasap Major advisor

2. Assoc.Prof Dr Nainapas Co-advisor

3. Assoc.Prof Dr. Prapai Sridama Co-advisor

In this regard, the thesis advisory committee has considered that you are an expert in this
topic. Your recommendations would be useful for further improvement of this research instrument.
Therefore, permission was requested to allow the students to take the evaluation. and set a date and time
for students at your convenience.

We would like to avail ourselves of this opportunity to express our sincere thanks and
appreciation for your help.

Sincerely,

(Assistant Professor Dr.Nukul Sarawong)
Dean of Graduate School

Graduate School
Tel. +662-473-7000 ext. 1814
E-mail: grad@bsru.ac.th



Ref. No. MHESI 0643.14/907

Subject

Dear
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Graduate School

BansomdejchaoprayaRajabhat University
1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

5 September 2024

Request permission to collect data by attending Interviews and Questionnaires

Mrs. Liang Tian, Professor,Shenyang Normal University

Attachment Interview Form

Mrs. Cui Shuang is a graduate student in Doctor of Philosophy in Digital Technology

Management for Education Program at Bansomdejchaopraya Rajabhat University. She is undertaking

research entitle “Development of Blended Teaching Model for College English Reading Course Based

on Unipus” . There is a thesis advisory committee as follows:

1. Assoc. Prof Dr Sombat Teekasap Major advisor
2. Assoc.Prof Dr Nainapas Co-advisor
3. Assoc.Prof Dr. Prapai Sridama Co-advisor

In this regard, the thesis advisory committee has considered that you are an expert in this

topic. Your recommendations would be useful for further improvement of this research instrument.

Therefore, permission was requested to allow the students to take the evaluation. and set a date and time

for students at your convenience.

We would like to avail ourselves of this opportunity to express our sincere thanks and

appreciation for your help.

Sincerely,

08

(Assistant Professor Dr.Nukul Sarawong)
Dean of Graduate School

Graduate School
Tel. +662-473-7000 ext. 1814
E-mail: grad@bsru.ac.th
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Ref. No. MHESI 0643.14/908 Graduate School

BansomdejchaoprayaRajabhat University
1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

5 September 2024

Subject Request permission to collect data by attending Interviews and Questionnaires

Dear Mrs. Jin Yu,Professor, School of Foreign Languages, Bohai University

Attachment Interview Form

Mrs. Cui Shuang is a graduate student in Doctor of Philosophy in Digital Technology
Management for Education Program at Bansomdejchaopraya Rajabhat University. She is undertaking
research entitle “Development of Blended Teaching Model for College English Reading Course Based

on Unipus” . There is a thesis advisory committee as follows:

1. Assoc. Prof Dr Sombat Teekasap Major advisor
2. Assoc.Prof Dr Nainapas Co-advisor
3. Assoc.Prof Dr. Prapai Sridama Co-advisor

In this regard, the thesis advisory committee has considered that you are an expert in this
topic. Your recommendations would be useful for further improvement of this research instrument.
Therefore, permission was requested to allow the students to take the evaluation. and set a date and time
for students at your convenience.

We would like to avail ourselves of this opportunity to express our sincere thanks and

appreciation for your help.

Sincerely,

0

(Assistant Professor Dr.Nukul Sarawong)
Dean of Graduate School

Graduate School
Tel. +662-473-7000 ext. 1814
E-mail: grad@bsru.ac.th



Ref. No. MHESI 0643.14/909 Graduate School

BansomdejchaoprayaRajabhat University
1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

5 September 2024

Subject Request permission to collect data by attending Interviews and Questionnaires

Dear Mrs. You Zhishen, Professor,Head of the Japanese Department, School of Foreign

Languages, Dalian University of Technology

Attachment Interview Form

Mrs. Cui Shuang is a graduate student in Doctor of Philosophy in Digital Technology
Management for Education Program at Bansomdejchaopraya Rajabhat University. She is undertaking
research entitle “Development of Blended Teaching Model for College English Reading Course Based

on Unipus” . There is a thesis advisory committee as follows:

1. Assoc. Prof Dr Sombat Teekasap Major advisor

2. Assoc.Prof Dr Nainapas Co-advisor

3. Assoc.Prof Dr. Prapai Sridama Co-advisor

In this regard, the thesis advisory committee has considered that you are an expert in this
topic. Your recommendations would be useful for further improvement of this research instrument.
Therefore, permission was requested to allow the students to take the evaluation. and set a date and time
for students at your convenience.

We would like to avail ourselves of this opportunity to express our sincere thanks and
appreciation for your help.

Sincerely,

08

(Assistant Professor Dr.Nukul Sarawong)
Dean of Graduate School

Graduate School
Tel. +662-473-7000 ext. 1814
E-mail: grad@bsru.ac.th
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Ref. No. MHESI 0643.14/910 Graduate School

BansomdejchaoprayaRajabhat University
1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

5 September 2024

Subject Request permission to collect data by attending Interviews and Questionnaires

Dear Mrs. Fan Yehong, Professo,rHead of the Japanese Department, School of Foreign
Languages, Liaoning Normal University

Attachment Interview Form

Mrs. Cui Shuang is a graduate student in Doctor of Philosophy in Digital Technology
Management for Education Program at Bansomdejchaopraya Rajabhat University. She is undertaking
research entitle “Development of Blended Teaching Model for College English Reading Course Based

on Unipus” . There is a thesis advisory committee as follows:

1. Assoc. Prof Dr Sombat Teekasap Major advisor

2. Assoc.Prof Dr Nainapas Co-advisor

3. Assoc.Prof Dr. Prapai Sridama Co-advisor

In this regard, the thesis advisory committee has considered that you are an expert in this
topic. Your recommendations would be useful for further improvement of this research instrument.
Therefore, permission was requested to allow the students to take the evaluation. and set a date and time
for students at your convenience.

We would like to avail ourselves of this opportunity to express our sincere thanks and
appreciation for your help.

Sincerely,

(Assistant Professor Dr.Nukul Sarawong)
Dean of Graduate School

Graduate School
Tel. +662-473-7000 ext. 1814
E-mail: grad@bsru.ac.th
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Ref. No. MHESI 0643.14/911 Graduate School

BansomdejchaoprayaRajabhat University
1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

5 September 2024

Subject Request permission to collect data by attending Interviews and Questionnaires

Dear Mrs. Yang Xiaohui,Professor, School of Foreign Languages, Guangdong University of
Foreign Studies

Attachment Interview Form

Mrs. Cui Shuang is a graduate student in Doctor of Philosophy in Digital Technology
Management for Education Program at Bansomdejchaopraya Rajabhat University. She is undertaking
research entitle “Development of Blended Teaching Model for College English Reading Course Based

on Unipus” . There is a thesis advisory committee as follows:

1. Assoc. Prof Dr Sombat Teekasap Major advisor

2. Assoc.Prof Dr Nainapas Co-advisor

3. Assoc.Prof Dr. Prapai Sridama Co-advisor

In this regard, the thesis advisory committee has considered that you are an expert in this
topic. Your recommendations would be useful for further improvement of this research instrument.
Therefore, permission was requested to allow the students to take the evaluation. and set a date and time
for students at your convenience.

We would like to avail ourselves of this opportunity to express our sincere thanks and
appreciation for your help.

Sincerely,

08

(Assistant Professor Dr.Nukul Sarawong)
Dean of Graduate School

Graduate School
Tel. +662-473-7000 ext. 1814
E-mail: grad@bsru.ac.th



Ref. No. MHESI 0643.14/223 Graduate School

BansomdejchaoprayaRajabhat University
1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

7 February 2025

Subject Request permission to collect data by attending Interviews and Questionnaires

Dear Mr.Chen Yan, Professor,Former President, Chinese Association for Japanese Education

Attachment Interview Form

Mrs. Cui Shuang is a graduate student in Doctor of Philosophy in Digital Technology
Management for Education Program at Bansomdejchaopraya Rajabhat University. She is undertaking
research entitle “Development of Blended Teaching Model for College English Reading Course Based

on Unipus” . There is a thesis advisory committee as follows:

1. Assoc. Prof Dr Sombat Teekasap Major advisor

2. Assoc.Prof Dr Nainapas Co-advisor

3. Assoc.Prof Dr. Prapai Sridama Co-adviso

In this regard, the thesis advisory committee has considered that you are an expert in this
topic. Your recommendations would be useful for further improvement of this research instrument.
Therefore, permission was requested to allow the students to take the evaluation. and set a date and time
for students at your convenience.

We would like to avail ourselves of this opportunity to express our sincere thanks and
appreciation for your help.

Sincerely,

0

(Assistant Professor Dr.Nukul Sarawong)
Dean of Graduate School

Graduate School
Tel. +662-473-7000 ext. 1814
E-mail: grad@bsru.ac.th
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Ref. No. MHESI 0643.14/224 Graduate School

BansomdejchaoprayaRajabhat University
1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

7 February 2025

Subject Request permission to collect data by attending Interviews and Questionnaires

Dear Mr. Xie Liye, Professor,Head of the Japanese Department, School of Foreign Languages,
Dalian Maritime University

Attachment Interview Form

Mrs. Cui Shuang is a graduate student in Doctor of Philosophy in Digital Technology
Management for Education Program at Bansomdejchaopraya Rajabhat University. She is undertaking
research entitle “Development of Blended Teaching Model for College English Reading Course Based

on Unipus” . There is a thesis advisory committee as follows:

1. Assoc. Prof Dr Sombat Teekasap Major advisor

2. Assoc.Prof Dr Nainapas Co-advisor

3. Assoc.Prof Dr. Prapai Sridama Co-advisor

In this regard, the thesis advisory committee has considered that you are an expert in this
topic. Your recommendations would be useful for further improvement of this research instrument.
Therefore, permission was requested to allow the students to take the evaluation. and set a date and time
for students at your convenience.

We would like to avail ourselves of this opportunity to express our sincere thanks and
appreciation for your help.

Sincerely,

08

(Assistant Professor Dr.Nukul Sarawong)
Dean of Graduate School

Graduate School
Tel. +662-473-7000 ext. 1814
E-mail: grad@bsru.ac.th
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Ref. No. MHESI 0643.14/225 Graduate School

BansomdejchaoprayaRajabhat University
1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

7 February 2025

Subject Request permission to collect data by attending Interviews and Questionnaires

Dear Mrs. Wei Ran,Professor, School of Foreign Languages, Beijing Foreign Studies University

Attachment Interview Form

Mrs. Cui Shuang is a graduate student in Doctor of Philosophy in Digital Technology
Management for Education Program at Bansomdejchaopraya Rajabhat University. She is undertaking
research entitle “Development of Blended Teaching Model for College English Reading Course Based

on Unipus” . There is a thesis advisory committee as follows:

1. Assoc. Prof Dr Sombat Teekasap Major advisor

2. Assoc.Prof Dr Nainapas Co-advisor

3. Assoc.Prof Dr. Prapai Sridama Co-advisor

In this regard, the thesis advisory committee has considered that you are an expert in this
topic. Your recommendations would be useful for further improvement of this research instrument.
Therefore, permission was requested to allow the students to take the evaluation. and set a date and time
for students at your convenience.

We would like to avail ourselves of this opportunity to express our sincere thanks and
appreciation for your help.

Sincerely,

L0

(Assistant Professor Dr.Nukul Sarawong)
Dean of Graduate School

Graduate School
Tel. +662-473-7000 ext. 1814
E-mail: grad@bsru.ac.th



Ref. No. MHESI 0643.14/226

Subject

Dear
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Graduate School

BansomdejchaoprayaRajabhat University
1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

7 February 2025

Request permission to collect data by attending Interviews and Questionnaires

Mrs. Liu Xiangnan, Professor, School of Foreign Languages, Guangdong University of

Finance and Economics

Attachment Interview Form

Mrs. Cui Shuang is a graduate student in Doctor of Philosophy in Digital Technology

Management for Education Program at Bansomdejchaopraya Rajabhat University. She is undertaking

research entitle “Development of Blended Teaching Model for College English Reading Course Based

on Unipus” . There is a thesis advisory committee as follows:

1. Assoc. Prof Dr Sombat Teekasap Major advisor
2. Assoc.Prof Dr Nainapas Co-advisor
3. Assoc.Prof Dr. Prapai Sridama Co-advisor

In this regard, the thesis advisory committee has considered that you are an expert in this

topic. Your recommendations would be useful for further improvement of this research instrument.

Therefore, permission was requested to allow the students to take the evaluation. and set a date and time

for students at your convenience.

We would like to avail ourselves of this opportunity to express our sincere thanks and

appreciation for your help.

Sincerely,

\

hY
(Assistant Professor Dr.Nukul Sarawong)
Dean of Graduate School

Graduate School
Tel. +662-473-7000 ext. 1814
E-mail: grad@bsru.ac.th
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Ref. No. MHESI 0643.14/228 Graduate School

BansomdejchaoprayaRajabhat University
1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

7 February 2025

Subject Request permission to collect data by attending Interviews and Questionnaires

Dear Mrs. Wang Qi,, Professor, School of Foreign Languages, Harbin Normal University

Attachment Interview Form

Mrs. Cui Shuang is a graduate student in Doctor of Philosophy in Digital Technology
Management for Education Program at Bansomdejchaopraya Rajabhat University. She is undertaking
research entitle “Development of Blended Teaching Model for College English Reading Course Based

on Unipus” . There is a thesis advisory committee as follows:

1. Assoc. Prof Dr Sombat Teekasap Major advisor

2. Assoc.Prof Dr Nainapas Co-advisor

3. Assoc.Prof Dr. Prapai Sridama Co-advisor

In this regard, the thesis advisory committee has considered that you are an expert in this
topic. Your recommendations would be useful for further improvement of this research instrument.
Therefore, permission was requested to allow the students to take the evaluation. and set a date and time
for students at your convenience.

We would like to avail ourselves of this opportunity to express our sincere thanks and
appreciation for your help.

Sincerely,

08

(Assistant Professor Dr.Nukul Sarawong)
Dean of Graduate School

Graduate School
Tel. +662-473-7000 ext. 1814
E-mail: grad@bsru.ac.th
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Ref. No. MHESI 0643.14/229 Graduate School

BansomdejchaoprayaRajabhat University
1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

7 February 2025

Subject Request permission to collect data by attending Interviews and Questionnaires
Dear Mrs. Duan Ran,, Professor, School of Foreign Languages, Communication University of
China

Attachment Interview Form

Mrs. Cui Shuang is a graduate student in Doctor of Philosophy in Digital Technology
Management for Education Program at Bansomdejchaopraya Rajabhat University. She is undertaking
research entitle “Development of Blended Teaching Model for College English Reading Course Based

on Unipus” . There is a thesis advisory committee as follows:

1. Assoc. Prof Dr Sombat Teekasap Major advisor

2. Assoc.Prof Dr Nainapas Co-advisor

3. Assoc.Prof Dr. Prapai Sridama Co-advisor

In this regard, the thesis advisory committee has considered that you are an expert in this
topic. Your recommendations would be useful for further improvement of this research instrument.
Therefore, permission was requested to allow the students to take the evaluation. and set a date and time
for students at your convenience.

We would like to avail ourselves of this opportunity to express our sincere thanks and
appreciation for your help.

Sincerely,

L.

(Assistant Professor Dr.Nukul Sarawong)
Dean of Graduate School

Graduate School
Tel. +662-473-7000 ext. 1814
E-mail: grad@bsru.ac.th



Ref. No. MHESI 0643.14/230 Graduate School

BansomdejchaoprayaRajabhat University
1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

7 February 2025

Subject Request permission to collect data by attending Interviews and Questionnaires

Dear Mrs. Liu Na, Professor, School of Foreign Languages, Dalian Academy of Arts

Attachment Interview Form

Mrs. Cui Shuang is a graduate student in Doctor of Philosophy in Digital Technology
Management for Education Program at Bansomdejchaopraya Rajabhat University. She is undertaking
research entitle “Development of Blended Teaching Model for College English Reading Course Based

on Unipus” . There is a thesis advisory committee as follows:

1. Assoc. Prof Dr Sombat Teekasap Major advisor

2. Assoc.Prof Dr Nainapas Co-advisor

3. Assoc.Prof Dr. Prapai Sridama Co-advisor

In this regard, the thesis advisory committee has considered that you are an expert in this
topic. Your recommendations would be useful for further improvement of this research instrument.
Therefore, permission was requested to allow the students to take the evaluation. and set a date and time
for students at your convenience.

We would like to avail ourselves of this opportunity to express our sincere thanks and
appreciation for your help.

Sincerely,

08

(Assistant Professor Dr.Nukul Sarawong)
Dean of Graduate School

Graduate School
Tel. +662-473-7000 ext. 1814
E-mail: grad@bsru.ac.th
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Ref. No. MHESI 0643.14/231 Graduate School

BansomdejchaoprayaRajabhat University
1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

7 February 2025

Subject Request permission to collect data by attending Interviews and Questionnaires

Dear Mr. Cai Quansheng, Professor, School of Foreign Languages, Liaoning University of
International Business and Economics

Attachment Interview Form

Mrs. Cui Shuang is a graduate student in Doctor of Philosophy in Digital Technology
Management for Education Program at Bansomdejchaopraya Rajabhat University. She is undertaking
research entitle “Development of Blended Teaching Model for College English Reading Course Based

on Unipus” . There is a thesis advisory committee as follows:

1. Assoc. Prof Dr Sombat Teekasap Major advisor

2. Assoc.Prof Dr Nainapas Co-advisor

3. Assoc.Prof Dr. Prapai Sridama Co-advisor

In this regard, the thesis advisory committee has considered that you are an expert in this
topic. Your recommendations would be useful for further improvement of this research instrument.
Therefore, permission was requested to allow the students to take the evaluation. and set a date and time
for students at your convenience.

We would like to avail ourselves of this opportunity to express our sincere thanks and
appreciation for your help.

Sincerely,

08

(Assistant Professor Dr.Nukul Sarawong)
Dean of Graduate School

Graduate School
Tel. +662-473-7000 ext. 1814
E-mail: grad@bsru.ac.th
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Ref. No. MHESI 0643.14/232 Graduate School

BansomdejchaoprayaRajabhat University
1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

7 February 2025

Subject Request permission to collect data by attending Interviews and Questionnaires

Dear Mrs. Zhangshu, Professor, School of Foreign Languages, Dalian Maritime University

Attachment Interview Form

Mrs. Cui Shuang is a graduate student in Doctor of Philosophy in Digital Technology
Management for Education Program at Bansomdejchaopraya Rajabhat University. She is undertaking
research entitle “Development of Blended Teaching Model for College English Reading Course Based

on Unipus” . There is a thesis advisory committee as follows:

1. Assoc. Prof Dr Sombat Teekasap Major advisor

2. Assoc.Prof Dr Nainapas Co-advisor

3. Assoc.Prof Dr. Prapai Sridama Co-advisor

In this regard, the thesis advisory committee has considered that you are an expert in this
topic. Your recommendations would be useful for further improvement of this research instrument.
Therefore, permission was requested to allow the students to take the evaluation. and set a date and time
for students at your convenience.

We would like to avail ourselves of this opportunity to express our sincere thanks and
appreciation for your help.

Sincerely,

(Assistant Professor Dr.Nukul Sarawong)
Dean of Graduate School

Graduate School
Tel. +662-473-7000 ext. 1814
E-mail: grad@bsru.ac.th



Ref. No. MHESI 0643.14/233 Graduate School

BansomdejchaoprayaRajabhat University
1061 Itsarapap 15 Itsarapap Rd.
Thonburi Bangkok 10600

7 February 2025

Subject Request permission to collect data by attending Interviews and Questionnaires
Dear Mrs. SongQi, Professor, School of Japanese Language, Shanghai University of Foreign
Languages

Attachment Interview Form

Mrs. Cui Shuang is a graduate student in Doctor of Philosophy in Digital Technology
Management for Education Program at Bansomdejchaopraya Rajabhat University. She is undertaking
research entitle “Development of Blended Teaching Model for College English Reading Course Based

on Unipus” . There is a thesis advisory committee as follows:

1. Assoc. Prof Dr Sombat Teekasap Major advisor

2. Assoc.Prof Dr Nainapas Co-advisor

3. Assoc.Prof Dr. Prapai Sridama Co-advisor

In this regard, the thesis advisory committee has considered that you are an expert in this
topic. Your recommendations would be useful for further improvement of this research instrument.
Therefore, permission was requested to allow the students to take the evaluation. and set a date and time
for students at your convenience.

We would like to avail ourselves of this opportunity to express our sincere thanks and
appreciation for your help.

Sincerely,

(Assistant Professor Dr.Nukul Sarawong)
Dean of Graduate School

Graduate School
Tel. +662-473-7000 ext. 1814
E-mail: grad@bsru.ac.th
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Appendix C

Questionnaire

Delphi Method - Round 1 (Phasel)

Delphi Method - Round 2 (Phasel)

Delphi Method - Round 3 (Phasel)

Delphi Method - Round 1 (Phase2)

Delphi Method - Round 2 (Phase2)

Expert Interview Guide (Phase2)

Peer Evaluation Rubric for the Model ( Phase 4)

Open-ended Student Feedback Questionnaire ( phase 4)
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Delphi Method - Round 1 (Phasel)

Title: Delphi Method - Round 1 Questionnaire

Identifying Current Challenges and Solutions in Japanese Language Teaching

Instructions:

Dear Expert,

Thank you for your valuable contribution to this Delphi study. In this first round, we
invite you to share your professional views on the major challenges currently faced
in Japanese language teaching for Chinese undergraduate students, and to suggest

possible solutions. Please answer openly and provide specific details where possible.

Section 1. General Information

1. Name (optional):
2. Affiliation:

3. Years of Teaching Experience:

4. Area of Specialization:

Section 2. Open-ended Questions

1. What do you consider to be the major problems in the current Japanese language

teaching practices at Chinese universities?

2. In your experience, what factors contribute most to these challenges? (e.g.,

curriculum, student engagement, teaching methods, digital resource limitations)
3. What changes or solutions would you recommend to address these problems?
4. What examples of good practice have you seen that could inspire improvement?

5. Any other comments or observations related to current teaching challenges and

improvements?
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Delphi Method - Round 2 (Phasel)

Questionnaire

Title: Delphi Method - Round 2 Questionnaire

Review and Re-evaluation of Identified Issues and Solutions

Instructions:

Dear Expert,

Thank you for your continued participation. In this second round, we present you
with a summarized list of the challenges and solutions identified by the expert panel
in Round One. Please review each item and indicate your level of agreement on a 5-

point Likert scale. You may also provide further comments or suggestions.

Section 1. Confirmation

1. Name (optional):
2. Affiliation:

Section 2. Rating of Identified Issues

Identified Issue Level of Agreement (1-5) Comments

Issue 1

Issue 2

Issue 3

Section 3. Rating of Proposed Solutions

Proposed Solution Level of Agreement (1-5) Comments

Solution 1

Solution 2

Solution 3
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Delphi Method - Round 3 (Phasel)

Questionnaire

Title: Delphi Method - Round 3 Questionnaire

Final Consensus on Key Issues and Solutions

Instructions:

Dear Expert,

Thank you for your final contribution. In this third round, please review the refined

list of key issues and solutions that have emerged as critical based on expert

consensus. Kindly confirm your agreement and add any final remarks.

Section 1. Final Confirmation

1. Name (optional):

2. Affiliation:

Section 2. Final Confirmation

Final Issue

Do you agree this is
critical? (Yes/No)

Comments

Issue 1 Yes / No
Issue 2 Yes / No
Issue 3 Yes / No

Section 3. Final Comments

Please add any final suggestions or additional remarks that may help improve this

research.
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Delphi Method : Round 1 (Phase2)

Development of a Blended Teaching Model for Japanese

Language Majors

Dear Expert,

Thank you for participating in this Delphi study. This first-round questionnaire
aims to collect your professional insights on the key issues, needs, and influencing
factors in the current Japanese language teaching context in Chinese universities.

Please answer openly and provide as much detail as possible.

Section A. General Information

1. Name (optional):
2. Affiliation:

3. Years of Teaching Experience:

4. Area of Specialization:

Section B. Open-ended Questions

1. In your opinion, what are the major challenges facing Japanese language teaching

in Chinese universities today?

2. Which aspects of blended teaching do you think are most important for improving

Japanese language learning outcomes?

3. What factors should be prioritized when designing a blended teaching model for

Japanese language majors?

4. Do you have suggestions for specific teaching methods, digital tools, or assessment

strategies that should be included?

5. Please share any other comments or recommendations for developing an effective

blended teaching model.



Delphi Method : Round 2 (Phase2)

167

Validation of Core Elements for the Blended Teaching Model

Dear Expert,

Based on your feedback in Round 1, we have compiled ten key elements for

the blended teaching model. Please rate the importance of each element on a scale

of 1 (Not Important) to 5 (Extremely Important). Feel free to add any further

comments.

Section A. Expert Confirmation

1.
2.

Name (optional):

Affiliation:

Section B. Core Elements Rating

Core Element

Rating (1-5)

Comments

. Learning Objectives Alignment

. Course Content Development

. Teaching Methods Innovation

. Digital Technology Integration

. Student Engagement Strategies

. Personalized Learning Pathways

. Assessment and Feedback Mechanism

8.

Teacher Professional Development

9.

Collaborative and Social Learning

10. Scalability and Sustainability
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Expert Interview Guide (Phase2)

1. Open-ended Questionnaire
Purpose:

This open-ended questionnaire aims to collect in-depth expert feedback on the
developed blended teaching model for Japanese language programs in Chinese
universities. The questions are designed to elicit practical suggestions, critical
assessments, and context-specific insights that can help refine the model’s design

and implementation strategy.

No. Question Purpose

1 How would you evaluate the overall design of | To understand the expert’s
the blended teaching model? general assessment of the

model framework.

2 In your opinion, how well does the model To confirm contextual
align with the specific context of Japanese appropriateness.

language teaching in Chinese universities?

3 To what extent should the content modules | To gather suggestions on

be flexible to accommodate learner diversity? | content adaptability.

4 | What is your view on integrating adaptive To evaluate the feasibility
learning analytics into this model? and value of learning
analytics.
5 How should student engagement be To collect strategies for
monitored and encouraged through digital online engagement.
platforms?

6 What potential challenges or limitations do To identify risks and practical
you foresee in applying this model in real issues.

classrooms?

7 Do you have any additional recommendations | To solicit any extra insights
to improve the scientific soundness and or recommendations.

practical feasibility of the model?
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2. Semi-Structured Interview Protocol

Introduction:

Thank you very much for taking the time to participate in this expert interview.

The purpose of this interview is to gather your valuable insights and suggestions on
the blended teaching model developed for Japanese language education at Chinese

universities.

Your input will help us validate whether the model is scientifically sound, practically
feasible, and appropriately tailored to the specific teaching context.
There are no right or wrong answers—we are interested in your professional opinions,

critical reflections, and constructive recommendations.

| would like to assure you that your responses will be kept strictly confidential and
will be used solely for academic research purposes.

With your permission, | would like to record this interview to ensure that your ideas
are accurately captured. The recording will only be accessible to the research team

and will be securely stored and deleted after data analysis is completed.

If at any point you feel uncomfortable answering a question or wish to stop the

interview, please feel free to let me know.
Do | have your permission to begin recording now?

Opening Questions:

1. Could you briefly describe your experience with blended or digital teaching
models?

2. How familiar are you with the specific context of Japanese language teaching in

Chinese universities?

Core Questions:

1. Please share your thoughts on the overall design of the proposed model.

2. Do you find the model suitable for the unique needs of Japanese language
students in China?

3. In what ways should the content modules be flexible?

4. How do you see the role of adaptive learning analytics in enhancing the model?
5. What mechanisms do you recommend for monitoring student engagement
digitally?



170

6. What challenges do you anticipate during implementation?
7. What would you suggest to strengthen the model further?

Closing:
Is there anything else you’d like to add? Are there any aspects we didn’t cover that

you think are important?
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Peer Evaluation Rubric for the Blended Teaching Model
(Phase 4)

Title: Peer Evaluation Criteria for the Blended Japanese Language
Teaching Model

Instructions

Dear Reviewer,
Thank you for participating in this peer evaluation. Please assess each dimension of
the blended teaching model implementation using the following rubric. Use the 5-
point scale provided and add comments as needed. Your feedback will help verify
the scientific soundness, instructional effectiveness, and practical feasibility of the

model.

Evaluation Dimensions

Evaluation Item Score (1-5) Comments

1. Learning Objectives
Clarity

2. Content Relevance

and Quality

3. Blended Design

Integration

4. Teaching Methods

Innovation

5. Digital Tools and

Resources

6. Student Engagement

7. Assessment and
Feedback

8. Teacher Readiness

and Support

9. Sustainability and
Scalability
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Evaluation Item Score (1-5) Comments

10. Overall

Effectiveness

Scoring Scale:

1 = Poor, 2 = Fair, 3 = Acceptable, 4 = Good, 5 = Excellent
Source and Rationale

This evaluation rubric was developed with reference to widely recognized standards for blended
learning design (Garrison & Vaughan, 2008; Graham, 2013) and adapted to fit the specific context of Japanese
language education in Chinese universities. The dimensions reflect key quality indicators recommended by
educational researchers (e.g., alisgnment with JF-Standard, CEFR-based objectives, and best practices in task-
based and project-based language teaching). The criteria were validated through expert consultation during the

model development phase.
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Open-ended Student Feedback Questionnaire
(phase 4)

Title:

Open-ended Questionnaire for Students

Evaluation of the Blended Teaching Model for Japanese Language Majors

Instructions

Dear Student,
Thank you for taking part in this blended learning course. Your feedback is valuable
for us to improve the blended teaching model for future Japanese language courses.
Please answer the following questions honestly and in as much detail as possible.

Student Open-ended Questions

1. Learning Experience
What are your overall impressions of participating in this blended learning course?

Open-ended Response

2. Online Learning
How did you find the online learning part (e.g., video lectures, digital assignments,
online discussions)? What worked well, and what challenges did you face?

Open-ended Response

3. Classroom Interaction
How did the face-to-face classroom sessions help you better understand the content
learned online?

Open-ended Response

4. Engagement and Participation
Did you feel motivated and engaged throughout the blended learning process?
Please explain why or why not.

Open-ended Response

5. Skill Development
In what ways did the blended model help you improve your Japanese language skills
(listening, speaking, reading, writing)?

Open-ended Response
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6. Feedback and Assessment
Did you find the feedback and assessment methods effective? Please share any
suggestions for improvement.

Open-ended Response

7. Suggestions for Improvement
What suggestions do you have for making the blended learning course better for
future students?

Open-ended Response

8. Other Comments
Is there anything else you would like to share about your experience with this
blended teaching model?



Appendix D
JLPT Can-do Self-Evaluation List

JLPT Can-do Self-Evaluation List:Listening
JLPT Can-do Self-Evaluation List:Speaking
JLPT Can-do Self-Evaluation List:Reading
JLPT Can-do Self-Evaluation List:writing



JLPT Can-do Self-Evaluation List: Listening

JLPT Can-do Self-Evaluation List: Listening

The list summarizes “what successful JLPT examinees of each level think they can do in Japanese,” based on self-evaluation
survey results.

It is not & syllabus

Competence Required for Each Level.”
The list can be used as a reference to help examinees and others get an idea of "what successful examinees of a particular
level can do in Japanese.”

Hnowip

4

<

fsea

uestion outline) of the JLPT, nor does it guarantee the Japanese=language proficiency of successful
examinees. For language proficiency measured by the JLPT and question outline, please refer to "Summary of Linguistic

NT | N2 | N3

N4

NS

1 |l zan understand the main points of TV news about politics, economics, eto.

2 I can understand the general content when | engage in conversations on current topics
covered by the media.

3 I can understand the general content of speeches in formal situations (e.g. welcome
parties, ete.).

4 1 can generally understand announcements about unpredictable ocourrences (e.g.
accidents, ete.).

5 |l can understand the content of inquiries about my work or specialized field.

6 I can understand the general content of lectures and speeches given on themes | am
concemed about

7 |l can follow discussions when [ participate in meetings at school or work.

8 I can understand the general content of discussions and debates on themes [ am
concemed about

9 I can undnlarstand the general content of TV programs covering familiar everyday topics
(e cooking, travel, etc.).

10 I can follow discussions on familiar everyday topics {(e.g. travel plans, preparations for
parties, ete.) when | participate in meetings.

11 I can generally understand TV dramas and movies in standard Japanese.

12 I can get necessary information (eg. features, etc.) from explanations about products
at stores.

13 | can generally understand announcements at stations and department stores.

14 I can understand the general content when I engage in small talk and free
conversations with people around me.

15 |l can understand simple walking directions and directions for public transportation.

=

weekend plans, etc.).

1 can generally understand conversations on familiar everyday topics {e.g. hobbies, food,

17 |When I am given simple instructions, | can understand what is required of me.

18 |l can understand instructions from my teacher such as meeting times and places.

19 I can understand phrases commonly used at stores, post offices, and stations (e g
“May I help you?" “It" s OQOyen.” and “Here you are.”, etc.).

20 |l can understand simple self-introductions by teachers and friends in classrooms.

#Percentages of successful examinees of each level who think they “can do” an item are
shown in four ranges. When estimating percentages, the responses of only “successful
examinees near the passing line” were used. For details, please refer to "List preparation”

at the beginning

22012 The Japan Foundation, and Japan Educational Exchanges and Services,

less than 25%
25-50%
50-75%
75% or higher

176



JLPT Can-do Self-Evaluation List: Speaking

JLPT Can-do Self-Evaluation List: Speaking

The list summarizes “what successful JLPT examinees of each level think they can do in Japanese,” based on self~evaluation

survey results.

It is not a syllabus (question outline) of the JLPT, nor does it guarantee the Japanese—language proficiency of successful
examinees. For language proficiency measured by the JLPT and question outline, please refer to "Summary of Linguistic

Competence Required for Each Level.”

The list can be used as a reference to help examinees and others get an idea of "what successful examinees of a particular

- -r
level can do in Japanese.

177

N1 N2 | N3 | N4 | N5
=% 1 I can express my opinion in a logical manner when [ join in discussions and debates on
= topics [ am concerned about.
[+]
% 2 |l can ask guestions and express my opinion about current topics covered by the media.
3 I can explain the background and cause of unpredictable oceurrences (e.g. accidents,
o etc).
4 I zan use either polite or casual Japanese according to the situation and the person [
lam speaking with.
5 I zan give a brief description of the story line of a movie | have seen or a book [ have
read recently.
6 I can express my agreement or disagreement of others’ opinions in class discussions
and tell its reason.
7 If | prepare in advance, | can give a presentation on a subject | specialize in or [ know
well.
8 |l can talk with friends and colleagues about travel plans or party preparations, etc.
9 I can speak of my expectations and experiences at job interviews (e.g working hours,
work experience, ete).
10 I can give walking directions and directions for public transportation to locations [ know
well.
1 If | prepare in advance, | can make a short speech in formal situations such as my own
farewell party.
12 I ean ask guestions about things [ want to buy and explain my wishes and conditions.
13 [ can tell that [ will be late or abzsent by telephone.
14 I can join in conversations on familiar everyday topics (e.g hobbies, weekend plans,
etc.).
15 I can ask when is convenient for the other person and decide a day and time to meet.
16 [ can express feelings such as surprise and joy, and the reasons for them.
17 | can describe my room.
h
18 (I can talk about my hobbies and interests.
19 I can engage in simple communication using phrases commonly used at stores, post
g offices, and stations (eg. “How much is it?” “Can I have OQO?" etc).
w
= 20 |l can introduce myself and answer simple gquestions about myself.
#Percentages of successful examinees of each level who think they “can do” an item are less than 25%
shown in four ranges. When estimating percentages, the responses of only “successful 25-50%
examinees near the passing line” were used. For details, please refer to "List preparation” 50-75%
t the beginni v
at the beginning -?5$ or higher

2012 The Japan Foundation, and Japan Educational Exchanges and Services,




JLPT Can-do Self-Evaluation List: Reading

JLPT Can-do Self-Evaluation List: Reading

The list summarizes "what successful JLPT examinees of each level think they can do in Japanese,” based on self-evaluation
survey results.

It is not & syllabus (guestion outline) of the JLPT, nor does it guarantee the Japanese=language proficiency of successful
examinees. For language proficiency measured by the JLPT and guestion outline, please refer to "Summary of Linguistic
Competence Required for Each Level.”

The list can be used as a reference to help examinees and others get an idea of "what successful examinees of a particular
level can do in Japanese.”

178

N1 N2 | N3 | N4 | N5
o 1 I can understand the main points of articles on politics, economics, etc., in newspapers
= and magazines.
8 2 1 can understand the points, opinions, and argument structure of editorial columns (e.g
=3 in newspapers, etc.).
o 3 |l can read novels, understanding the feelings of the characters and the story line.
4 |l can understand what the author wants to say in narrative essays.
5 I can understand the main ideas of academic/technical texts on topics | am concerned
about
6 |l can understand the content of official letters and e—-mails written in polite Japanese.
7 |l can understand inguiries and requests from business partners.
8 I can understand the content of articles in newspapers and magazines written about
familiar everyday topics.
9 I can get necessary information from travel guidebooks and magazines about entering
university or finding jobs.
10 I can understand the definitions provided in general Japanese—Japanese dictionaries.
1 I can get necessary information from the brochures of products (e g product features,
etc.).
12 [ can understand the main story lines of short stories.
13 |l can understand post cards and e-mails from my acquaintances and friends.
14 1 can get necessary information (eg. lecture or meeting schedules, ete) from notice
boards at school or work.
15 I ¢an understand the sale dates and prices listed in newspaper advertisements and
fliers.
16 I can read train schedules and guide signs at stations in order to determine what time
to board my train.
17 [l can read and understand Mew Year s and birthday cards.
‘VV
18 [ can understand simple memos.
19 1 can understand simple instructions with pictures (eg. how to put out trash, how to
g prepare meals).
\".é‘ 20 I can understand my appointment day and time from appointment reservation charts at
my school, etc.

#Percentages of successful examinees of each level who think they “can do” an item are less than 25%
shown in four ranges. When estimating percentages, the responses of only “successful 25-50%
examinees near the passing line” were used. For details, please refer to "List preparation” 50-75%

at the beginning 75% or higher

2012 The Japan Foundation, and Japan Educational Exchanges and Services,



JLPT Can-do Self-Evaluation List: writing

JLPT Can-do Self-Evaluation List: Writing

The list summarizes "what successful JLPT examinees of each level think they can do in Japanese,” based on self-evaluation
survey results.

It is not a syllabus (guestion outline) of the JLPT, nor does it guarantee the Japanese—language rzrroﬁcienc\r of successful
examinees. For language proficiency measured by the JLPT and guestion outline, please refer to ~ Summary of Linguistic
Competence Required for Each Level.”

The list can be used as a reference to help examinees and others get an idea of "what successful examinees of a particular
level can do in Japanese.”

NT | N2 | N3 | N4 | N5

1 |l can express my opinions logically in writing.

nnayip

2 |l can write explanations about unpredictable occurrences (e.g. accidents, etc.).

3 [l can write instructions such as how to make meals and how to use machines.

4

4 |l can write reports on fields | am concerned about.

I can write letters and e-mails using basic polite Japanese to senior acquaintances
(e.g teachers, ete.).

6 |l can write a short speech for my farewell party, etc.

7 |l can write statements of purpose for school or work.

8 |I can summarize the story line of a book I have read or a movie | have seen recently.

9 |l can express my opinions in writing, giving reasons.

10 (I can briefly write about my experiences and impressions about them.

11 [ can write letters and e-mails to apologize or convey appreciation to acquaintances.

12 | can describe my day—to—day life in writing.

I can briefly write about my future plans and wishes (e.g summer vacation travel, work
1 want to dao).

(%]
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14 I can write short entries in a diary.

15 (I can write simple memos to my friends and colleagues.

=

1 can briefly write about familiar topics such as my family and town.

17 I can write my schedule in short words on schedule boards or calendars.

4

18 [l can write short sentences for birthday and thank—you cards.

19 I can write a simple self-introduction.

Asea

20 |l can write my name, country, etc. in forms.

#%Percentages of successful examinees of each level who think they “can do” an item are less than 25%
shown in four ranges. When estimating percentages, the responses of only “successful 25-50%
examinees near the passing line” were used. For details, please refer to “List preparation” 50-75%

at the beginning. 75% or higher

2012 The Japan Foundation, and Japan Educational Exchanges and Services,
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Pre-Test Paper for Japanese Language Proficiency

This appendix contains the original pre-test used to assess students’ Japanese
language proficiency prior to the implementation of the blended teaching model.
The test is designed to align with JLPT standards and covers the four core skills:
reading, writing, listening, and speaking. The original questions are provided in

Japanese.

Section 1: Vocabulary and Grammar (40°)

[RI1] 2B %5 RERSOTITEEL X 9,
O DT @ b @ KROT @ TI2DH

[RI2] & LizdeEice> T,

©Hobh @& @ LxE @ HoO

(R3] 7r—F%&{Eo7_ | GfEbBRXEHFATLE,
O oz @0 @ OT @ L

[RI4] SRBEFRATICAT< | BIfFzBEVWELE,

O dHE @D O FHIZ @ »b

[RI5] M & AT R ET,

O 7ZF @ Ly @ Erh @ RE

[16] ZAUTRENREST2_ o TOET DN
OxE ©O@» @0 @n»r

[f17] O NITEEF4E
Q7 @T @It @=%

(8] szt SOl LERATHETD,
Dz @0 @»n @R

[(RA9] HiTmH__ | EEia LTS,
O nT @& @ FCT @ FRIZ

[fH10] ZoARFFE___ TY,

O L @D @2 @ LA
[RI11] 4w, fhom BET,

ODLT @ L ®145 @L

BnEd,




[RA12] BRET_ OIS0 £90,
QT @n»nb @FC @~

[RI13] 2hae_ <72&uy,

O AET @ RT @ A2 T @ RonT
[fi14] 7vesn . fEEE LET,

O AT @ Riars @ "kt @ Wbk
[RI15] £72 WIFEHA,

O BEXT @ B O AXRVT @ XD
[Ri16] ZAUEFLAHEH AKTT,

@© #ile @ FMATE @ AT @ FATVD
[RI17] AR CTARE ZEBRHY ETh,

O v @HFvs @fFEvT @MY ETS
(18] % X2z EL,

O #HE @ FEIFD Q@ FBVWV @ FNT

[fA19] oL RIkIE_

O £hole @ E<hd @ £<T @ X<
[[H20] & L7213/l TLZXI.

O BE-T @ KD O BT @ BEo72n
[fH21] 84 Z1TAlC ERENET,

O Ry @ @ /—F @ FE

[f122] S A& E L,

O %z @& O H @ F#K

[R23) BRCEHEZ_

O fHET @ WKEET O HFxFET @ HtAhET
[R924] BRZ1ZAZ

O KAHFET @ RET @ B FT @ HEET
[f125] A AGE
O EnEST @ FAET @ ibET @ ITEET
[fH26] fmsHRl 4 o

O FHEEXET @ RET QO HAHET @ SVET
[[27] MEEZ v

o}

O fmrLES O MELET O EHLEST @ HBELET
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[fH28] Bz~ AT & £,
O 2 @ FH QKA @ 7%
[f29] 45 H ZLET,

O FE @ HEiz © il @ #HY

[fd30] BRT FEWE L,
O Frvbh @y @ Kt @ %
[RH31] D £,

O®E @ /—F @&F#F @7y
[fi32] TIIEAERNET,
O ¥ @ @R @
[RI33] &%

O @HS @5 @ fkie
[f34] ZoiE% TEET,
OFH @k @ FRE-T @ Fo7<
[R35] IEATHET,

© i @ 7K @ =tk @ R
[[36] #=iz_ BHYVET,
OAN @OH @A @H

[RA37] __ #fHEnET,

O Rvay @<y @& @FLr
[RA38] &R,

O FH @ FLre @ BB @ /—F
[39]

AR, Z#LZET,

O fT © =E#Ey O EF @ fhiR
[[H40] “##2T ZLET,
O ©rEE O E @ wE
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Section 2: Reading Comprehension (20°)

[F1E] FROFIIFROELICHY T3, BROFICIZa B2 A= "—03H D F
T, A—N—TEEWSCHHLEZEWET, a3 EELS FTRHWYWTWAS D
T, ERIT, EERICIE. KL A= S—TEWIE LT, FTIBAEY £,
BROT IS BRARLH Y £9°, £ TIEAHREZDREATZY . RADBEHL
720 LET, FALZ OEMH-Z TT,

[[M1] FROFiZEZI2H o £30°?
O #FRor @ BRord @ AROIT< @ KELEDITL

[[92] BROBMCIITAH D 952
O MEELAR ©@ arb=tRx—3— @ WEEIT @ FKEAR

[[H3] = =2 & 9 TFme
O FERECBL @ HECETHLS @ BMZTHCS @ WobE-TWn5

[[H4] ERICITHEEBE L E T2
DO —AT @ &AL @ KEL @ Fk:

[ZE2iE] SREOHBERIZ, FRTEBENH Y FT, FEITESTZD, A—1LE
B0 LET, 2325 ANE, KFEETAEIZENTL Z 3V, EEHS LR
DIRED FT, BRIZIZ, AARTERYZENET, EFOEHITETHRL
Mol T, SELES EAADRKD EBRVET, FRL RISk Z N TEET

o

[[I5] M23&% 0 £ 72
O TR © #HHhz O KE @ HBR

[fH6] E-Thbv ETe
O XNEE @ AR O KELE @ #H=

[17] WwodH Y £
O 4AH @ WA @ kREOHREAR @ JEo AR

[[8] &ML=V AIZE S LETn?
O AzfE0 2 @ 4EizES @ B&EH) @ KEIEET
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(%3] WHESAFEHRHCEX 3, HIJIRAITIIHREAZHZRET,
TRHCFE 2T, BETFERIITEET, FRITIISHRFIE X 79, BHEITIRFN DI
FOET, IWHSANTEARBEORENGFE T, BEREIIAGE L XNEMHE CTHML £
T, RIIFTT L ERET, HRITARETHESELET,

(9] I S AT TisIC i & 902
O 6k @ THF © 8HF @ 9KF

[[10] [ & ATE SIZA 2B _ET0 2
O Rrta—kb— @ TERERZEH @ VIXETV2—R @ F—F LA

[[11] F&HDEERITWSTT 0?2
O 6 @ THF @ 8KF @ 9WF

[[H12] C TR L £
O F @ XNEE O AR @ #=

[545] FLOETZIZRE R A= =B £3, T2 TIHEHE, A, Az H
WET, A== IR AERH Y T, NRIZEDHE, BRETIONTEEXE
9, BRITIE, FEE A= R—TEWLET, A—R—DRIZh 7 =23bH
D, ZZTHr—FZ2BNDLIENTEET, LI DRA— =X TT,

[[H13] 2R3 H 0 £ 2
O 17 @ A—r3— O FK @ KEAH

[R14] A= =13 ZicH v 40?2
O BRokA s @ FOH @ FKORT @ AREORL

[[15] A — "= <IMAH Y £ 72
O AE Q@ "2 @ LAMTY @R

[[H16] L= THr—nNBISNETN?
OB @ A—=»X— @ 7= @F

(5551 SHO LA, KELBIEICTEE L, YURF Y v 2 RE L
. ETHELDoETT, BRSNS RERDY | £ TYa—AEHNEL
o, BRUICH, BRYUERAE L, BREIZRY L AATIEN T, KA £k
ELTFTETT,
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[[f17] Eo~fT&ELin?
O s © KikfE © @R @ AR

[FI18] FME&LATE E L7z ?
O —AT @ FWEE @ KEL @ FEL

[[H119] W T& F Lz
O R @ kBEoLHER © SHoLHER @ 4H

[[H20] {2 &k Lizhs 2

O @ VyuexUy @ vy @F

Section 3: Listening Comprehension (20°)

[f1]

At THETA, BRUITEZ TN

B: HOEFEHICHN ST, o7 IT<EHY T,

Q BRIXEZIZTHY £ 2
O Eicnrns @ AlHins @ £o9 << @ RS

[fH2]
A ZOBEEITHEFRIITEET N
B: Wz, IROERTHEY 2 T,

Q: HEERA~TITIZEY LET 0?2
O ZOBEHETEDOFEETL

@ NRAIZFEVHZ D

@ #7—7T41<

@ WOIRTHRYHLZ 5

[F3])
A B H OFZEIITEE)N S TT 2
B: 10N T,

Q: FREIITEFNS TIT N ?
@O 9KF @ 10KF O 11FKF @ 12KF



[[H4]
At ER, & LE Lz?
B: AGELMLE A R E LT,

Q: fMZELELZN?
O w7z @ tkFx L7 © MEZRAZ @ B i Lz

[[5]
A FRITEZICHY £
B: BRORHIZH Y £,

Q: FRITLEZITH £
O BRod @ BRo|i @ BRo%s @ BROKE

[fH6]
A THEHA, ZORRTIEZ~FFEETN?
B: BRATE TIT& £,

Q NRFEZTEETH?
O AEAT @ FEGT © BT @ ikl

(7]
A A HOBEZ XA MERE T
B: L —IZ L%,

Q: fTER_ETN?
D+L @ Hr— @ FiF @ v

[[8]
Ar RZETEZ TN
B: ZRENDAIZHY F7,

Q NAFI LTI
O ZEROH QO FHoOF @ BRof @ BROJ)
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[f9]
A IR, EZiATEETR
B: EffFE~TE £,

Q ETIATE R
O BrEifE © EiftE O B @ FHwEE

[R10]
Ar B RIZEH TT o2
B: &MEH T,

Q: A HIHMIER TT 02
@© kiEH @ KER @ KBEH @ @R

[[11]
A BHONITHETT N
B: RLOFATT,

Q: HDOMNITFHETT 2
O KZE @K O %4 @ N

[FH12]
Ar PZTRIIFAZERET N
B: A TRE~NET,

Q EZTRATTN?
O Q% O aF @ W

[[13]
A ZHITHEO NI A TT N ?
B: HPEADTT,

Q: DIEANTFED T2
O HsA @ llEsA @ fEEsAL @
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[RH14]
A HONITEZITWET M
B: HEDOHITWET,

Q: FZlcWnWwET,m?
O XEHE @ BE O #H#H=E @O %

[R15]
A: BERHIZRTLZZ0?
B: 1Zv, R TL7,

Q: FEHIZE Y TL=m?
O ENTE-72 @ Moz © FiE-7=

[FH16]
A TFRRITE A TEET 2
B: A—R—fT&F T,

Q ETATEETN?
O F @ #Y7 @ A—r3— @ B

[R17]
A TR BEWNE LT ?
B: Ry EEWE LT,

Q: A EWE L2
O @ /77— @ RNy @ v

[F18]
AT FITEZTER?
B: BROIEL TH,

Q HiFEZTTn?

O FKoilE< @ Rox< @ KEDU<

@ 2oz
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[RH19]
Ar ZHUIWNWL HTT N ?
B: 500 T,

Q W BTEN?
@ 100/ @ 200/ @ 300/ @ 500

[FH20]
Ar EONRRIZFEY 02
B: 2B D/NNAICHED £,

Q: EDONRRIZFY 302
DO 1FE @ 2% O 3F @ 5%

Section 4: Writing Task (10°)
[1E]

(B 727~ D—H OAETFEIC OV TI00SCFREEENTL &0,

KE, &l eing) |

Section 4: speaking (10°)

[ P EERR ]
OARCHEITZ L TLIEIN,
@4 . (MHEAETT M2

Ohf & IR FEITTT 2
@FKIITE LETH?
OWER, EZT&ELn?
@ ZIX AN Z A E LT ?
OFEIZOWTEEL TLEE W,
@KELMAELETN?
OEIRBIAZ LTWNT T2
OfFR DEIIAT TS H 2

190
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Post-Test Paper for Japanese Language Proficiency

(JLPT N4) Reference Answers

Section 1: Vocabulary and Grammar

[[H1] ® Z2o>T
[[H2] © 280
[[3] @ »iz
[f4] @ Hiic
[f15] @ La»
[fi6] @ 7~

[Ri7] @ 72

[[f8] O iz

[[f9] @ Fxic
[f10] @ &
[f11] @ LT
(Ri12] ® %£T
[fi13] @ KT
[fi14] @ K722 b
[[H15] @ BT
[Ri16] @ FEATZ
(RA17] @ 59 %
[f118] @ FiF 5
[f119] @ Kotz
[RH20] © B&%
[21] © ,~v
[f22] ® &
(23] @ fFFHEF
[f24] @ A~EF
[Ri25] @ fEVvET
[fi26] @ FEHrFET
[f127] @ #wbRLET
[f28] @ 17
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[fH29] ® fhik
[f130] ©® F4 >~ b
[Ri31] @ /—F
[f32] @ %
[R33] ® £ 5
[fi34] @ £-7<
[[135] @ HT
[ff136] @ #L
[R37] © Ry =
[(H138] @ ML
[[39] @ fbk
[fH40] @ #23

Section 2: Reading Comprehension

(5515

[f11] @ BRI

[fH2] @ v b=k 22— 3—
(R3] @ &EL £ THAL
[f14] ® Azl

(%525 ]

[fi5] @ E#hx
[f6] ® (AHHE
[RI7] @ kEDBMER
[Ri8] @ 4niiaE<

[5535 ]

[fA9] O 6k

[[H10] @ ZHR& A2
[[11] @ 7HF

[f12] @ XFEAH
[5547%]

[f13] @ A—/s"—
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[[f14] © Ry
[Ri15] @ "%
[f16] @ B 7 =

(%55 ]

[f117] ® B
[RI18] ® AE&
[fI19] ® SElo iR
[[20] @ YoV

Section 3: Listening Comprehension

[(f1] @ FHicdhn s
[f2] @ DOERTHRY L2 5
[f13] @ 108

(4] @ W4 7=
(5] @ B
(6] @ BRA(

[M7] @ #1—
(18] @ ZZSDf
(9] @ divt
[f10] @ &R
[Ri11] ® s
[f12] @ 2
[M13] @ HEPEA
[f14] @ #=
[fH15] @ W7Z-7-
[fH16] @ A—/3—
[fI17] ® <
[RI18] @ ERoE<
[R919] @ 500
[ff20] @ 2%
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Section 4: Writing Task

Scoring Criteria:

Content: Clearly describe a typical day, including wake-up time, school, friends, and
hobbies.

Word Count: Approximately 300 characters (+10%).
Grammar: Use Nd-level grammar (e.g., ~F£ 7, ~7T, ~729) with minimal errors.
Vocabulary: Use daily-life vocabulary, avoiding complex expressions.

Structure: Include an introduction, body, and conclusion with logical flow.

Sample Answer:

FAUFEITRICE X 9, BEHEE-S T, FITIZAICN Y EFHERET, SIS
FEHT, BETHERIITE £T, PR T AARE L FoORENGFEX T, BD
AR EL HICRETRNET, HER%IT, KEHE TAZmAE T, WIIFET
TLEZELT, I0RFZEET, ERITAELMmEZ 720, AETHHRLIZY LE
T, RAOAEIEIFICLWTT R, ETHHELWTT,

Section 5: Speaking

Scoring Criteria:

Pronunciation: Clear, accurate, with natural intonation.
Content: Relevant to the question, with sufficient detail.
Grammar: Use Nd-level grammar with minimal errors.

Fluency: Coherent responses with minimal pauses.

Sample Answers:

O ZAchiZ, ROLFNTILETY, 20T, #ETT, IALSBEOLET,
@ FLT2FAETT,

@ L= 7pmEITAARETT, mMEWNL T,

@ BERIZIGEEE LD, BHEZ R0 LET,

® MRIIRTAREGRAE LT,

® FTIFAT N E Y a— R ERNE L,
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@ FAOFBEIFANTT, &, B 4ifi, FATT,
KELFHELED, B 7 =lAT-o120 LET,
@ BERAIHHATE 0T,
FEske, HHRIZ 720 72T,
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Post-Test Paper for Japanese Language Proficiency

This appendix provides the original post-test administered after the
implementation of the blended teaching model. The test items mirror the structure
and content of the pre-test to ensure comparability. The questions are presented in

Japanese.

Section 1: Vocabulary and Grammar

[f1] coFIARETICRE_ | ERIICHERLTHH-oTIEEN,
O andhE @ shdis @ shthb @ IhTh
[RA2] REOSFICHN_ | FANCEREZ R L TS0,
O 2b07enb @ LT @ L&iTiE @ HLOENLD
(R3] —AR&mfim L7z | HBRICEE CTEEHATL,
O oz @b @ OT @ ELTH

[RA4] WpshicfEde | SMEREZ FSMER S D,

DO 25 @ =i @I T @ LZAT

(5] COLVANTZoTlEBiE_ KHWHATEERA,

© 72T @ L @EFENYT @ RET

[f6] Z ot ANDBHENT=ZD > Fo TOET D,

Oz @7 @IT @ITLoT

[[H7] IXZARIAZTDHA B2 FEHA,

O 7L @ Tk @icLlr @ Lix

[RA8] stk fFEoBNF T, BELE LK,

DIz @ @& @ n»rb

(9] Zao_ | UT@EEZNT TSN,

O nT @ &Llieb @ FTIZ @ FzI

[Ri10] AT LW ETHMMICRD £7,
Qb @ boo @ 2BV T @ LZA

[RA11] &8, &k BHoH 0 TY,

O FLDT O F&diz @ F&Hd @ £k

[RA12] BR__ SfhgECc, AT £,

OT @»b @FC @~

[(RI13] ZooEHFEE =T ETh,




O ZHIZR->T @ RT @ A2FT @ BbonT
[fi14] 71 Ev% . EEEMGRDE LT,

O Aoo2 @ Rans @ ATthb @ /Rl
[RA15] &Rl | ZoOWRICAhEEA,

O #HT @ #HenT @ 2% @ 255
[Ri16] ZAUIRAHER_ FHETT,

O #H @ FWVWE @ FNT @ FNT0D
[FH17] XFEfETAZ RERITH 0 E T

O - @M#Evs O vt @ Yy

[fH18] % X2z L,

O #HE @ FEID Q@ FBVWVE @ FNCT

[FI19] & o LM LTniuE, AL
O BT @B> @ BT @ Borb

[FH20] BA HIZRAS AIREMEDS EmUN T,

O FE-T @ K5 O BT @ BFEsZRn

[Ri21] W&l 2R/ FET,

O ¥4 @ L @ K @ B

[R22] Ze4lc AMHELELE,

O &Ex @ B O FE @ FF

[f23] BRCEH A o

O fFHET @ EVET O HFExFET @ BAHET
[f24] B&iz_ #RAFET,

O KAHrET @ RET Q@ BFT @ MExET
[R125) Ny =z

O fFnET @ FAHAET O ILbET @ TEFFET
[R26] fme], 4 o

O FHEEXET @ RET QO HAHET @ S0VET
[Ri27] #E % LET,

o]

O WRLET O HELET @ EEBHLET @ BBRLET

(28] Jrbe~ (ATE £,
O a0 O F @28 @17
[R329] f7H ZLET,
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O 15/ ©@ Hiz © R @ #E
[R30] BRT EEWE L,
O U @ v @ EEF @ %
[RA31] _ #fEv £,

O HizE @ /—F @ FEFE @ TLrve

[R32] THREEREET,

O ¥ @ sFH @R @ F
[R33] &% o

O @HS @5 @ ki
[Ri34] ZooEx_ B FET,
OFH @k @ FRE-T @ F-o7<
[R135] IEATHET,

@© 0 @ ¥ @ =t @ R
[f136] #H=Eic_ B’H0 ET,

O AN OH @K @*H

[RI37)] _ ZfEuvEd,
O RXvay @~y @K @ FLrE
[[38] &R FET,

O #HM © FreE @ Bk@E @ —h
[R39] BAR, ELET,

® 1T @ EH @ B @ fhiR
[fH40] T ELET,

O ©@/EE O ®E @ #WE

Section 2: Reading Comprehension
(5515
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FLOWZ & B X EREIT, 0 CRIRICEE 25 T, @&IX VT3 23, =<
SADOENRHY 9, ARZEFEORIZT TR, FEESPPTEEOALH Y 4, il

HLOWABADLDT, WOLELATT, XE T,

Tl e

AEE OIS NE T, SINEITER T2, FaCH LIAZPSRLETY, FAT X
SKEEL —HICHBRTSMLET, MEHOLESIZEIN 7 =238 0 | (REEFRIC
ZITERERABET, ZOREHIT, HHEVZREBRROT, £HLTHEL

ZWANIZBTTHTY,



199

[F91] EEEILE D9 W I BET T2
D H25&0 @ # @ WV @ B
[F2] EREITIZEAREKRH D FT1?

O HAFEOKRET @ BARFEEAEGEOKR @ EBEZT @ HWKES

(3] HFERETRIATE £ 22
O &HFE2TDH © MMM TD @ BEizRs @ BWieds

[[H4] fsaSIcBMd 512385 L4 2
O B&EHLHY> @ FLATL © AEf2 @ KEIZEET

[52k]

S, BT OB — )V TEREEARTA X M3H Y £9, AHAEANE BHAROLZHFI L
BIANFT, BMEITE-DRFEEE LA ET, BIMEIT500M T, FANIA
VH—Fy NTTH LIAHNRETY, BHFEEIT7T AV B, wE, FE»LOSINEHR
Lo T2 T, RUIKELE —FEIIT TE T, BARDGHMARBE F 28> T &
FT, AR MIFRIEDPDERETT, #THBINTE FT, SMERA T Y
IZHRDEDT, HLATY, HIENH D NTEDITH LIAATLEE N,

[[95] EAZA Ry FRHY FT2
O FHRT7 AT 490 @ #E#he @ EHEERWA XV b @ fhms

[[H6] A X MIEZTHY T2
O NEfE @ XNERE Q@ F—1 @ AR

[[97] 4 v FOSINEITNL 5T ?
O Mk @ 500 @ 1000 @ 1500

[[H8] EHEDA Xy ML EARABZNE L2
O BAANET @ MEAEBEAN @ AR @ 720

[%35]
A X AIIC LWEAEE T, eI E X T, TR 2 $9, EE TS
DESCEHOERE LET, BAIRAIZREEE LA

FTIFEE D £9°, SFfETIE, &
R TIOHREENETH, [CLWE X TBRYEZE WET, 534 eIk b

D IRERIFEELFEFELIED, TVEZRIZY LET, BRIZEALTHLHDOT, K
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Tpo D LETH, FFrPLfToTHEEILE Y, APFIAE ICLWEETSD
A RN L7 EBZ X TWET,

[[99] HH S ANTIRHC R & i E 370 2
@ 6FF @ 7THF @ 8HF @ 9KF

[[f110] &ttETE IR TITE T2
O HEHT @ RAT @ BHEHT @ HNT

(1] CLnwE &, BZIFAEES LET0?
O HZTERND @ LART4TK @ BRAYEZEY @ B0

[[H12] AR EATERICME LET0n?
O HmHY LT @ FT-L< VT2 @ 2Tl @ rfTicdir<

[#45]

FLOBT T R & 2 BREEE N W 97, F 2 TIREHTOBLE 721 T <, iV Bk
b EMREET, Fy MEIKA2000M, 41500/ T, HARITET O T, FH
WZHIZATS 2 ERZNTT, BEREDOIIEIZVA R TZ U Bh 0 MiiORICKE L
BHELET, Ry 7a—rR0Va—Ab5Eo TWWT, BMEZALRRLEXET, T
IZBRIE 2N KA & T, A2 TE £3, FRCT 7 v a VBHEN G E T, K& 7R
U—2 TR EEEL 9,

[RI13] BREEE TIE & AZRBREIA L HIVE T2

O KHOMBEZT @ HOBEZY @ &Hr & VOB @ AT OBRE 72
o

[RI14] BREEEDF 7y MINWL HTTNn?

O KRAL500[7, 410000 @ K A2000. 415000 @ K A2500[, “#4&
2000/ @ KA1000M, 4500

[[H15] Womkm 2 BIZ T< Z ENZNTT 0 ?
O #EEK @ FH O #H @K

[f16] BRI DORITE LES 22
O Azpite @ BFETL @ BFTDL @ @HHTD
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JelE, KoEE —REIIRRITICITE £ L2, HRFILoRicH Y, EHEANRT2
B2 £ L7, BRICADE, EmBNEFY, L THLYV T ATEELE, B
ITREE CRIR 2B E L, BT AT R Ao b DT, LR LT
TT, WOBITES OMtEiinE L, £I0bomflis ThbENWTLE,

RKiEET-EAGELT, BLWEZ B LE Lz, E727&720VTT,

[[[17] Eo~fT&FLin?
O’ @ ER O WFEH @O HiniE

[[F18] IRIRETE IR TITETELN?
O #ET @ BHELAZT @ FTHET @ HNT

[R19] ixMER_E L2
O HAE @O HE QMR @ 77AR7—F

[[f20] kD HIHZ LE L=
D #tEZnT- @ BRICA-ST G BuwWEr LT @ FiTkoT-

Section 3: Listening Comprehension

(1]

Ar THEEA, BERIIEZTTN?

B: ZOlEAZE ST IToT, ElZHR-TIESN,

Q BERIIEZICHY ETH?

O HicHns @ Eicnrs @ £o9<17< @ B

[f2]

Ar ZOBHITHME TS ET

B Wz, IROERTRYHZ T EIUN,
Q: HEIATICIZE ) LET0?

O ZOBHETEFDOEEITS @ NRIFEVHZSH B WOBRTRVHELZ 5
v —T17<

[f43]
A BHH OEFHIIIE NS TT 2
B: O 6T,

@ »7



Q: BTN L TN ?
D 8KE @ 9k @ 10BF @ 11FF

[R4]

At BER, filZ LE Len?
B: AGELHVMIATEE LT,
Q: & LELEN?

O @R L7- @ BuywWL- @ mEzR7- @ (LtHFEL-

[R5]

A MEFIIEZICHY ET?

B: BROBEIZH VD £,

Q MEFITIEZICHY T2

O ot @ ok @ Roks @ BRo[;

(6]

At THERA, ZORRIEZfTEETN?
B: JHPEE TITE £75

Q NRFIEZfTEETN?

O RAEAT @ whe @ BRAT @ 2R

(7]

A SHOR I ZBERETN?

B: I—XAIZLET,

Q: iz BA_EF )

DFTL @ F7—2A2y @ KA @ <~

[F58]
il S = b N G B R

[fH9]
A HEH, FZIATEEI 0

202



203

B AT 9
Q ETIATE ET2?
O Bty © MtE © SR @ e

[f#10]

Ar A BIXTER TR

B: JKiEH T,

Q: A HIXMIEH TTHn?

@ AR @ kiR O KiEH @ AKiEH

[fH11])

Ar HONIFHETT D2

B: FADOAETT,

Q: HOANIFHETTN?

O Kz @4 O %t @R

[fi12]

At EZTHZIFAZRENE TN
B FCRANET,

Q EZTRAETN?

O ©@F ©2H @R

[fH13]

At ZHUTHEDAETT 2

B: [IUHEADTY,

Q: TFEDTT 2

O LHsA @ HbsA © KHsSA @ EEISA

[R14]

Ar BHONTEZITNET 2

B: KIFRICWVET,

Q: FZizwnwETme?

O MEE @ B Q@ HE @ F



[Ri15])

Ar FERIIR N TLZN?

B: Wz, &Y TLT,

Q: FEHIZE S TLEEN?

D BnrEo7= @ MiZo2 @ FiEo7-

[7316]
A FBIRE CATEET?
B: ST~TE ET,

Q: YINFEETH?

O K @ #47 @ A—/3— @ BhEfE

[f17]

A fiTZEWE LT=n?

B: REHEWE LT,

Q fAZEWE LI

OAR @ /—F @y @ v

[R18]

>
Pt
S
2
N\
A
N}

FROELS @ RoE< @ ARDIE

A ZORITINL HTT
B: 10004 9,
Q: W B TIMm?

@ 500/ @ 1000M] @ 15007 @ 2000

[[#20]

Ar EOBHIZED 02

B: 3FEDEHITED £77,

Q: COEHIIFED I

O 1E ©2& Q3% @4F

<

@ 2o
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Section 4: Writing Task

HADSULIZOWT, bRTEDGFEX72 S DO E300SFRETHEMLTLEE N, (
ENTRTUED, T E D, EARKERE LTaoie L)

Section 5: Speaking

(=EEEN)

O AERDE LR IACDGF & TT 9?2

@ Folt, EARAREGHRE LI ?

@ ELARKITE LW TT e

@ BERIZEAIRGIATE E 372

® &R ARDOEAPNIM T A2

® AARDOERVIZBMLEZ ENHY 72
@ HIpT-OEE AAROE I TTH?

® HAGEZMIEL CLholc S LiE?
© HAOMMESR R <I22oWTE ) BNETN?
O ke, HARTAZ LIZWTT 2
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-Test Paper for Japanese Language Proficiency (JLPT N3)

Reference Answers

Section 1: Vocabulary and Grammar

(1] © shZeTiud
[f2] @ o0 7%5
[13] @ »iz

(4] @ 2ol
[f15] @ La»

[[6] @ l2X»T
(7] @ &1

[[8] O iz

[RI9] @ £z
[fi10] @ b
[f11] ® £&H5
(Ri12] ® %£T
[[H13] @ ZEic/2»>T
[f114] @ B2 b
[[15] @ %GR\ T
[RI16] @ Eu 7=
[f117] @ &V 7=
[RI18] @ FHiF 5
[fI19] @ BsTrz
[f20] @ K%
[f21] © ¥5 %
[f22] @ FhE
(23] @ fFHEF
[f124] @ &~FET
[f125] @ fEVES
[[H26] @ FEAET
[f127] @ #wbRLET



[ff28] ® 2%
[[29] @ fbk
[[f30] @ BIf%F
[Ri31] © BHiRE
[f32] @ %
[133] ® 5
[Ri34] @ £-7°<
[[f35] @ HT
[R36] @ #L
[fH37] © v =a
[[38] @ Mk
[39] @ fbh
[fH40] ® =3

Section 2: Reading Comprehension

(1]

[fi1] @ #a»

[[H2] @ HAGEEHEREOAR
(3] @ fig=icsmd 5
(4] @ R Lidte

[Z253]

[fi5] ® EEAHEA ~> |k
[(H6] ® H—v

[[7] @ 500

[fI8] @ AAEANL HAAN

[Z53F]

(9] @ 7HF

[fi10] ® FEHET

[RI11] ® BHAYEES
[f12] @ ZTW-< VT 5
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[Z45]

[RA13] @ & v

[R914] @ K A2000F, 22415000
[Ri15] @ FH

[f16] @ &FI 2

[555%]

[f17] @ R

[[f18] @ ®EHE L R T
[fI19] ® Fn&

[fH20] @ #hthzdhiiz

Section 3: Listening Comprehension

[f1] @ Zicdhns
[f12] @ RDERTHRY #2122
[RI3] @ 9w

(4] @ BEvLT-
(5] @ BRoOEE
[f6] @ Jule

[(M7] @ 7—2v
[f18] @ (E5 i
(9] @ (e
[f10] ® /KiEH
[RA11] @ A
[R912] @ %

(R3] © EEA
[Ri14] © XE4E
(15] @ &Y 7ot
[fi16] @ 1T
[fI17] @ &

[18] @ AE»iT<
[R919] @ 1000/
[fH20] ® 3%
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Section 4: Writing Task

Scoring Criteria:

Content: Clearly describe a favorite place, including its location, characteristics, reasons for

liking it, and activities done there.
Word Count: Approximately 300 characters (+10%).
Grammar: Use N3-level grammar (e.g., ~72D3 5, ~DIZ, ~D2% V) with minimal errors.

Vocabulary: Use varied vocabulary appropriate for N3, including some descriptive

expressions.

Structure: Include an introduction, body, and conclusion with logical flow.

Sample Answer:

A& 73 AAROSLRAE T, REAHN T, HHHOERELOP TR
ZITC DI TT . DRI D DT & T, EFE, KiEL KEHEICS
LE LT, ZEDPBEAORTHEZHATINT, HBREMAE L, ETHEKL
MoleTY, £, HEOBEELEMHELS T, BBILE L, RELFTSI L
T, BROEGEHZRSEMTEE L, Zhnb bl 7enTd,

Section 5: Speaking

Scoring Criteria:

Pronunciation: Clear, accurate, with natural intonation.
Content: Relevant to the question, with detailed and appropriate responses.
Grammar: Use N3-level grammar with minimal errors.

Fluency: Coherent responses with few pauses.

Sample Answers:

O BAROFKENLGETT, BN CTLRELEINDLTT,

© Filr, BEOKRZFAE Lz, AROEERAmHEAN>72TT,
@ JLEE CHREZRE LTIRITZ L2V T,

@ WRITH 7 = CBEEEIZITE E T,

® & AAROBAYTFHFFTT, FfETEE LS T,

® 1TV, EFEOEREVICBINMLE Lz, BENELI-TT,

@ HROEIFEFEORBNENTTR, BRETD- WEXET,
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HARGEZGIR L C, KENEZXE LT,
Q@ BEADORF<IIA =V —2HmHAWE BnET,
Bk, BHARTHAREDLAEIZRD 72V TT,
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Appendix F
Certificate of English
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Abstract

Background and Aims: This study investigates the development and implementation of a Japanese
language blended teaching model specifically designed for Chinese university students, leveraging
advanced digital technologies. The integration of online and offline learning modes is vital in language
education as the educational landscape evolves. This research aims to address the innovative
challenges faced by students and educators in Japanese language major within Chinese universities.
The study proposes a blended teaching model that combines traditional face-to-face instruction with
digital learning tools.

Methodology: This study used a mixed-method approach, utilizing pre- and post-tests to assess
language proficiency, surveys to evaluate student engagement and satisfaction, and learning analytics
to track digital platform usage. Expert reviews were also conducted to ensure instructional quality and
validate the blended teaching model’s implementation outcomes

Results: The results of the study showed that there was a significant increase in student engagement,
language proficiency and overall satisfaction with the learning experience under this blended learning
model. The study also highlighted the importance of flexibility, interactivity and personalized learning
pathways in enhancing language acquisition through blended learning.

Conclusion: Integrating digital technology and adopting a blended teaching model in Japanese
language teaching in Chinese universities meets the language learning needs of students at different
levels and improves the effect of language learning. It also cultivates students' digital literacy and
learning autonomy and motivation, thus further improving the quality of foreign language learning
and teaching. This research contributes to the growing body of literature on blended learning in
language education and offers practical insights for educators seeking to innovate their teaching
practices. Future research should examine adaptive learning or conduct comparisons with alternative
language teaching models.

Keywords: Japanese language; Blended teaching model; Chinese university students; Digital
technologies; Language acquisition

Introduction

The blended teaching model, which integrates face-to-face instruction with online learning, has
gained prominence due to advancements in educational technology and the demand for more flexible,
student-centered learning environments. This approach supports diverse learning needs, enhances
digital literacy, and promotes active engagement through a combination of synchronous and
asynchronous methods. Its importance has grown, especially following the COVID-19 pandemic, as
institutions seek resilient, accessible, and scalable educational solutions. The development of effective
blended models is thus essential for improving teaching practices and aligning with global educational
goals (Boelens, De Wever, & Voet, 2017; Graham, 2006; Hrastinski, 2019).

The educational landscape has undergone a significant transformation in recent years. Rapid
advancements in digital technologies and the increasing demand for flexible, student-centred learning
environments have driven this change. Blended learning models, integrating traditional face-to-face
instruction with digital and online resources, have become a central feature in various disciplines. This
approach has been particularly influential in language education, where the need for interactive,
engaging, and accessible learning opportunities is paramount. Japanese language education in Chinese
universities is unique and presents both challenges and opportunities. Japan-China relations are
growing in importance in terms of trade, diplomacy, and cultural exchange. This means there is an
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increasing demand for proficient Japanese language speakers. However, traditional teaching methods,
often characterised by teacher-centred instruction and limited use of technology, have been criticised
for their inability to fully engage students and address their diverse learning needs. The answer is clear:
the adoption of blended teaching models.

Objectives

1. To identify the current problem of teaching the Japanese language to Chinese Undergraduate
students and its solution.

2. To develop a blended teaching model for teaching the Japanese language to Chinese
Undergraduate students.

3. To implement the blended teaching model for teaching the Japanese language to Chinese
Undergraduate students.

4. To evaluate the blended teaching model for teaching the Japanese language to Chinese
Undergraduate students.

Literature Review
Blended Learning: The Key to Effective Language Education

Blended learning, which combines traditional classroom instruction with digital tools, has been
increasingly applied in Japanese language education to address specific challenges in grammar
acquisition and speaking proficiency. Recent studies have explored the effectiveness of this approach
in enhancing learners' grammatical understanding and oral communication skills.

Sato and Suzuki (2022) conducted a mixed-methods study involving 120 university students to
assess the impact of a blended learning program on Japanese grammar acquisition. The program
integrated online grammar exercises with in-class discussions. Quantitative analysis of pre- and post-
tests revealed a significant improvement in students' grammatical accuracy. Qualitative feedback
indicated that the flexibility of online components allowed for self-paced learning, while face-to-face
sessions provided opportunities for immediate clarification of doubts.

Challenges in Japanese Language Education Based on Digital Technologies

Digital platforms have expanded opportunities for self-directed learning, but they also present
challenges such as high dropout rates and varying levels of student engagement. Li and Chen (2023)
conducted an empirical study on the impact of digital and hybrid learning models on Japanese
language education in China in the post-pandemic era. Their study employed a mixed-methods
approach, combining quantitative surveys (n=500) with qualitative interviews (n=30) across multiple
universities. Their findings indicate that while digital learning tools facilitate accessibility and flexibility,
they also introduce challenges such as technological adaptation difficulties, reduced motivation, and
inconsistent engagement levels. Specifically, their data analysis revealed that 62% of students
reported difficulties in maintaining concentration in online settings, while 47% expressed concerns
regarding the lack of real-time feedback compared to traditional classroom interactions. Additionally,
Li and Chen’s (2023) research highlights the necessity of integrating adaptive learning technologies to
enhance student outcomes. Their study suggests that the implementation of Al-driven personalized
learning pathways can address disparities in student engagement by providing tailored instructional
content. However, their findings align with Brown’s (2021) argument that blended learning platforms
must reconcile the structured nature of traditional classroom instruction with the flexibility of digital
alternatives. This reinforces the need for a well-designed hybrid approach that balances technological
affordances with pedagogical structure to maximize learning effectiveness. Blended learning has
proven effective in addressing diverse learner needs in Japanese language education by combining
traditional classroom instruction with digital tools (Saito et al., 2021). The use of Al-driven personalized
learning to tailor content for students with varying skill levels, improving engagement, and adapting
instruction for listening and reading comprehension (Huang & Li, 2024)
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Gaps in Existing Literature

While existing studies have explored the application of blended learning in Japanese language
education, several research gaps remain. First, although Sato and Suzuki (2022) demonstrated the
effectiveness of blended learning in grammar acquisition, their study focused primarily on quantitative
improvements without an in-depth analysis of long-term retention and learner autonomy.
Additionally, their research did not specifically address the contextual challenges faced by Japanese
language learners in Chinese universities.

Furthermore, while Li and Chen (2023) provided valuable insights into the post-pandemic
adaptation of digital and hybrid learning models in China, their study highlighted key issues such as
low engagement levels and technological adaptation challenges. However, their research did not
propose a concrete pedagogical framework for mitigating these issues. The absence of an empirically
tested blended learning model tailored specifically for Japanese language learners in Chinese
universities further underscores the need for a structured and adaptable approach.

This study aims to bridge these research gaps by developing a blended learning model specifically
designed for Japanese language learners in Chinese universities. By integrating digital technologies and
interactive strategies, the proposed model seeks to enhance learning effectiveness, student
motivation, and overall proficiency gains. Unlike previous studies, empirical data will be collected to
assess not only linguistic outcomes but also learner engagement and motivation, providing a more
holistic understanding of blended learning’s impact in this context.

This research aligns with global trends in digital education by integrating blended learning
models that combine online and offline instruction, personalized learning pathways, and digital tools
to enhance student engagement and autonomy.

Research Theories

This study integrates five key theories to construct a digital technology-based blended learning
model for Japanese language education in Chinese universities.

1. Personalized Learning Theory (Keefe & Jenkins, 2002) supports adaptive instruction, allowing
students to engage with customized digital content that aligns with their proficiency levels and
learning styles.

2. Blended Learning Theory (Graham, 2006) underpins the integration of online and offline
learning, optimizing engagement and accessibility while enhancing communicative competence in
Japanese.

3. Instructional System Design (ISD) Theory (Gagné et al., 1992) guides the systematic
development of instructional materials through the ADDIE model, ensuring effective sequencing,
multimedia integration, and iterative evaluation.

4. Teaching Quality Assessment Theory (Marsh, 1987) provides a framework for evaluating
instructional effectiveness using learning analytics, peer review, and expert evaluations, ensuring data-
driven improvements in teaching quality..
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Conceptual Framework

Independent Variable Dependent Variable

Higher engagement and better

Student Engagement .
learning outcomes

Learning Satisfaction

> Blended teaching model for

Digital Platform Usage Japanese language education

Figure 1: Research Framework

Methodology
The population / Sample Group

The population of this study is Japanese language major students at Liaoning University of
International Business and Economics. And the sample groups consist of:

1. The experimental group, which consisted of 75 students in the Japanese language major at
Liaoning University of International Business and Economics, took part in the blended learning model.

2. The control group, which has 75 students in the Japanese language major grade 1 at
Liaoning University of International Business and Economics, used the traditional teaching method.

Time-frame

The time frame of this study spans 20 weeks, aligning with the standard semester length at Liaoning
University of International Business and Economics. This duration ensures that the blended teaching
model is fully integrated into a complete course cycle within the second year of the Japanese
language major program. The experiment was conducted in a foundational Japanese language course,
introduced after students had attained JLPT N4 proficiency, allowing them to effectively engage with
both traditional and digital learning components.

To enhance the accuracy and reliability of the findings, future iterations of this experiment are
planned across consecutive academic cycles. This extended approach will enable a more
comprehensive assessment of both short-term and long-term effects, ensuring a deeper
understanding of the model’s impact on language proficiency and student engagement.

Research Procedure and Processes

This study used a multi-phase, mixed-method research design that integrates both qualitative and
quantitative analysis techniques. The study was divided into four steps.

Step 1: To identify the current problem of teaching the Japanese language to Chinese
Undergraduate students and its solution.

In this step, we engaged a purposive sample of 21 Japanese language instructors and experts. These
experts were specifically chosen based on their extensive experience, with each having over 5 years of
professional involvement in Japanese language teaching at Chinese universities. The selection ensured
that participants possessed in-depth contextual knowledge of the educational challenges and
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opportunities within this domain. They were tasked with identifying current challenges in traditional
Japanese language teaching methods and proposing potential solutions.

Step 2: To develop a blended teaching model for teaching the Japanese language to Chinese
Undergraduate students. The design phase of the blended teaching model followed the ADDIE
framework, ensuring a structured and systematic instructional approach through Analysis, Design,
Development, Implementation, and Evaluation. The key steps were as follows:

(1) Blended Teaching Model Development. A customized blended learning model for Japanese
language education was designed using the ADDIE model, ensuring pedagogical effectiveness and
structured implementation.

(2) Selection and Design of Teaching Content. Japanese language materials were selected and
designed in alignment with the JF-Standard for Japanese Language Learning (based on CEFR),
integrating them into the curriculum to support the blended approach.

(3) Expert Evaluation and Refinement. The finalized model and course content underwent
expert evaluation to assess their scientific rigor and suitability. Necessary modifications were made
based on expert feedback to enhance the model’s effectiveness.

Step 3: To implement the blended teaching model for teaching the Japanese language to
Chinese Undergraduate students. The study used a controlled experimental design, implementing the
blended teaching model with a selected group of Japanese language students at a Chinese university.
The key implementation steps were as follows:

(1) Pre-test and Post-test Analysis. The pre-test assessed students' initial language proficiency,
while the post-test measured learning outcomes after implementation. The comparative analysis
evaluated students’ progress under the blended model.

(2) Learning Monitoring. Student engagement, completion rates, and digital resource usage
were tracked through online learning platform analytics and observational checklists, providing real-
time insights into participation and interaction.

Step 4: To evaluate the blended teaching model for teaching the Japanese language to Chinese
Undergraduate students. In this step, A panel of 5 experts was assembled to conduct the peer review
to ensure they had substantial qualifications and professional experience in the field of Japanese
language education. They possessed a significant background in curriculum development, particularly
in the context of foreign language education. The peer review process involved the use of a detailed
rubric, allowing for a systematic evaluation of the course model from an instructional perspective.

Results
Key Problems in Japanese Language Education in Chinese Universities

The data came from 21 experts in Japanese language teaching and educational technology, and the
guestionnaire survey and feedback yielded the current problems in the teaching of Japanese language
majors in Chinese colleges and universities.

Table 1 Problems in Japanese Language Education in Chinese Universities (Based on Delphi Survey
Results)
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Problem Expert
No Problem Category Specific Feedback from Experts Mention
’ Percent (%)
Lack of Motivation and Stud'ents Sh.O\.N I.ow enthus'la'sm for !ear'nlhg,
1 passive participation, and difficulty maintaining 85%
Engagement N
long-term motivation.
Difficulty in Mastering Students struggle with distinguishing similar
2 Pronunciation and sounds, lack effective pronunciation training, and 78%
Intonation have limited practice opportunities.
. . Students find it difficult to grasp sentence
Challenges in Reading L 8 p'
3 . structures, understand implicit meanings, and 72%
Comprehension
analyze complex texts.
4 Struggles with Vocabulary Memorization is ineffective, contextual usage is 69%
Acquisition unclear, and word retention rates are low. ?
. Insufficient interaction with native speakers, lack
Limited Exposure  to . . .
5 . of immersive language environments, and 65%
Native Speakers - . . .
difficulty developing natural conversational skills.
Students lack cultural awareness, struggle with
Difficulty in Understanding . . . . g8
6 indirect  expressions, and  misunderstand 62%
Cultural Nuances .
Japanese social norms.
Difficulty distinguishing fast speech, unfamiliar
Problems with Listening ¥ 8 ”g . P .
7 . accents, and low ability to infer meaning from 60%
Comprehension
context.
Inconsistent grammar application, difficulty in
8 Writing Challenges structuring  logical  essays, and limited 55%
opportunities for written output.
. Traditional lecture-based methods dominate,
Inadequate Teaching .~ . . . . . -
9 Methods with limited interactive teaching and insufficient 53%
use of modern pedagogical approaches.
o Lack of digital learning resources, low integration
Limited Use of Technolo . . o
10 imt gy of technology in teaching, and limited use of Al- 50%

in Language Learning based learning tools
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Frequency of Expert Mentions for Each Problem Category

Lack of Mativation and Engagement (85%) } 85%
Difficulty in Mastering Pronunciation and Intanation IJ‘S'.’-':Il TE%
Challenges in Reading Comprehension ITE‘}':,I} TE%
Struggles with Vecabulary Acquisition {69%) } B9%
Limited Exposure to Native Speakers. I-ES‘.’-*LI} B5%

Difficulty in Understanding Cultural Nuances I-EE"-%.I} B2

Prablems with Listening Comprehansion (60%)

Problems in Japanese Language Education

53%

Writing Challenges ISS‘ZEI} 55%
Inadequate Teaching Methods ISEQEI}

Limited Use of Technology in Language Learning (50%) } 50%

o 0 20 30 a0 50 &0 70 B0
Expert Mention Percentage (%) Fi

gure 2: Frequency of Expert Mentions for Each Problem Category

Japanese language Blended Teaching Model based on techniques

The instructional design is framed using the ADDIE model as a guiding framework, while learner
assessment is aligned with the JF Standard established by the Japan Foundation for International
Exchange.
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Figure 3: Japanese language Blended Teaching Model based on the platform

Survey results
The quantitative data in this study were derived from the pre-intervention and post-intervention
surveys, language proficiency tests, and learning analytics. This section presents the findings from
these data sources, analyzing the impact of the blended teaching model on student engagement,
language proficiency, and overall satisfaction.

The increase in engagement levels could be linked to Graham’s (2006) blended learning model,
which emphasizes the role of structured online-offline integration in fostering motivation.
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Table 2: Pre-Intervention and Post-Intervention Survey Results

Pre-Intervention Post-Intervention t- p-
Measure Group Mean (SD) Mean (SD) value  value
Engagement  Experimental  45% (£5) 72% (£4) 3.65 <0.001
Control 47% (6) 55% (£5) 189  0.065
Satisfaction  Experimental =~ 60% (£7) 80% (£5) 2.89 <0.01
Control 55% (6) 65% (+7) 176 0.085

a. Student Engagement

The survey results indicate a significant increase in student engagement in the experimental group
following the implementation of the blended teaching model. Engagement levels were measured based
on students' self-reported frequency of participation in class activities, time spent on homework, and
interaction with peers and instructors. The pre-intervention survey showed that 45% of students in the
experimental group were regularly engaged in learning activities, while the post-intervention survey
revealed an increase to 72%.

The control group, which continued with traditional face-to-face instruction, showed a smaller increase
in engagement, rising from 47% to 55%. A paired t-test analysis of the engagement scores confirmed
that the increase in the experimental group was statistically significant (t(74) = 3.65, p < 0.001),
indicating that the blended teaching model had a positive impact on student engagement.

Student Engagement Before and After Intervention
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Figure 4 Student Engagement

b. Student Satisfaction
Student satisfaction with the learning experience was notably higher in the experimental group. 80% of
students expressed satisfaction with the flexibility and accessibility of online components, compared to
65% reporting overall learning satisfaction. Meanwhile, in the control group, only 60% of students
found traditional methods satisfactory. Statistical analysis confirmed a significant difference (t(74) =

2.89, p < 0.01, d = 0.75), supporting the effectiveness of blended instruction in improving students'
learning experiences.
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Figure 5: Student Satisfaction

Language Proficiency Tests

The impact of the blended teaching model on students' language proficiency was measured using
standardized tests aligned with the Japanese Language Proficiency Test (JLPT) levels. The tests
assessed students' skills in reading, writing, listening, and speaking.

Table 3: Language Proficiency Test Results

Skill Group Pre-Test Mean (SD) Post-Test Mean (SD) F-value  p-value
Reading Experimental ~ 55.2 (+4.5) 68.7 (£5.0) 12.57 <0.001
Control 56.4 (x4.2) 61.8 (£4.8) 2.34 0.048
Writing Experimental ~ 53.9(+5.2) 704 (£5.1) 14.34 <0.001
Control 54.6 (£5.3) 62.3 (£5.5) 2.78 0.037
Listening  Experimental 58.1 (x4.7) 71.3 (24.9) 10.82 <0.01
Control 59.3 (5.0 64.5 (£4.7) 1.94 0.062
Speaking  Experimental  60.7 (+5.0) 75.2 (£5.2) 13.56 <0.001
Control 61.4 (+4.8) 66.8 (£4.6) 2.56 0.042

Reading skills: Experimental group scores improved from 55.2 to 68.7, while the control group saw
a more modest increase from 56.4 to 61.8 (F(1,148) = 12.57, p < 0.001).

Writing skills: The experimental group improved from 53.9 to 70.4, compared to 54.6 to 62.3 in the
control group (F(1,148) = 14.34, p < 0.001).

Listening skills: Gains in the experimental group (58.1 to 71.3) were significantly higher than in the
control group (59.3 to 64.5) (F(1,148) = 10.82, p < 0.01).
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Speaking skills: The experimental group showed notable improvement (60.7 to 75.2), surpassing
the control group (61.4 to 66.8) (F(1,148) = 13.56, p < 0.001).

The experimental group showed the highest improvement in speaking skills, with scores rising from
60.7 to 75.2, due to several key factors rooted in the design of the blended teaching model; students
engaged with audio-visual materials, the integration of peer feedback and group-based speaking tasks
encouraged active participation, and digital practice platforms enabled learners to apply speaking
skills. These results confirm that the blended teaching model significantly enhances students'
language proficiency compared to traditional methods.

Language Skills Improvement
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Figure 6: Language Skills Improvement

Learning Analytics

The learning analytics data provided deeper insights into students’ engagement with the online
components of the blended teaching model. Specifically, the key indicators were analyzed:

1. Total time spent on the learning platform — measured as the cumulative duration of
students' active engagement with digital course materials, including video lectures, quizzes attempted,
and interactive exercises.

2. Frequency of interactive engagement — including participation in discussion forums, peer
review activities, and live Q&A sessions.a. Login Frequency and Academic Performance.
Login Frequency and Academic Performance

Data revealed a strong positive correlation between login frequency and language proficiency
improvement, with a correlation coefficient of r=0.72r = 0.72r=0.72 (p<0.001p < 0.001p<0.001).
Students who logged into the platform more frequently demonstrated significantly higher gains in
their language proficiency tests. Specifically:

1. Students with an average of 5-7 logins per week showed a mean improvement of 15.6 points in
proficiency scores.

2. In contrast, students with fewer than 3 logins per week had a mean improvement of only 7.8
points.
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This finding underscores the importance of consistent engagement with digital learning resources.
Regular platform use allowed students to access supplementary materials, review lessons, and

practice language skills at their own pace, thereby reinforcing classroom learning.

Login Frequency vs. Proficiency Improvement
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Figure 7: Login Frequency and Language Proficiency Improvement

Participation in Interactive Activities

Participation in interactive activities, such as quizzes, discussion forums, and virtual exchanges, also

played a crucial role in language acquisition:

1. Students who actively engaged in at least 3 interactive activities per week achieved a mean

improvement of 12.4 points in reading and writing scores.

2. Those with limited participation (<2 activities per week) demonstrated an improvement of only

5.2 points.

These activities provided opportunities for immediate feedback, peer interaction, and practical

application of language skills, fostering deeper learning and retention.
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Participation in Interactive Activities vs. Performance
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Student Perceptions

Students emphasized the flexibility of time and space, and the adaptability of language level as the
main advantages of the blended model, and they were interested in being able to learn to review the
material at their own level. Many students also found that the multimedia resources (videos, quizzes,
interactive tasks) made learning more engaging and improved their kanji comprehension and
grammar memorization skills. However, some students had difficulties with self-discipline and time
management, suggesting that the development of sensible and effective support mechanisms, such as
progress tracking and structured learning plans, may improve the effectiveness of blended learning.

Instructor Feedback
Faculty participating in this blended learning experiment reported that the blended model provided
greater instructional flexibility and increased student engagement, especially in online discussions.
However, there were some challenges to the implementation of the instruction, such as digital
technology issues and the additional work hours required for faculty to manage the digital curriculum
that needed to be adjusted and considered,

Discussion and conclusion

The findings of this study confirm that a blended teaching model, integrating digital
technologies and traditional instruction, significantly enhances student engagement, language
proficiency, and satisfaction in Japanese language education at Chinese universities.

Impact of Blended Learning on Student Engagement and Satisfaction
The effectiveness of blended learning in enhancing student engagement and language skill
development can be understood through the perspectives of Sociocultural Theory (Vygotsky, 1978) and
Cognitive Load Theory (Sweller, 1994). Learning is fundamentally a social process, shaped by
interaction, collaboration, and mediated tools. Blended learning environments foster these conditions
by integrating face-to-face instruction with digital platforms that promote peer collaboration, scaffolded
support, and social interaction through forums, group projects, and real-time discussions. Survey results
demonstrate higher engagement and satisfaction among students in the blended learning group,
consistent with prior research on digital education (Ghazizadeh & Fatemipour, 2017; Albiladi &
Alshareef, 2019). Access to multimedia resources and interactive activities was a contributing factor.
However, some students reported difficulties with self-regulation and time management, suggesting
that structured learning plans, gamification, or peer accountability mechanisms would further enhance
engagement.

Improvements in Language Proficiency
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The findings are clear: the blended learning approach is effective in supporting Japanese language
acquisition. This is in line with previous findings that digital storytelling, flipped classrooms, and
online interaction enhance second-language learning (Zhang, 2020; Wang, 2018). However, challenges
remain in ensuring consistent participation in online components. Future strategies must include
adaptive learning technologies that provide personalised content based on students' progress.
The Role of Digital Learning Analytics

The learning analytics data showed a strong correlation between online engagement and language
proficiency gains, reinforcing the importance of frequent platform usage. However, variations in
students’ digital literacy and access to technology may impact these outcomes. Further research should
explore how to bridge digital disparities and ensure equitable learning opportunities for all students.

Conclusion

Previous studies offered conceptual or theoretical models, this study implements the blended
model in a real classroom setting using a controlled experimental design. It uses pre- and post-tests,
surveys, and learning analytics to systematically evaluate its impact on student engagement,
satisfaction, and language proficiency. The authors collect and triangulate data from multiple sources:
quantitative language assessments, student feedback, expert peer review, and learning analytics,
enabling a more comprehensive understanding of how blended learning affects language development
and student behavior. The combination of flexible digital resources, interactive activities, and
structured in-person instruction fosters higher engagement and better learning outcomes. However, to
fully optimize this model, several factors require attention: Self-regulated learning support —
Incorporating progress tracking, learning reminders, and motivational incentives could help students
maintain consistency. Instructor training for teachers — Educators need continuous professional
development to effectively integrate technology into language instruction. Policy and institutional
support — Universities should provide robust digital infrastructure, technical assistance, and structured
evaluation frameworks to sustain blended learning success.
Recommendations

1. Systematic Integration of Blended Learning
Institutions should formally incorporate blended models into language programs, ensuring a balance
between online and offline components.

2. Enhanced Teacher Training Programs
Universities should offer workshops on digital pedagogy, platform management, and online student
engagement strategies.

3. Learning Analytics for Personalized Support
Using real-time data tracking, educators can identify students at risk of disengagement and provide
targeted interventions.

4. Gamification and Peer Learning Strategies
Implementing reward-based systems, discussion forums, and collaborative projects can sustain long-
term student motivation.

Further Studies

While this study contributes to the growing literature on blended language education, further
exploration could be the comparative studies across language programs. Future research could compare
blended teaching models for different language programs (e.g., English, Korean, German) to determine
whether the effectiveness of blended learning varies by language structure and learning difficulty. The
area of study may encompass linguistic complexity, syntactic structure, or cultural implications in
language acquisition.
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